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ABOUT THE PROJECT  
 
The InterMEDs - Fostering ‘Intercultural MEDiators’ as a practice for establishing 
communities coalition and mutual understanding is built on the special training of 
members of both communities, either local ones, or migrant communities to be these 
InterMEDs, the individuals who will act as specific intermediators between the exchange 
of different cultures, with the key-skills of social responsibility and intercultural 
understanding and the skills to use all forms of promotion, such as arts, culture, media, 
training for the enhancement of respect, tolerance, cooperation and communities 
coalition. 

 
The project (2020-2021) is implemented in collaboration with eight partner organizations 
(for more details for each partner organizations click here). The project is co-funded by 
Erasmus + Programme of European Union.  
Partner organizations  

§ Panteion University of Social and Political Sciences, Greece 
§ Xenios Polis Culture, Science and Action, Greece 
§ PESHKAR Productions limited, United Kingdom 
§ Mindshif Talent Advisory ldat, Portugal 
§ Asociación Caminos - Asociación para el intercambio educación y desarrollo social, 

Spain 
§ Association Center for Intercultural Dialogue, North Macedonia  
§ Out of the Box Europe, Portugal 
§ Organization CSI Center for Social Innovation ltd, Cyprus. 

 
The InterMEDs addresses the objectives: 
 

a) to empower through training and specific tools society members as intercultural 
mediators-experts who will undertake the responsibility of improving 
understanding and cooperation among communities and their members; these 
intercultural mediators will contribute in the practical coalition of culturally 
different populations, conflict resolutions, intolerance and discrimination combat 
 
b) to recruit in their training beyond the traditional materials, other means, too, 
such as the common arts values, the traditions, the Media 
 
c) to involve in this procedure members of both communities and give the chance 
particularly to youth and women of these local communities to be in the leading 
 

d) To take advantage of the opportunities offered by ICT and digitize the quality of 
learning content 
 
e) To create and deliver innovative products and training tools- as tailored needs 
learning resources – based on differentiation methodologies and adult education 
approaches 
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As target groups of the project are a) members, leaders or representatives of local 
communities, NGOs, Civil Society Associations, Associations of Immigrants/Refugees, 
organizations supporting the inclusion, the integration practices, the human rights, the 
intercultural exchange, and b) public bodies staff and public servants-administrative staff 
in relative positions who are in need to acquire all these intercultural skills, necessary for 
the daily contact with different cultural background citizens. 

 
The activities include respective intellectual outputs and multipliers events (National 
Seminars/Workshops, Final Conference); the InterMEDs IOs comprise of Open Resource 

Toolbox (IO1), the Intermediators Curriculum (IO2), the Digital Toolbox & Resources (IO3), 
the Methodological Guide for Educators (IO4) and the Policy Book (IO5).  A special web site 
has been created for the project where activities are being presented  
https://intermeds-project.eu/  
  
Last, it is expected that through the targeted actions there will be a significant positive 
change in the overall social cohesion in local, national and EU context, in regards with 
tolerance and inclusion promotion, mutual understanding and community’s coalition, 
through intercultural exchange, respect and intermediators activation. 

 
This publication is part of the first Intellectual Output, Open Resource Toolbox.  A lead 
partner for development of this intellectual output is Association Center for Intercultural 
Dialogue.  
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INTRODUCTION  
 
The manual is developed as part of the Project InterMEDs- Fostering ‘Intercultural MEDiators, 
co-funded by Erasmus + Programme of European Union.  Intellectual Output One (IO1) is 
coordinated by partner organization Association Center for Intercultural Dialogue, North 
Macedonia.  For development of the content of this manual a significant contribution has 
given each partner organization by conducting a national desk review and research as well 
as compilation of various and diverse curriculums and educational tools which are included 
in the Open Resource Box.  
 

This manual is organized in three different key sections which serve as a base for the next 
intellectual outputs of the project.  
 
The first section provides a summary from the key findings of the research conducted by 
partner organizations which provides an overview of the national contexts and gathered 
inputs for key necessary skills and competences for the intercultural mediators. Due to the 
COVID 19 pandemic, project activities for IO1 were organized mainly online, focus groups 
and online questionnaires were implemented online.  
 
The second section provides a selection of key best practices gathered by partner 
organizations for project and activities in the field of intercultural mediation in from 
different countries.  
  
The final section composes the Open Resource Toolbox a collection of diverse educational 
activities which will help intercultural mediators in their work with various target groups in 
the community.  IO1 is primarily designed to be used by Intercultural Mediators, will serve 
as a base for other intellectual outputs of the project.  
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RESEARCH  
 
A research for national contexts was conducted by all partner organizations by completing 
a Review Paper on the Context. The plan served as a base to design the intellectual output 
IO1-Open Resource Toolbox, IO2- Interactive Online Learning Environment, IO3-
Training/Methodological and Policy Adaptation Guide (Interactive eBook). 
 
A Research Plan Guideline  (Appendix A) was developed and shared with all partner 
organizations which outlined the goals, process and expected outcomes of the research.   
Due to the COVID 19 pandemic all activities of this IO1, have been implemented online.  

 
The research plan had following goals:  

- Mapping of best practices from local communities on intercultural mediation 
through culture, media, and arts and collaboration among various stakeholders.   

- Gathering research data for understanding the local context of intercultural 
mediation through culture, media, and arts, as well as identify key learning needs of 
future intercultural mediators 

 
The research methodology used consisted of two tasks: the survey (at European level, in 
the five countries) in regards with existing practices, programs and approaches, plus a 
quantitative and qualitative research concerning the intercultural mediation through 
culture, media, and arts.  
 
Mapping of Best Practices  
Guidelines for mapping best practices were developed and each partner organization 
received clear instructions how to map out best practices.   
The mapping process was conducted through various methods, review of documents, 
online surveys/interviews with representatives of organizations working in the field.  
This allowed partner organizations to share successful projects, activities in the field of 
intercultural mediation as well as exchange and learn from them.  
A selection of the best practices is presented in the text bellow.  
 
Online Questionnaires and Focus Groups  
For the online questionnaires a Survey Questionnaire (Appendix B) was developed with 
and  classified scale questions, grading and classification, dichotomous and multiple choice 
translated into local languages and disseminated online.   
 
For the Focus Groups implementation a separate Focus Groups Guidelines ( Appendix C)  
were developed, which included guiding question, how to moderate and set the focus 

group and other necessary information.  
 
Totally 95 number of questionnaires were completed and number of 5 Focus Groups were 
totally implemented.  
 
The findings for each of the countries were presented at the Country Reports partner 
organizations worked alone or in pairs to complete them. A full Country Reports can be 
found later in the text.  
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Summary of findings  
 
This section will provide an overview and a summary of the key findings from the surveys 
as well as focus groups.  
 

Findings from Surveys  
 
A closed-ended questionnaire was prepared with classified scale questions, grading and 
classification, dichotomous and multiple choice. The questionnaire was sent to the target 
groups via email and social networks using an online questionnaire.  
The questionnaire was designed upon the following criteria:  

a) to meet the objectives of the research 
b) to be as brief and simple as possible, while at the same time covering all required or 

relevant information 
c) to facilitate the respondents to dispose the available information. 
d) to avoid the provision of irrelevant information by the respondent, as well as 

deviations from the topic/goal of survey.  
 
The survey was distributed online among targeted individuals sharing common 
characteristics (work in civil society/NGO, direct work with refuges, public servant, 
education staff etc.) as well as organizations working in the field of intercultural mediation.  
 
Surveys were conducted in five countries: Greece, North Macedonia, Spain, Portugal and 
Cyprus, received a total of 96 responses.  
 
When asked ‘how open are you really up to adapt strategies to effectively communicate 
with people from different cultural backgrounds’ 90% - responded positively for all five 
countries.  
There is difference across participants from different countries on their level of confidence 
to deal with conflicts with a person from different culture.  Most confident are participants 
in Cyprus and Portugal (80%), Greece (60%) in North Macedonia (55%) and Spain (50%).  
 
When asked about the type of personal skills an intercultural mediator would need the 
participants in all countries featured following four skills: 
 

- Intercultural Awareness  

- Emotional Intelligence  
- Conflict resolution skills  
- Communication and Language skills  

 
All participants believe that art could promote intercultural exchange and enrich 
intercultural mediation they have pointed out Music (80%), Theatre (70%), Dance (50%), 
Literature and Poetry (50%) and less percentage on Photography.  
 
On ability of IT and New Media to help facilitate intercultural exchange, all participants 
responded positively.  Various applications were highlighted among the countries: 
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- Social Networks  
- E-learning  
- Blogs and E-learning  
- Communication using digital tools (Skype, messenger etc.)  

 

Following competences were identified as most important for intercultural mediators need 
to be trained to be efficient in their work: 

- Basic IT skills 

- Internet 

- Communication via digital tools (Skype, messenger) 

- E-mail and Social Networks 

In regard to learning methods, e-learning and blended learning were chosen as most 
appropriate in teaching intercultural mediators, as a last choice was peer learning.  

Presented with different learning formats, overall, the participants picked mostly for 
everything, though the most positive responses were given for webinars, e-learning 
platforms, video, audio, digital tools (PDF, PPT and e-books). 

Finally, when asked about the main obstacles encountered by intercultural mediators in 

overcoming a gap in IT and new media skills, participants highlighted following: 

- Lack of adapted teaching methodology  

- Lack of time  

- Lack of knowledge and skills  

- Financial difficulties  

 
Findings from Focus Groups  
 

This text will provide a summary of the key findings from the Focus Groups organized by 
the partner organizations of this project in five countries (Greece, North Macedonia, Spain, 
Portugal and Cyprus). Each focus group was conducted online including up to 6-8 
participants. Each focus group followed the protocol of questions and was facilitated 
online due to restrictions caused by COVID 19 pandemic.  Country Research reports was 
produced for each country findings and provides details on the findings per each focus 
group links for the full report are available on the text below.  
 
The profile of participants was diverse including members of NGOs and civil society 
organizations, umbrella organizations, educators and program managers of projects, staff 
from Center for Refugees and Immigrants etc.  
 
Most of participants have sufficient work experience with intercultural mediation, work 
with vulnerable groups and social inclusion, intercultural dialogue and mediation.  
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When asked to list ways What are some of the ways to encourage and promote intercultural 
dialogue between communities and to promote understanding and cooperation, across all 
the focus groups participants highlighted the important of intercultural learning among 
communities and provide space for communication and collaboration.  

o Lean about the history and culture of the communities/country  

o Enhance intercultural learning process for better understanding of each other’s needs, 
values, perceptions and establish trustful and respectful collaboration  

o Create opportunities for communication between communities including online social 
channels  

As a best practice was highlighted in North Macedonia, the work of youth center Multi Kulti 
which is a neutral space where young people from different ethnic backgrounds, learn about 
each other’s culture, breaking stereotypes and prejudices, work together in common projects 
using arts as tools.   

Personal skills of intercultural mediator  

Majority of the respondents noted the importance of personal skills such as: Self- 

awareness, Effective Communication Skills, Active Listening Skills, Empathy, Patience, 
Adaptability and Ability to take different perspectives.  

Additionally, are mentioned other technical skills such as:  

- Intercultural competence, Cultural Awareness and Cultural Sensitivity 

- Conflict resolution, Negotiations and Mediation skills  

- Facilitation and Diplomatic Skills  

- Digital literacy skills  

 
Learning needs for efficient intercultural mediator  
 
Participants noted following learning needs for an efficient intercultural mediator 

o Learn new approaches how to make intercultural mediation interventions efficient, 
creative and safe for everyone  

o Mediation and Negotiations skills  
o Effective communication and listening skills  
o Basic language and cultural skills of the communities working with  

o Conflict resolution and problem-solving skills  
o Digital literacy – how to use IT in order to boost the efficiency and impact on 

intercultural mediation session  
o Training and facilitation skills  
o Know how to deal with topics of racism, sexuality, power, gender  

 

When asked How can art help promote intercultural exchange; how can you incorporate art 
into intercultural mediation? 
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All participants agreed that art is important tool that can promote intercultural exchange 
and needs to be incorporated into intercultural mediation.  Plays crucial role for 
establishment of communication and understanding among communities.  

Is described as form of communication and expression, is a tool to initiate discussions and 
way to learn about different cultures, especially through organization of local community 
events concerts, gastronomy etc. Also, it is mentioned storytelling, movies, music, pieces 
of arts and etc.  

An art project whether it concerns intangible or tangible cultural heritage is a way of 
communicating non-verbally but emotionally since emotion if born from all forms of art and 
people can be emotionally moved even if they hear, see or experience something in a language 
they might not understand. 

 
Links of IT and new Media with Intercultural communication 
 
The participants mentioned that IT and new media can contribute a lot to intercultural 
communication and mediation when used properly. For that reason, they highlighted that 
an intercultural mediator needs to be digitally literate and have knowledge on efficiently 
use IT and new media means in their work. Knowledge of online platforms and know how 
to organize events online and facilitate effective communication in online setting.  

 
Digital platforms also changing the position of the mediator, we as people not all of us, 
communication in person is way more different than online. It’s not only important the 
knowledge or possession of digital skills but also know how to adapt and use them for 
effective communication and facilitation of intercultural mediation. 
 
Lastly, was noted the importance of equal treatment when using digital tools and how it 
doesn’t become a disadvantage and contributes to inequality and creates even bigger gap 
between communities.  
 
Efficient training tools and learning content promoting a better understanding and 
cooperation between communities and their members 
 
Almost all of the participants agreed there are many resources nationally and European 
platforms freely accessible online. Particular tools were mentioned as follows: 

o Educational manuals for Human Rights Education from Council of Europe (Compass 
and Compasito,   

o Future world center was also mentioned as organization that develops content and 

its also freely accessible.   
o European Commission has available digital content and material  
o E-twinning platforms  
o Center for Non-Violent Action Sarajevo|Belgrade have a collection of resources and 

materials for reconciliation and dealing with past in ex-Yugoslavia territories 
o Alfatoun International- resources for peace education  

 
A challenge mentioned was the lack of available joint platform which organizes all the 
resources and its easy accessible.  
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Digital platforms that can enable the access of refugees to social and educational sources 
 

- In Portugal following platforms were mentioned: DYPALL, ECOS Cooperativa de 
Educação, Cooperação e Desenvolvimento, Programa de Escolhas. 

- In Greece following platforms were noted: digital platforms they prefer to use on a 
daily basis:  Google hangout, Zoom, Facebook (which is more direct to many people 
and does not require  a lot of digital knowledge), https://www.sch.gr/ , 
https://blogs.sch.gr , https://lessons.sch.gr  

 

As a challenge was mentioned lack of information and lack of IT tools to access online 
platforms by majority of disadvantage groups or/and language barriers.  Most of the 
resources are produced by civil society organizations there isn’t a systematic organization 
of the resources to be available and accessible to communities/ refuges or other vulnerable 
groups.  
 

 
Conclusions  
 
The research findings across the countries provides hands on information on the profile 
and competences needed for an efficient intercultural mediator.  
 
Results from the surveys and focus groups bring similar conclusions highlighting personal 
and technical skills of intercultural mediator, the positive role that art can play in facilitating 
intercultural communication and mediation then explores ways how IT and new media 
bring can be useful tools in promotion of intercultural cooperation and understanding.  
  
Communities and majority of interviewed participants have diverse experiences when it 
comes to intercultural mediation, also they stressed importance of continuous training and 
performance improvement of intercultural mediators, enhancing their skills in the field of 
Communication, Intercultural competence, Mediation and Negotiations and IT & new 
media skills.   
 
Successful stories and best practices were gathered across the countries which 
demonstrates how art and education can play important role in promotion of intercultural 
understanding among diverse communities, vulnerable groups, refuges etc.  
 
Finally, the research findings demonstrate the need for organized platform of educational 
resources available to intercultural mediator a joint platform which will provide hands on 
activities and tools that mediators can use in their daily work with communities.  
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For further reading, in depth analysis of surveys and focus groups, full research reports per 
country are available online:   
 

§ Spain  Appendix D 
§ Greece Appendix E 
§ Portugal Appendix F and Appendix F.1 
§ Cyprus Appendix G 
§ North Macedonia Appendix H 

 
Mapping Best Practices  
 
One part of the research focused on gathering best practices such as projects, initiatives, 
programs or organizations profiles which work in the field of intercultural mediation locally 
nationally or internationally.  Each partner organization gathered multiple best practices 
which represent a diverse range of activities which successfully have been implemented, 
made an impact and sustainable change.  
 
A selection of few best practices is presented in the following pages for more examples of 
best practices please read the full descriptions per country.  
 

 

 
 

 
FULL DESCRIPTION 

OF 
BEST PRACTICES 

Country  
 

Link for Best Practices  

 
GREECE  
 

Appendix E 

 
PORTUGAL  
 

Appendix I 

 
SPAIN 
 

Appendix J 

 
CYPRUS 
 

Appendix G 

 
NORTH MACEDONIA 
 

Appendix H 
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Name of the 

organization and 
title of the initiative 

WEMIN 

HELLENIC OPEN UNIVERSITY OF GREECE 

Description of the 
initiative 

“WEMIN” is a two-year project with the main purpose to 
implement and promote a new innovative model of integration 
for female refugees and immigrants. It is a platform which 
empowers migrant and refugee women who live in Europe to 
actively participate in the local communities and sociocultural life. 
With “WEMIN” all local communities are actively involved and 
their aim is to get more benefit from this increased social 
cohesion. There is a number of trainings, peer learning and art 
activities, mentoring sessions and special projects in order to 
stimulate dialogue, intercultural relations and exchanges, which 
empower women refugees' life. There are also nine more 
partners including civil society organizations, universities, 
academic and training institutes. 
 

Countries involved 
Greece, Italy, Spain, France, Ireland, Portugal, Sweden and 
Germany 

Target groups, 
partners, 

stakeholders 

Local communities, universities, academic institutes, citizens, 
refugees, immigrants, public and cultural bodies, civil society 
organizations 

Website/link http://www.wemin-project.eu/  

Global/ Local 
challenges 
addressed 

Social cohesion, implementation and promotion of a new model 
of refugees' integration. 

Area of social 
action/culture 

Interaction between local communities and immigrants, 
especially women refugees. 

Innovative aspects 
(culture, media, 

arts) 

An innovative peer learning platform where professionals and 
immigrants can spread educational content and share 
experiences. 

IT/ new media tools, 
applications etc. 

Digital learning platform, mobile application, blog, online 
coaching sessions 

Educational needs 
of the initiative's 

staff to be 
addressed 

Cultural workshops, social, educational and professional 
conferences 
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Name of the   

organization and 
title  of the initiative 

REFUGEES IN  
 GREEK COUNCIL FOR REFUGEES 

Description of the   
initiative 

 
RefugeesIN is an Erasmus+ program funded by the 
European  Commission and consists a dynamic initiative 
promoting social  inclusion. The general purpose of 
RefugeesIN is the creation of a film-based educational 

material, in order to encourage  intercultural dialogue, 
eliminate stereotypes and promote the  social integration 
of refugees.  It presents stories about 
integrated  refugees, inspiring and acting as role-models 
for newcomers. 

Countries involved  Greece, Portugal, Germany, Slovenia, Italy, Ireland 

Target groups,   
partners, stakeholders 

Adult educators of refugees, LGBTQ+ immigrants, adult 
education  providers, staff and civil society organizations, 
experts on adult  education and social inclusion and 
experts on European film 

Website/link  https://www.refugeesinproject.eu/en/ 

Global/ Local   
challenges addressed 

Social inclusion, development of multicultural societies, 
fighting  interracial stereotypes, public awareness about 
the importance of  intercultural dialogue. 

Area of social   
action/culture 

Community building, normal functioning of society, 
intercultural  communication 

Innovative aspects   
(culture, media, arts) 

Cinema and films are used as a tool for depicting life 
stories of integrated ex-refugees, who will become role-
models for  newcomers. 

IT/ new media 
tools,  applications 

etc. 

The uniqueness of the initiative lies in dealing with 
important social issues through educational audio-visual 
content, social  media pages (Facebook, Twitter, 
YouTube) and the creation of an  interactive blogspot. 

Educational needs 
of  the initiative's 

staff to  be addressed 

Seminars, conferences, courses, film festivals, 
workshops, pilot actions 
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Name of the 
organization and 

title of the 
initiative 

ASSOCIAÇÃO DAS MULHERES DE SÃO TOMÉ E 
PRINCIPE EM PORTUGAL 

Description of the 
initiative 

 

The Women's Association of São Tomé e Principe in Portugal, based 
in Lisbon, aims at empowering women from Sao Tome and Principe 
living in Portugal. Its activity is based upon the  following principles: 
equal opportunities and non-discrimination regardless of gender, 
ethnicity, religion, sexual orientation, age, socio-economic 
condition, level of education and ideology. 

Countries involved Portugal 

Target groups, 
partners, 

stakeholders 

Women of all ages, Portuguese Platform for women's rights, Cafuka 

Website/link http://mennon.org/   

Global/ Local 
challenges 
addressed 

Social intervention aiming to raise the awareness regarding migrant 
women human rights.  

Area of social 
action/culture 

Social Integration, cultural promotion 

Innovative aspects 
(culture, media, 

arts) 

Social intervention activities targeting migrant women 

IT/ new media 
tools, applications 

etc. 

The association has a Facebook page 

Educational needs 
of the initiative's 

staff to be 
addressed 

Women empowerment, social integration of migrant communities, 
women’s human rights, community-based initiatives, 
multiculturalism competences, informal networks 
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Name of the 
organization and 

title of the 
initiative 

ASSOCIAÇÃO CULTURAL MOINHO DA 
JUVENTUDE 

Description of the 
initiative 

 

The Associação Cultural Moinho da Juventude, based at Cova da 
Moura (Amadora), aims at:  promoting the integration and 
empowerment of socially vulnerable adults, youngsters and 
children with migrant background; preventing the use of drugs; 
fostering the empowerment and autonomy of persons with special 
needs. 

Countries involved Portugal 

Target groups, 
partners, 

stakeholders 

Elderly, adults, youngsters and children with migrant background 

Website/link https://www.facebook.com/pg/moinhodajuventude/about/?ref=page_internal   

Global/ Local 
challenges 
addressed 

 Foster the definition and implementation of significant life projects, 
to empower the Cova da Moura population, as well as their well-
being and personal realisation 

Area of social 
action/culture 

Cultural Promotion, social integration, community support, local 
development and social economy 

Innovative aspects 
(culture, media, 

arts) 

Cross-cultural and cross-generational activities, art-therapy 

IT/ new media 
tools, applications 

etc. 

N/A. 

Educational needs 
of the initiative's 

staff to be 
addressed 

Cultural management, integration of migrant communities, 
valorisation of material and immaterial heritage, urban 
rehabilitation 
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Name of the 
organization and 

title of the 
initiative 

COURSE "INTERCULTURAL MEDIATION AND 
GENDER" 

 MÁLAGA ACOGE                                  
 

Description of the 
initiative 

 

The second edition is in progress. It is an online course that aims 
to be a starting point for:                                                              

 1. Promoting reflection and helping to understand the richness 
of relationships between and with people of different cultural 
background.                                          

2. Learning to manage the tools offered for their direct 
intervention. 

Countries involved Spain 

Target groups, 
partners, 

stakeholders 

Young people (migrant or local), educators, educational 
institutions, social workers, youth workers.  

Website/link https://acoge.org/formacion/#  

Global/ Local 
challenges 
addressed 

Social Inclusion, development of multicultural societies, fighting 
interracial stereotypes, awareness about the importance of 
intercultural dialogue.  

Area of social 
action/culture 

Community building, intercultural communication, awareness 
raising 

Innovative aspects 
(culture, media, 

arts) 

The organization has its own training platform. 

IT/ new media 
tools, applications 

etc. 

Educational audio-visual content, training platform 

Educational needs 
of the initiative's 

staff to be 
addressed 

Courses and workshops: emotional intelligence, intercultural 
awareness, gender equality awareness, communication skills, 
digital literacy, computer skills, motivational skills 
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Name of the 
organization and 

title of the 
initiative 

NATIONAL PROGRAM FOR THE PREVENTION 
OF ISLAMOPHOBIA 

ASOCIACIÓN MARROQUÍ                      

Description of the 
initiative 

 

 
The project has 3 main objectives:  
1. Providing specialized attention to cases of Islamophobia 

discrimination, improving victims' knowledge of their rights and 
existing resources  
2. Increasing the level of awareness and detection capacity of 
discriminatory incidents due to Islamophobia  
3. Training active agents (professionals, volunteers, students, 
and the general population) in the fight for the eradication of 
Islamophobia and the accompaniment of victims 
  

Countries involved Spain 

Target groups, 
partners, 

stakeholders 

Young people (migrant or local), educators, educational 
institutions, social workers, professionals, students, volunteers, 
general population 

Website/link https://www.islamofobia.es/  

Global/ Local 
challenges 
addressed 

Social Inclusion, prevention of islamophobia, development of 
multicultural societies, fighting interracial stereotypes, 
awareness about the importance of intercultural dialogue  

Area of social 
action/culture 

Community building, intercultural communication, awareness 
raising 

Innovative aspects 
(culture, media, 

arts) 

They have organized the first national congress "Dismantling 
Islamophobia", and are preparing the second edition. Also, they 
have created an app to combat Islamophobia  

IT/ new media 
tools, applications 

etc. 

They have their own website for this project, and their own app  

Educational needs 
of the initiative's 

staff to be 
addressed 

Courses and workshops: emotional intelligence, intercultural 
awareness, communication skills, digital literacy, computer 
skills, motivational skills  
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Name of the 
organization and 

title of the 
initiative 

INTERCULTURAL FESTIVAL “MUSICAL 
FOOTPRINTS 2018” 

INTERCULTURAL COUNCIL OF LIMASSOL 
 

Description of the 
initiative 

Musical Footprints 2018 is the 11th edition of Intercultural Festival, 
involved over 20 communities living in Limassol.  

The festival is implemented within Intercultural Strategy for the 
City of Limassol for 2018-2020 and is co- organized by Intercultural 
Council in collaboration with Cultural Movement “Epilogi”, the 

Municipality of Limassol and the Municipality of Agios Athanasios.  

During the festival over 20 communities living in Limassol 
presented their food, crafts, info-material and live performances. 
During the festival was presented the movie 7 lives-& stories 
dedicated to the World Refugee Day.  

The event is a part of the programme “Limassol – One City the 
Whole World” coordinated by the Municipality of Limassol and 
funded by EU Asylum, Migrants and Integration Fund and the 
Republic of Cyprus. 

 
Countries involved Cyprus  

Target groups, 
partners, 

stakeholders 

Various communities representing and sharing cultures   

Website/link Article in Coe   

Global/ Local 
challenges 
addressed 

Sharing cultures and celebrating diversity  

Area of social 
action/culture 

Community building, intercultural communication, awareness 
raising 

Innovative aspects 
(culture, media, 

arts) 

Inclusion of music, art and crafts  

IT/ new media 
tools, applications 

etc. 

n/a 

Educational needs 
of the initiative's 

staff to be 
addressed 

Raising awareness for Refuge Day  

Raising awareness for Intercultural Dialogue and understanding  
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Name of the 
organization and 

title of the 
initiative 

INTERCULTURAL POLICING TRAINING COURSE 

INTERCULTURAL COUNCIL OF LIMASSOL 

Description of the 
initiative 

 Limassol Municipality, through its Intercultural Council and in 
cooperation with the Council of Europe and the Cyprus Police, 
successfully carried out a 3-day event on Intercultural Policing on 
13th to 15th November 2018. The three-day workshop was held in 
the framework of implementing the Limassol Intercultural 
Strategy for the period 2018-2020. 

Police officers and representatives of communities living in 

Limassol as well as other public life stakeholders participated in 
the workshops. Methods and good practices of Intercultural and 
Community Police in their cities were presented. Meetings were 
also held between the visiting officers and various departments 
of the Cyprus Police, the Limassol and Germasogeia 
Municipalities and members of the Limassol Intercultural Council.  

Countries involved Cyprus  

Target groups, 
partners, 

stakeholders 

Police officers and representatives of communities living in 
Limassol  

Website/link Article in Coe 

Global/ Local 
challenges 
addressed 

Strengthening collaboration among local stakeholders on 
intercultural dialogue  

Area of social 
action/culture 

Community building, intercultural communication, awareness 
raising 

Innovative aspects 
(culture, media, 

arts) 

Consultative diverse body for Municipality of Limassol 

IT/ new media 
tools, applications 

etc. 

N/A 

Educational needs 
of the initiative's 

staff to be 
addressed 

Training of police officers on intercultural sensitivity, sharing good 
practices for intercultural and community police  
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Name of the 
organization and 

title of the 
initiative 

BORN TO RUN  
ASSOCIATION CENTER FOR INTERCULTURAL DIALOGUE  

Description of the 
initiative 

Born to Run is a community running project with 10KM and 3OM 
races happening in multi ethnic communities. The initiative came 
out of a multicultural youth camp where young people from 
different ethnicities designed the idea and plan for its 
implementation. There were involved in each stage of the project 
implementation. In addition, local and international volunteers 
were involved to support the logistics of the event.  

The event aimed to promote tolerance and diversity using sports 
as a join interest that unites community members across gender, 
ethnic differences.   

The event was initiated in 2017 and continued to be implemented 
two years afterwards. The event took place in multiple locations 
and the main logo and slogan was to promote peace and 
tolerance. Some young people has a chance for the first time to 
visit a community which was different form their own. 

Countries involved North Macedonia 

Target groups, 
partners, 

stakeholders 

Local stakeholders like local police, high school students, NGOs 
and Daily center for people with disability, local media, 
municipality etc.  

Website/link https://www.facebook.com/B2RMK/  

Global/ Local 
challenges 
addressed 

Intercultural dialogue, promotion of tolerance and understanding  

Area of social 
action/culture 

Sports and intercultural collaboration and dialogue  

Innovative aspects 
(culture, media, 

arts) 

Local and national media did a coverage of the event  

IT/ new media 
tools, applications 

etc. 

Social media were involved in promotion of the event and 
recruitment of community members of all ages and ethnicities 

Educational needs 
of the initiative's 

staff to be 
addressed 

 Young people who were main organizers of the event were 
trained with skills on how to work together in multicultural teams 
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Name of the 
organization and 

title of the 
initiative 

PROJECT „INCREASING THE AWARENESS AND 
SUPPORT OF REFUGEES AND ASYLUM SEEKERS 

AMONG LOCAL COMMUNITIES“  
CENTER FOR HUMAN RIGHTS AND CONFLICT RESOLUTION 

Description of the 
initiative 

Multimedia event organized on World Refugee Day consisted with 
musical performances, 7 monologues performed live and 
exhibition drawings.  

This project is implemented in collaboration with University 
teachers and students from three different Faculties in the country 
in the period of (2019-2020).  

First stage: Mentors and students received three day raising 
awareness trainings. After the training period, students prepared 
their performances.  

Second stage: Each faculty prepared products for multimedia 
presentations: 

- Faculty of Arts – Department of Music, University of Tetovo:  
prepared four musical pieces inspired by the cultures of some of 
the states of origin of the refugees. 

- Faculty of Drama, University of St. Cyril and Methodius, Skopje: 
prepared 7 monologues inspired by the refugees` plights, as well 
as their strength to cope with the challenges, to overcome the 
traumas, and their successful integration in the host countries. 

- Faculty of Art, University of St. Cyril and Methodius, Skopje: 
prepared more than 20 designs with motives from the refugees` 
situation. Three of these designs were printed on t-shirts. 

Final stage: Multiple multimedia performances were organized 
throughout various cities in the country gathering around 1000+ 
audience and received enormous positive feedback. 

 
Countries involved North Macedonia 

Target groups, 
partners, 

stakeholders 

Students of Arts and Music studies, community members, artists, 
young people  

Website/link https://www.facebook.com/chrcr.org.mk  

Global/ Local 
challenges 
addressed 

Raising awareness and support for refuges  
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Area of social 
action/culture 

Arts, Music and Drama  

Innovative aspects 
(culture, media, 

arts) 

Arta as a tool to promote understanding and support  

IT/ new media 
tools, applications 

etc. 

Use of Social Media  

Educational needs 
of the initiative's 

staff to be 
addressed 

 Educational Workshops for University Mentors and students  
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OPEN RESOURCE TOOLBOX 
 
The Toolbox is organized in eight modules which compromises core competences 
necessary for successful performance of intercultural mediators.  
 
The educational activities collectively called Open Resource Toolbox Activities are primary 
designed to be used by the intercultural mediators and other community workers who 
work directly with refuges and immigrant communities. Tools offer a flexibility to adapt in 
various cultural contexts, online and offline environments as well adapt based on learning 
needs of participants.  

 
The activities presented at this Toolbox are diverse educational games, roleplays, debates, 
projects, energizes, simulations and other creative methods that are based on non-formal 
education and Adult Learning principles. They stimulate best learning outcomes and 
trigger reflection among participants. Each of presented activity has been carefully 
selected based on best practices and expertise and directly supports the goals and 
objectives of each module.   
Activities are suitable for young people aged 14 and above.  They offer flexibility to adapt 
for diverse  groups of participants.  
 
The Toolbox activities aim to support intercultural mediators to run various educational 
activities at schools, community centers, organizations and other facilities with various 
target groups. Some of the activities offer option to be carried out online.  
 
Moreover, the published educational activities are not meant to be a collection of one-off 
activities but rather a tool to be used in the long run to effectively enhance the attitudes, 
knowledge and skills of intercultural mediators as well as tools that mediators can use with 
diverse community members.  
Each activity offers experiential learning, provides safe space for learning and 
development of various competences necessary for intercultural mediators. Activities 
presented are with various time length. The combination of different activities from each 
module provides a systematic program which enhances learning and change of attitude 
noticeable.  
 
The Tool box activities are available to all youth workers, educators, community members 
as future InterMed Mediators can be implemented with limited costs.   
In addition, InterMed Mediators will be trained with necessary skills which will help them 
in their field work and implementation of the Toolbox activities.  The training will be 
offered by project partner.  

 
The objectives of the Toolbox are: 

- Enables InterMed Mediators to educate community members with competences 
necessary for efficient intercultural communication and community engagement; 

- Provide practical tools that InterMed mediators can apply in their work with 
community members, young people etc.;  

- Promotes already existing educational resources and best practices related to 
intercultural learning, human rights and community engagement.  
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The methodological approached during the development of the tools is based on the 
following tasks: 

- Connecting the findings from the field research with the content of the curriculum;  
- Design of learning outcomes addressing at all levels the variability of the target 

audiences and considering their diversity;  
- Application of equitable, learner-centered & learner friendly approaches, coherent 

& consistent across different stages; 
- Design of the content addressing the ‘learners’, the potential transferability to the 

wide audience of social representation. 
 
The content was developed with input and expertise of each partner organizations who 
bring the best knowledge and field experience which will serve later as base for training 
and working tools of future intercultural mediators.  Stimulating dialogue and intercultural 
learning is present across all curriculum and Toolbox.   
 
Each partner organization developed a module based on their best expertise in the topic, 
developed high quality tools and educational activities for each module.  Every module is 
unique set of activities which directly contribute to development of key competences of 
InterMEd mediators and community members with whom they will be working with.  
 
In order to improve the quality of the tools partner organizations worked in pairs to 
provide feedback to each other using Peer Review Feedback Form ( Appendix M) on 
various aspects of the tools and ways how to improve the quality and have a better 
understanding from the end users. Online feedback session was organized with all 
partners where was discussed, shared feedback and comments for tools.   

 

Short description of tools  
 
The Toolbox is organized in eight modules, each module provides specific set of tools 
which addresses the main goals and learning objectives within the module. Its 
recommended that tools are implemented as set activities rather as isolated activity.   
Each module consists various tools which aim to develop competences within the topic 
that module covers.  Each module presents a unique design and methodology. Some 
modules present a structured curriculum with specific sessions to be implement and others 
present practical tools using non - formal education approach. Methodology used in each 
module is learner centered and offers a diverse range of methods and activities  providing 
space for individual and group reflection, working in smaller groups, discussion and 
debates, roles plays and simulation activities.  

 
Tools are educational activities which are organized with various methods, learner 

centered and create safe space for reflection enhancing the learning outcomes of 
participants.   
 
Usually each tool consists with multiple activities, some require more preparations and 
some less, some are with limited resources and easy to be implemented. Each tool brings 
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a unique set of activities, some already have been implemented with set of participants 
reaching maximum impact and learning objectives.  
Most of the tools follow a same template, which takes the facilitator step by step on how 
to implement and facilitate each of the tools.  
 
 
Its highly important to notice for the users of the toolbox that it’s important to have prior 
knowledge of facilitation or training with non-formal education setting. Majority of tools 
are designed for various target groups, some have accompanied set of addition materials 
some allow flexibly to the facilitators to design its own materials and minor adaptation the 
tools without having an impact on the learning outcomes.  

 
Each module offers wide spectrum of activities which offer flexibility to be implemented 
in various contexts, adapt on learner’s need and expectations, number of participants 
and profile of participants. Some of the tools can be transferred and facilitated in online 
setting without affecting the expected results and learning outcomes.    
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Short description of Modules  
 
In the following section will provide a short overview of each of the modules and tools that  
each module suggests.  
  
Module 1: Cultural Awareness and Mediation  
 
The purpose of this module is to provide understanding of mediation practice, so 
participants will be able to develop the skills needed to deal with disputes within in 
intercultural environment. The module draws from the feedback and recommendations 
gathered by the research conducted about the needs and the analysis of the collected data 
and information. 
This module will help participants to: 

• Develop a structured conceptual background, supporting a better understanding 

of their role 

• Gain cross-cultural communication skills and aptitudes 

• Highlight a suitable, appropriate and relevant cross-cultural mediation training  

• Growth by means of an innovative blended approach encompassing the provision 
of comprehensive online tools and services establishing a European-wide 
facilitators’ network;   

• Assessing intercultural cases for suitability of mediation  

• Reflecting on self-practices and challenging assumptions before, during and after 
mediation, and the way of dealing with disputes within an intercultural environment  

 
 
MODULE 2: Intercultural Competence towards issues of discrimination and Intolerance 
 
This module provides diverse activities wich bring learning and explores ways how to deal 
with issues of discrimination and intolerance in real life.  
The main objective is to enable participants to develop a greater understanding of 
interculturalism and multiculturalism. Additionally, it aims to grow the value of respect 
towards the people who come from different backgrounds and bring different 
experiences. 
 
The main competences this module adresses are the following: 

• Intercultural Competence: fundamental principles 

• Issues of discrimination: introduce the conceptual meaning of discrimination and 
differentiation of  types of discrimination, ways how to combat it  

• Intercultural Mediation:  describes the role and the importance of intercultural 
mediation in the context of a multicultural society 

 
 

MODULE 3: Community Understanding and Co-Operation  
 
This module has been developed with a view to supporting InterMEDS mediators to 
explore with their target participant groups how to achieve a sense of shared 
understanding, respect and commonality in their process.  
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This module explores the different ways in which participants and those acting as potential 
mediators within communities can share stories, develop sensitive and active listening 
skills and develop an understanding of people with differing experiences to them. Leading 
on from this, they will then explore how people from different backgrounds and 
experiences can come together to make positive change in communities. 
 
The tools that have been selected for this module are all designed to be undertaken in 
active workshops where participants share, talk and discuss their thoughts and ideas and 
have the freedom to be open with one another. As such, we strongly recommend that time 

is spent in the design of the programme on developing a ‘contract’ or ‘agreement’ with the 
participant group that supports and encourages open and respectful conversation and 
debate. This contract should be led by the participants and can be as simple as asking them 
to define for themselves what respect and kindness in debate and discussion looks like. 
Ensure that is this recorded and displayed in each session and, if you feel it will be 
necessary, encourage the group to also decide what happens when someone is in 
contravention of the guidelines. 
 
The module develops the following competences: 

• Get deeper understanding how to make positive change in the community   

• Enable participants to develop a greater understanding of those in their 
communities who come from different backgrounds and bring different experience 
in the group  

• Encourage participants to think and apply collaborative change-making process for 
their communities  

• Provide safe space for open discussions and debates of difficult topics in respectful 
and contructive way  

• Encourage individual reflection on strengths and weaknesses for effective 
cooperation and change making  
 

 
MODULE 4: Guidance and mentoring skills  
 
The Guidance and mentoring skills  module presents the main skills involved in mentoring 
and guidance practices, while relating them to the skills needed in a role as intercultural 
mediator. The module includes four tools designed to lead participants into learning, 
practicing and conduct self-assessments in these four core skills. 
 

The proposed methodologies for the practical activities include debate and groups 
discussion exercises; community development and participatory actions; group dynamics 
and team building, exercises; inquiry-oriented practices. 
Upon the conclusion of this module, it is expected the participants to gain factual and 
theoretical knowledge about effective and passive listening; the concepts of 
empowerment and encouragement, positive feedback and negative feedback; and inquiry-
oriented learning methodologies. 
It is also expected that participants improve their communications skills and conduct with 
autonomy self-assessment exercises on their abilities in the core areas presented in each 
tool. 
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An intercultural mediator is someone who boosts communication processes to help 
representatives of different cultures communities to communicate and understand 
mutually. To so, it is important to become fully proficient at listening. 
 
The module is divided in four main knowledge areas:  
1) Effective listening;  
2) Trust building;  
3) Encouraging and empowerment;  
4) Inquisitiveness.  

 
 
MODULE 5: HUMAN RIGHTS AND COALITION LOCALITY 
 
Human rights module focuses on education of basic concepts of Human Rights and 
Declaration of Human Rights. Its focuses on recognition and combating discrimination of 
any type, addressing importance of hate speech and how to combat at offline and online 
environments.  
 
The main objectives of this module are to provide with the basics of Human Rights and 
Human Rights Education.   
 
It will cover the following competences: 

• Participants will be able to recognize Human Rights and its violations 
• Participants will know strategies how to combat discrimination and react 

assertively when it occurs  
• Participants will be more self-aware of their own stereotypes and prejudices they 

have for minority groups 
• Participants will be able to recognize and react adequately against hate speech 

online and offline  
Tools represent   Human Rights Education and promotion of activism for depending Human 
Rights and promotion of respect and tolerance.  
 
 
MODULE 6: CULTURAL REFLECTION AND POSITIVE EXCHANGE  
 
Participants will know how to organize campaigns against racism and discrimination  
This module focuses on the concepts of “Cultural Reflection” and “Positive Exchange”. To 

foster greater intercultural understanding and sensitivity, it isn’t just necessary to 
understand the culture of others, but also the own culture. Through this understanding of 
the own, we then learn also how to identify, evaluate and foster positive exchange 
between cultures. 
 
This module tries to help develop the following competences: 

• Critical reflection of the own cultural identity and how it is formed 

• Ability to recognize cultural practices/properties that stem from foreign cultures 

and have a positive influence 

• Increased ability to make a more differentiated picture of culture and cultural 

exchange 
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• Fostering better intercultural understanding by reducing the perceived cultural 

threat from foreign cultures and highlighting positive impact 

By the end of this module it is hoped that participants have a greater understanding of 
what all encompasses culture, how cultural exchange works and have a more positive 
outlook on cultural interaction. 
 
 
MODULE 7: CONFLICT TRANSFORMATION  
 

The “Conflict Transformation” module focuses on skills and competences intercultural 
mediator should have in order to effectively address, manage, and transform different 
types of conflicts.  
 
The module is focused on following key priority areas:  
1) Understanding conflicts;   
2) Managing conflicts using mediating techniques;   
3) Discovering some Educational tools to deal with groups.   
 
The methodology includes input, discussions, role play and simulations with an idea to 
provide safe space for learning and experiencing. The final outcome of the module is 
improved knowledge, skills and competences of INTERMEDs to more effectively manage 
conflicts. 
 
 
MODULE 8:  EXPLOITATION OF CULTURE AND ARTS ‘TANKS’ FROM BOTH COMMUNITIES, 
TOWARDS PRACTICAL INTERCULTURAL EXCHANGE 
 
Exploitation of culture and arts ‘tanks’ from both communities, towards practical 
intercultural exchange, (such as masterpieces of cinematography widely known, music, 
paintings, famous monuments, theatre, etc).  
 
This module develops following competences: 
 

• Familiarisation with various cultures around the world as well as with the concepts 
of tangible and intangible cultural heritage and with their interconnection with the 
broader concept of culture and identity. 

• Development of intercultural understanding and appreciation towards global 
tangible and intangible cultural heritage.  

• Recognition of the complexity of cultures and identities and cultivation of a sense 
of empathy and mutual understanding for people of other cultures.  

• Enhancement of active listening and critical thinking. 

•  Cultivation of an understanding of the meanings and relevance symbols of 
nationalism have today.  

• Understanding of the hidden meanings and stories behind portraits as well as the 
connection portraiture can have with culture and identity. 
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MASTER LIST OF TOOLBOX ACTIVITIES   
MODULE TITLE OF THE TOOL SHORT INFO PAGE 

 
Cultural Awareness 

& Mediation 

Cultural Mediation 
Teamwork & Questions & answers and discussion 

Level of complexity: easy/medium | Time: 120 minutes | Group size: up to 30 
people 

33 

Teaching about Culture and Mediation 
Methodology 

Level of complexity: medium| Time: 180 minutes | Group size: up to 30 people 
36 

Cultural Awareness and Mediation Criteria (Level 2) Level of complexity: medium | Time: 120 minutes | Group size: up to 30 people 41 

International Mediation Competencies and 
Standards 

Level of complexity: medium |Time: 180 minutes | Group size: up to 30 people 
43 

 
Intercultural 
Competence 

towards issues of 
discrimination and 

Intolerance 

Taksidi Figis (Escape Journey) Level of complexity: high | Time: 16h | Group size: up to 15 people 50 

Intercultural Competence: fundamental principles Level of complexity: medium |Time: 3h | Group size: up to 30 people 54 

Issues of discrimination Level of complexity: medium |Time: 3h | Group size: up to 30 people 54 

Intercultural Mediation Level of complexity: medium |Time: 3h | Group size: up to 30 people 55 

 
Community 

understanding and 
Co-Operation 

What I Stand For Level of complexity: medium |Time: 60 minutes | Group size: 20 people 59 

Hot Potatoes Level of complexity: difficult | Time: 60 minutes | Group size: 20 people  21 

Sharing Skills and Making Change Level of complexity: medium | Time: 60 minutes | Group size: 20 people  65 

 
Guidance and 

mentoring skills 

Becoming an effective listener Level of complexity: medium | Time: 60 minutes | Group size: 20 people  68 

Trust comes first: building authentic relationships Level of complexity: high | Time: 8h &30 minutes | Group size: 20 people  72 

Encouraging: the ability to empower Level of complexity: medium |Time: 70 minutes | Group size: 15-20 people 77 

Inquisitiveness: the mindset of a lifelong learner Level of complexity: medium | Time: 12h | Group size: 15-20 people  81 
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Human rights and 
coalition locality 

Fundamentals of Human Rights Level of complexity: easy |Time: 90 minutes | Group size: 25 people  85 

Combating discrimination and intolerance Level of complexity: medium | Time: 80 minutes | Group size: up to 30 people  88 

Understanding hate speech Level of complexity: medium | Time: 60 minutes | Group size: 10-25 people  90 

Challenge prejudices and stereotypes for minority 
groups 

Level of complexity: medium | Time: 90-120 minutes |Group size: max.40 
people  

92 

Take an Action Against Discrimination and Racism Level of complexity: medium | Time: 90 minutes | Group size: up to 30 people  94 

Cultural Reflection 
and Positive 

Exchange 

The Onion Model of Identity 
Level of complexity: medium | Time: 30-40 minutes | Group size: up to 30 
people  

97 

The Puzzle of my Family Level of complexity: medium| Time: 40 minutes | Group size: 8-16 people  99 

Intercultural Challenges Level of complexity: medium | Time: 30 minutes | Group size: 8-16 people 101 

Conflict 
Transformation 

Theory of Conflict Transformation  Level of complexity: easy| Time: 30min | Group size: up to 25 people 104 

Connecting Theory and Practice Level of complexity: difficult | Time: 3h | Group size: up to 25 people 105 

Theatre as a tool to work on conflicts Level of complexity: difficult | Time: 3h and 30min | Group size: up to 25 people 111 

Exploitation of 
culture and arts 

‘tanks’ from both 
communities, 

towards practical 
intercultural 

exchange 

The cultural iceberg Level of complexity: easy | Time: 75 minutes | Group size: up to 25 people 114 

The cultural puzzle Level of complexity: medium | Time: 75 minutes | Group size: up to 25 people 117 

National symbols around the world Level of complexity: difficult | Time: 60 minutes | Group size: up to 25 people 120 

The hidden stories behind portraits Level of complexity: medium | Time: 60minutes | Group size: up to 25 people 123 
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MODULE: Cultural Awareness & Mediation 
TITLE OF THE TOOL  Cultural Mediation 

Teamwork & Questions & answers and discussion 
SHORT DESCRIPTION OF 
THE ACTIVITY 

Level of complexity: Easy/medium 

Time: 120 minutes  

Group size: up to 30 people (2 groups)  

 

 

The technique of enriched recommendation will be used, 

proceeding to the composition of the participants' views. It 

helps participants to loosen up, better understand each 

other and enable better collaboration and networking. 

FIELD OF THE BEST 
PRACTICE (more than 

one answer possible) 

Active Learning using the Toolkit  
The toolkit can be used to transfer educational objectives 

into practice. Thus, we will encourage engagement and 

participation in the learning process. Trainers learn better 

when doing than listening, therefore we will provide the 

appropriate tools in the corresponding thematic areas of 

the curriculum. The main functions of the toolkit include  

i) the development of a web site, ii) the development of a 

newsletter and iii) the creation of a mediator training 

curriculum.  

Brainstorming and enriched recommendation 
Brainstorming ideas and enriched recommendation, 

selected for the communication profile, when participants 

are asked to submit their views.  
Questions & answers and enriched suggestion 
Questions and answers were chosen so that participants 

will become acquainted with the subject and therefore 

form ideas and opinions open to development.  

TARGET GROUPS 
AFFECTED BY THE TOOL 
(more than one answer 

possible) 

Staff/civil servants or volunteers, NGOs or CSOs members, 

public bodies 

Intercultural mediators-experts , immigrants  

People or specialists who contribute to the practical 

coalition of culturally different populations, conflict 

resolution, intolerance and discrimination combat 

Young refugees /employers / women / youth 

Future intermediators  

GENERAL OBJECTIVE OF 
THE TOOL 

• Highlight the importance of culture in mediation 

• Promote a pluralistic approach. 

• Elaborate communicative barriers between cultures 

and ways to deal with them effectively  

• Review international mediation 

• Identify differences and common elements among 

different cultures 

• A better understanding of the relationship between 

culture and mediation 
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• An understanding of cross-cultural communication 

patterns 

• Definition of intercultural relevant context  

NAME OF INSTITUTION 
WHICH DEVELOPED THE 
TOOL (if different than 

the partner). HOW DID 
YOU COME ACROSS THIS 
PRACTICE? 

 

NGO’s, CSO’S, Public Organizations  
1.Refugee 4 refugees 

2.YouthMakers 

3. Banana House 

It is drawn also by the following bibliography: 

Byram, M. (1997). Teaching and assessing intercultural 

communicative competence. Multilingual Matters. 

Savage, C. A. (1996). Culture and Mediation: A Red Herring. 

Journal of Gender & the Law, 5, 269-309. 

Skourtou, E. (2014). Educational Studies and Cultural 

Mediation: Notes to a Case Study from Rhodes. In Arvanitis, 

Eugenia, and Achilles Kameas (eds.) Intercultural Mediation 

in Europe: Narratives of Professional Transformation. 

Champaign, IL: Common Ground Research Networks. 

-Digital educational content 

Opengov.gr 

IOM (2019), World Migration Report 2020, online 

https://publications.iom.int/system/files/pdf/wmr_2020.pdf  

DETAILED DESCRIPTION 
OF THE TOOL (max 1 

page) 

Instructors are trained to deliver a wide range of questions, 

motivating, encouraging and engaging the groups in 

dialogue on a range of topics, aimed at reflection of an 

intercultural mediation process and experiences. This tool 

includes providing innovative training materials to the 

group members, offering motivation for learning about 

intercultural awareness and mediation in order to enter/re-

enter into the intercultural environment, labor and social 

market. Such innovative methodologies are adapted to the 

specificities of the particular project.  

The main principles of the tool are:  

• People-centered: The approach is people-centered 

• Impact measurement: Performance and effect are 

periodically analyzed with the stakeholders. 

Activity 1  
Divide the group into groups of 5 persons each. Ask 

participants of each group to describe to the group the 

habits of their culture of origin (very briefly) and discuss the 

role of mediation. 

• An introduction to identity: Who am I, really? 

• Why are cultures different? Mention an example 

• How would you describe your culture? Which 3 words 

would you use to describe your culture 

• Outline three approaches (paradigms) to cultural 

mediation 

• Why do we need to know about intercultural 

communication? Provide some reasons. 
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• What role could you have in intercultural negotiation? 

• What are your cultural beliefs and practices? 

• How would you describe your culture? 

• Could you present some examples of your cultural 

tradition? 

• Why are cultures different? Mention an example 

• What are your cultural beliefs and practices? 

• Proverbs: Find some proverbs of a particular culture on 

the Internet. What can you find out about the culture 

from its proverbs? 

§ Kiss, Bow, or Shake Hands (Morrison et al., 

1994): list etiquette tips for visiting countries 

around the world. 

www.getcustoms.com/germany. If you know 

someone from these cultures, ask if such 

generalizations are true. Are there 

exceptions or conditions to such rules? How 

do those rules compare to rules in your own 

culture? Which are the historical, social, or 

cultural reasons behind those rules? 

§ Proverbs: Find several proverbs from a 

particular culture on the Internet. What can 

you find out about a culture based upon its 

proverbs? 

 
Wrap up reflection:  
Shortly after the unit’s completion the trainers can ask 

questions, helping the  participants to reflect what they have 

learned, like:   

• Describe some ways to Learn about a different 

culture 

• How do you understand different cultures? 

• How do you handle cultural differences? Present 

ways to overcome cultural barriers 

• Why is it important to accommodate cultural 

differences? 

• How do we show respect to other cultures? Mention 

some examples  

• Is it is it important to learn about different cultures, 

and why? 

• Provide some of personal benefits in learning about 

other cultures 

• Think about your own community and the types of 

intolerance that are present. 

• Which is the role of mediation and why is important 

RESOURCES (Human, 

technical and other 

Human Resources: 
• Trainers &trainees 
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needed to implement the 

tool) 

• Experts-facilitators-mediators-participants 

• Stakeholders 

Technical and other material 
• set of textbooks, worksheets,  

• software,  

• Learning theories and teaching practices. 

• Audiovisual material 

• Handouts 

EXPECTED RESULTS / 
BENEFITS OF THE TOOL 
FOR THE TARGET 
GROUPS 

EXPECTED LEARNING OUTCOMES 

The expected learning outcomes are: 

• Competences-Skills development 

• Ability to define the various cultural contexts 

• Acquirement of knowledge and increase of self-esteem  

• identification & re-identification, development, 

enhancement of skills and competences  

• Identification of specific cultural needs 

• Identification and recognition of common mediation 

strategies 

• Mediating in different intercultural or cross-cultural 

situations or contexts  

(i.e. inter-generational family disputes) 

• Co-mediating with a mediator of different cultural 

background 

• Knowledge and experiential understanding of the 

diverse cultural contexts relevant to mediation 

• Challenge the trainees to think critically 

• Description and evaluation of universal ethical 

approaches and ethical relativism 

• Distinguish between various research foci in 

intercultural communication 

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL (ex. 

Link, book reference). 

Byram, M. (1997). Teaching and assessing intercultural 

communicative competence. Multilingual Matters. 

Savage, C. A. (1996). Culture and Mediation: A Red Herring. 

Journal of Gender & the Law, 5, 269-309. 

Skourtou, E. (2014). Educational Studies and Cultural 

Mediation: Notes to a Case Study from Rhodes. In Arvanitis, 

Eugenia, and Achilles Kameas (eds.) Intercultural Mediation 

in Europe: Narratives of Professional Transformation. 

Champaign, IL: Common Ground Research Networks. 

Morrison et al., 1994 

 Siew Fang Law (2009), Culturally sensitive mediation: The 

importance of culture in mediation accreditation (2009) 20 

ADRJ 162 

Ting-Toomey and Oetzel, n 10. 

Carnevale PJ. (1995). Property, Culture and Negotiation. In 

Kramer R and Messick DM (eds.), Negotiation as Social 

Process. Sage. 
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Worchel, S. (2005). Culture's role in conflict and conflict 

management: Some suggestions, many 

questions. International Journal of Intercultural 

Relations, 29(6), 739-757. 

Digital educational content 
Opengov.gr 

https://publications.iom.int/system/files/pdf/wmr_2020.pdf  

www.getcustoms.com/germany. 

WHY DID YOU CHOOSE 
THE TOOL?  

Teamwork/ Questions & answers and discussion 
The teamwork techniques were selected to elaborate 

barriers in communication and ways to deal with them 

effectively, enabling participants to discuss within the group, 

since each one of them will have personal experiences to 

share, aiming towards a pluralistic view. The participants’ 

points of view and reference to practical examples will be 

supplementing existing knowledge. 

The Q&A and discussion technique was selected under the 

criterion that participants have already shaped views on the 

subject and are therefore able to express it. The technique 

of enriched recommendation will follow, leading to the 

synthesis of the participants' views. This methodology is 

offering motivation for learning about intercultural 

awareness and mediation, in order to enter/re-enter into the 

intercultural environment, labor and social market. 

WHICH ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

The tool implementation will be endorsed mainly by NGO’S 

organizations, CSO’S etc or mediators and all elements can 

be transferred to similar contexts, like the dynamic 

combination of individual and group work, mentoring 

techniques discussion, technical material. 

WHICH ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO OTHER 
CONTEXT? WHY? 

N/A  

TITLE OF THE TOOL  TEACHING ABOUT CULTURE AND MEDIATION 
METHODOLOGY 

SHORT DESCRIPTION OF 
THE ACTIVITY 

Level of complexity: medium 

Time: 180 minutes  

Group size: up to 30 people (2 groups)  

 

The Role Scenarios/scripts are a series of orchestrated 

actions that focus on one or more disciplines, using ICT as 

well as conventional tools. Conventional in this context 

means ordinary educational activities conducted in 
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classroom, and the role-playing aimed to achieving a 

specific educational goal. 

Role-playing and enriched recommendation 
The techniques of role-playing and enriched 

recommendation, take the oral and professional 

communication module a step further the issues discussed 

so far, while the enriched recommendation will offer a 

presentation of the rules of communication within working 

focus groups. 

FIELD OF THE BEST 
PRACTICE (more than 

one answer possible) 

Active Learning using the Toolkit  

Brainstorm and enriched recommendation 

TARGET GROUPS 
AFFECTED BY THE TOOL 
(more than one answer 

possible) 

-Staff/servants  or volunteers, NGOs or CSOs members, 

public bodies 

-intercultural mediators-experts , immigrants  

-People or specialists  who  contribute in the practical 

coalition of culturally diverse populations, conflict 

resolution, intolerance and discrimination combat 

-Young refugees /employers/ women /youth 

- future intermediators  

GENERAL OBJECTIVE OF 
THE TOOL 

• building new skills and development of personal 

talents by providing mentoring services, 

• capacity development,  

• acquirement of knowledge and increasing self-

esteem  

• identification and development of skills and 

competences,  

• identification of difficulties blocking Mediators  

• mediating in diverse intercultural or cross-cultural 

situations or contexts  

• co-mediating with a mediator of different cultural 

background 

• gaining knowledge and experience about the 

diverse cultural contexts relevant to mediation 

• encouraging trainers to transform knowledge into 

practice  

• cultivating interest in community engagement 

• challenging trainees to think critically  

• describe and evaluate universal ethical approaches 

and ethical relativism 

• distinguish between various research foci in 

intercultural communication 

NAME OF INSTITUTION 
WHICH DEVELOPED THE 
TOOL (if different than 

the partner). HOW DID 

NGO’s, CSO’S- Public Organizations 
1.Refugee 4 refugees 

2.YouthMakers 

3. Banana House 

It is drawn also by the below bibliography 
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YOU COME ACROSS THIS 
PRACTICE? 

 

Byram, M. (1997). Teaching and assessing intercultural 

communicative competence. Multilingual Matters. 

Savage, C. A. (1996). Culture and Mediation: A Red Herring. 

Journal of Gender & the Law, 5, 269-309. 

Skourtou, E. (2014). Educational Studies and Cultural 

Mediation: Notes to a Case Study from Rhodes. In Arvanitis, 

Eugenia, and Achilles Kameas (eds.) Intercultural Mediation 

in Europe: Narratives of Professional Transformation. 

Champaign, IL: Common Ground Research Networks. 

-Digital educational content 

Opengov.gr 

https://publications.iom.int/system/files/pdf/wmr_2020.pdf  

DETAILED DESCRIPTION 
OF THE TOOL (max 1 

page) 

The Roleplay Scenarios/scripts are a series of orchestrated 

actions that focus on one or more disciplines. Actually, they 

are educational activities often used in classroom and are 

part of the roles we play with our trainees to achieve a 

specific educational goal. 

Trainers, based on the Curriculum and knowing their 

learning outcome objectives, plan the scenario with a 

central idea that will run through it and determine their role 

and the roles of the trainees. This is followed by a series of 

activities performed by trainees, using materials and tools 

in digital or non-digital form. 

Participants are encouraged to take on roles from different 

cultures rather than of their own. They are provided with 

instruction scripts explaining that they should respond or 

behave in certain ways. Participants with further 

experiences are encouraged to design role-play scenarios 

for the group. Such an activity has been found to be a 

better learning technique for them than participating in 

role-plays. To facilitate the process, handouts of the scripts 

will be disseminated to the participants. 

Each scenario, depending on its learning goals, is 

theoretically grounded and organized on a methodology, 

which in turn determines the flow of activities, the 

cognitive tools used and the respective roles of trainers and 

trainees. After its completion, each scenario is being 

evaluated. 

The most important issue is that this educational ‘package’, 

i.e., these recorded actions, can be easily communicated to 

other trainees, dealt with from different perspectives, so 

that it may be reformed and improved. 

 

The basic idea behind building, using, evaluating and 

handling a script is to record all activities, apply them to the 

classroom, evaluate successful and unsuccessful elements, 

and end up sharing our experience. 
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It is recommended that the “Get Ahead methodology”, 

which uses an experiential learning cycle (“Heart and 

Mind”), is the best option for a participatory training 

methodology. It consists of the following phases: 

• Acting 

• Sharing feelings  

• Analyzing what the participants have learnt 

• Concluding 

RESOURCES (Human, 

technical and other 

needed to implement the 

tool) 

Human Resources: 
• Trainers & trainees 

• Experts-facilitators-mediators-participants 

Technical and other material 
• Scripts 

• set of textbooks, worksheets,  

• software,  

• Learning theories and teaching practices. 

• Audiovisual material 

• Handouts 

• ICT tools 

• Digital-non digital form 

EXPECTED RESULTS / 
BENEFITS OF THE TOOL 
FOR THE TARGET 
GROUPS 

EXPECTED LEARNING OUTCOMES 

The expected learning outcomes are: 

• Competences-Skills development 

• Ability to define the various cultural contexts 

• Identification and provision of sufficient and 

appropriate intercultural training resources 

• Provision of a mediation guide 

• identification & re-identification, development, 

enhancement of skills and competences  

• Encouragement to trainees to mediate in diverse 

intercultural or cross-cultural situations or contexts  

• Challenging trainees to think critically 

• Description and evaluation of universal ethical 

approaches and ethical relativism 

• Distinguishing between various research foci in 

intercultural communication 

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL (ex. 

Link, book reference). 

Byram, M. (1997). Teaching and assessing intercultural 

communicative competence. Multilingual Matters. 

Savage, C. A. (1996). Culture and Mediation: A Red Herring. 

Journal of Gender & the Law, 5, 269-309. 

Skourtou, E. (2014). Educational Studies and Cultural 

Mediation: Notes to a Case Study from Rhodes. In Arvanitis, 

Eugenia, and Achilles Kameas (eds.) Intercultural Mediation 

in Europe: Narratives of Professional Transformation. 

Champaign, IL: Common Ground Research Networks 

Morrison et al., 1994 
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Law, S. F. (2009). Culturally sensitive mediation: The 

importance of culture in mediation accreditation. Australian 

Dispute Resolution Journal, 20(3), 162-171. 

Druckman, D., & Ebner, N. (2008). Onstage or behind the 

scenes? Relative learning benefits of simulation role-play and 

design. Simulation & Gaming, 39(4), 465-497. 

Digital educational content 
Opengov.gr 

https://publications.iom.int/system/files/pdf/wmr_2020.pdf  

www.getcustoms.com/germany. 

WHY DID YOU CHOOSE 
THE TOOL?  

Role-playing and simulations can be used to better 

understand intercultural negotiation and conflict resolution 

concepts. These scenarios will provide the opportunity to 

consider several issues caused by diverse values, 

assumptions and contexts.  

Each scenario, depending on its learning goals, will be 

theoretically grounded and is organized on a methodology, 

which in turn will determine the flow of activities, the 

cognitive tools used and the respective roles of trainers and 

trainees. 

But the most important issue is that this educational 

‘package’, i.e. these recorded actions, can be easily 

communicated to other trainees, dealt with from different 

perspectives, so that it may be reformed and improved. 

The recommended teaching methodology is based on a 

teaching and learning approach recognizing the dynamic 

combination of individual and group work, as the most 

efficient. The entire training tool is based on the 

combination of experiential exercises and theory, therefore 

intertwining play with theoretical knowledge. The 

theoretical background presented will be supported by 

experiential exercises, such as case studies, group 

discussions, role-playing, case vignettes, sharing 

experiences and peer learning. The application of these 

experiential activities in the educational process has several 

advantages: it provides an opportunity for learning from 

other group members, while offering a readiness to apply 

acquired knowledge, skills and attitudes at the earliest 

possible phase of learning. In order for the process to be 

facilitated, handouts of the exercises will be diseminated. 

WHICH ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

Each scenario will be followed by its evaluation.  

The most important issue is that this educational ‘package’, 

i.e., these recorded actions, can be easily communicated to 

other trainees, dealt with from different perspectives, so 

that it may be reformed and improved. 

This methodology / tool will be endorsed mainly by NGO’s 

organizations or others and all elements may be transferred 

to similar contexts like the dynamic combination of 
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individual and group work, mentoring techniques 

discussion, technical material. 

WHICH ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO OTHER 
CONTEXT? WHY? 
 

None  

 

 

 

TITLE OF THE TOOL  CULTURAL AWARENESS AND MEDIATION 
CRITERIA (2HOURS)-LEVEL2 

SHORT DESCRIPTION OF 
THE ACTIVITY 

Level of complexity: medium 

Time: 120 minutes  

Group size: up to 30 people (2 groups)  

 

A case study situated learning approach may be useful to 

encourage learners to engage in dialogue, work through 

assumptions and problems, and apply (or question) the 

theories and principles already learned. 

The technique of enriched recommendation will follow, 

proceeding with the synthesis of the participants’ views. It 

helps participants to loosen up, better understand each 

other and enable collaboration and networking. 
3.1 Setting criteria for culturally awareness mediation 
3.2 Training goals and objectives – from practice to 

training 

3.3 The importance of culture to mediation practice and 

training 

3.4 Challenges: Training goals, objectives, materials & 

approaches 

FIELD OF THE BEST 
PRACTICE (more than 

one answer possible) 

Active Learning using the Toolkit  
The toolkit could be used to transfer educational objectives 

into practice. In this way we will encourage engagement 

and participation to the learning process. Trainees learn 

better when doing something than just listening, thus we 

will provide the appropriate tools in the corresponding 

thematic areas of the curriculum. The main functionalities 

of the toolkit are i) the development of a web site, ii) the 

development of a newsletter and iii) the creation of a 

mediator training curriculum.  

Brainstorming and enriched recommendation 
Brainstorming ideas and enriched recommendation, 

selected for the communication profile, when participants 

are asked to submit their views.  
Questions & answers and enriched suggestion 



 43 

Questions and answers were chosen under the criterion 

that participants have been convinced and persuaded and 

therefore they have an opinion able to develop.  

TARGET GROUPS 
AFFECTED BY THE TOOL 
(more than one answer 

possible) 

-Staff/public servants  or volunteers, NGOs or CSOs 

members, public bodies 

-intercultural mediators-experts , immigrants  

-People or specialists, who contribute to the practical 

coalition of culturally diverse populations, conflict 

resolution, intolerance and discrimination combat 

-Young refugees /employers/ women /youth 

- future intermediators  

GENERAL OBJECTIVE OF 
THE TOOL 

• Highlighting the importance of culture in mediation  

• Aiming at a more pluralistic approach. 

• Elaborate barriers to communication and ways to 

deal with them effectively  

• Reviewing international mediation 

• Identifying differences and common cultural 

elements 

• Better understanding of the relationship between 

culture and mediation 

• Understanding cross-cultural communication 

patterns 

• Definition of intercultural relevant context  

NAME OF INSTITUTION 
WHICH DEVELOPED THE 
TOOL (if different than 

the partner). HOW DID 
YOU COME ACROSS THIS 
PRACTICE? 

 

NGO’s, CSO’S 
1.Refugee 4 refugees 

2.YouthMakers 

3. Banana House 

It is drawn also by the following bibliographic sources: 

Byram, M. (1997). Teaching and assessing intercultural 

communicative competence. Multilingual Matters. 

Savage, C. A. (1996). Culture and Mediation: A Red Herring. 

Journal of Gender & the Law, 5, 269-309. 

Skourtou, E. (2014). Educational Studies and Cultural 

Mediation: Notes to a Case Study from Rhodes. In Arvanitis, 

Eugenia, and Achilles Kameas (eds.) Intercultural Mediation 

in Europe: Narratives of Professional Transformation. 

Champaign, IL: Common Ground Research Networks. 

-Digital educational content 

Opengov.gr 

https://publications.iom.int/system/files/pdf/wmr_2020.pdf  

DETAILED DESCRIPTION 
OF THE TOOL (max 1 

page) 

Instructors are trained to deliver a wide range of innovative 

training methodologies, aimed at intercultural mediators: 

These methodologies include providing innovative training 

materials to the group members, offering motivation for 

learning about intercultural awareness and mediation in 

order to enter/re-enter into the intercultural environment, 

labor and social market. These innovative methodologies 

are adapted to the specificities of the particular project.  
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The main principles of our training program are:  

• People-centered: The approach is people-centered 

• Impact measurement: Performance and effect are 

periodically analyzed with the stakeholders. 

• Learning lessons/scripts roles: Continuous 

monitoring of experiences, as well as feedback from 

the lessons learned during the training program will 

ensure the high quality of technical assistance 

projects. 

• Evaluation: Review the program with the 

participants. Did it achieve its objectives? Did it 

address the mediators’ needs? 

RESOURCES (Human, 

technical and other 

needed to implement the 

tool) 

• Human Resources: 
• Trainers & trainees 

• Experts-facilitators-mediators-participants 

Technical and other material 
• set of textbooks, worksheets,  

• software,  

• Learning theories and teaching practices. 

• Audiovisual material 

• Handouts 

• Case studies 

EXPECTED RESULTS / 
BENEFITS OF THE TOOL 
FOR THE TARGET 
GROUPS 

EXPECTED LEARNING OUTCOMES 

The expected learning outcomes are: 

• Being able to recognize the diversity of mediation 

practices 

• Identifying gender related issues associated with 

training and development for sensitive groups 

• Clarifying how to incorporate such gender issues 

into the design of a training program  

• Raising awareness on the importance of reflection 

• Defining and selecting appropriate criteria, goals, 

objectives and mediation approaches  

• Evaluating universal ethical approaches and ethical 

relativism 

• Reflecting on self-practices and challenging 

assumptions before, during and after mediation 

• Growing interest in community engagement  

• Highlighting the importance of culture for mediation 

practice and training 

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL (ex. 

Link, book reference). 

Byram, M. (1997). Teaching and assessing intercultural 

communicative competence. Multilingual Matters. 

Savage, C. A. (1996). Culture and Mediation: A Red Herring. 

Journal of Gender & the Law, 5, 269-309. 

Skourtou, E. (2014). Educational Studies and Cultural 

Mediation: Notes to a Case Study from Rhodes. In Arvanitis, 

Eugenia, and Achilles Kameas (eds.) Intercultural Mediation 
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in Europe: Narratives of Professional Transformation. 

Champaign, IL: Common Ground Research Networks. 

Morrison et al., 1994 

Law, S. F. (2009). Culturally sensitive mediation: The 

importance of culture in mediation accreditation. Australian 

Dispute Resolution Journal, 20(3), 162-171. 

Yuan, L. L. (2003). Mediation Styles and Approaches in 

Asian Culture. In Conference Proceedings of the 2nd Asia 

Pacific Mediation Forum: Developing a Mediation Culture. 

Available online: 

http://www.unisa.edu.au/cmrg/apmf/2003/papers.htm 

viewed 5 February 2008. 

Digital educational content 
Opengov.gr 

https://publications.iom.int/system/files/pdf/wmr_2020.pdf  

www.getcustoms.com/germany. 

WHY DID YOU CHOOSE 
THE TOOL?  

The recommended teaching methodology is based on the 

combination of experiential exercises and theory, 

intertwining play with theoretical knowledge. More 

specifically, trainers’ presentations and the theoretical 

background under discussion / The theoretical background 

presented will be supported by experiential exercises, such 

as case studies, group discussions, role-playing, case 

vignettes, sharing experiences and peer learning. The 

application of such experiential activities in the educational 

process has several advantages: it provides opportunities 

for learning from other group members, while offering a 

readiness to apply the acquired knowledge, skills and 

attitudes at the earliest possible phase of learning. In order 

for the process to be facilitated, handouts of the case 

studies will be given to the participants. 

WHICH ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

Most knowledge may be transferred to similar contexts like 

the dynamic combination of individual and group work, 

mentoring techniques discussion, case studies, and 

reflection. 

WHICH ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO OTHER 
CONTEXT? WHY? 

N/A  

 

TITLE OF THE TOOL  
INTERNATIONAL MEDIATION COMPETENCIES AND 

STANDARDS 
SHORT DESCRIPTION 
OF THE ACTIVITY 

Level of complexity: medium 

Time: 180 minutes  

Group size: up to 30 people (2 groups)  
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4.1. Intercultural communicative competence (ICC) (Byram 

1997) 

4.2The role of International mediation 

4.3Review and assessment of International mediation 

4.4Conceptualization on the Mediation process-

competences and standards 

FIELD OF THE BEST 
PRACTICE (more than 

one answer possible) 

Active Learning using the Toolkit  
The toolkit could be used to transfer educational objectives 

into practice. In this way we will encourage engagement and 

participation to the learning process. Trainees learn better 

when doing something than just listening, thus we will 

provide the appropriate tools in the corresponding thematic 

areas of the curriculum. The main functionalities of the 

toolkit are i) the development of a web site, ii) the 

development of a newsletter and iii) the creation of a 

mediator training curriculum.  

Brainstorming and enriched recommendation 
Brainstorming ideas and enriched recommendation, 

selected for the communication profile, when participants 

are asked to submit their views.  
Questions & answers and enriched suggestion 
Questions and answers were chosen under the criterion that 

participants have been convinced and persuaded and 

therefore they have an opinion able to develop. 

TARGET GROUPS 
AFFECTED BY THE TOOL 
(more than one answer 

possible) 

-Staff/public servants  or volunteers, NGOs or CSOs 

members, public bodies 

-intercultural mediators-experts , immigrants  

-People or specialists  who  contribute in the practical 

coalition of culturally different populations, conflict 

resolutions, intolerance and discrimination combat 

-Young refugees /employers/ women /youth 

- future intermediators  

GENERAL OBJECTIVE OF 
THE TOOL 

• Aiming at a more pluralistic approach 

• Recognizing and defining standards and 

competencies 

• Elaborating barriers in communication and ways to 

deal with them effectively  

• Assessing and reviewing international mediation 

• Better understanding of the relationship between 

culture and mediation 

• Understanding cross-cultural communication 

patterns 

• Be able to identify strategies and ways to fight 

stereotypes in a sensitive and respectful way 

• Getting and reviewing feedback throughout the unit 

• Achieving a wide range of intercultural mediation 

experience 

• Applying theory to practice 
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• Reflecting, challenging and evaluating theories  

NAME OF INSTITUTION 
WHICH DEVELOPED THE 
TOOL (if different than 

the partner). HOW DID 
YOU COME ACROSS 
THIS PRACTICE? 

 

NGO’s, CSO’S 
1.Refugee 4 refugees 

2.YouthMakers 

3. Banana House 

It is drawn also by the following bibliographic sources: 

Byram, M. (1997). Teaching and assessing intercultural 

communicative competence. Multilingual Matters. 

Savage, C. A. (1996). Culture and Mediation: A Red Herring. 

Journal of Gender & the Law, 5, 269-309. 

Skourtou, E. (2014). Educational Studies and Cultural 

Mediation: Notes to a Case Study from Rhodes. In Arvanitis, 

Eugenia, and Achilles Kameas (eds.) Intercultural Mediation in 

Europe: Narratives of Professional Transformation. 

Champaign, IL: Common Ground Research Networks. 

-Digital educational content 

Opengov.gr 

https://publications.iom.int/system/files/pdf/wmr_2020.pdf  

DETAILED DESCRIPTION 
OF THE TOOL (max 1 

page) 

 SCRIPTS/ ROLE SENARIOS: 
• Participants are encouraged to take on roles from 

different cultures rather than of their own. They are 

provided with instruction scripts explaining that they 

should respond or behave in certain ways. 

Participants with further experiences are encouraged 

to design role-play scenarios for the group. Such an 

activity has been found to be a better learning 

technique for them than participating in role-plays. 

To facilitate the process, handouts of the scripts will 

be disseminated to the participants. 

 
TEAMWORK/QUESTIONS  
Researchers provide participants with open-ended 

questions, as either a list or a diary. Then, the group 

responses are classified into themes, either interpreting 

them (themes with discussion) or turning them into 

numbers to search for group differences. 

• Define some Best Practices for Working with Diverse 

Cultures  

• Describe some ways to Learn About a Different 

Culture 

• How do you understand diverse cultures? 

• How do you handle cultural differences? Present 

ways to Overcome Cultural Barrier 

• Why is it important to accommodate cultural 

differences? 

• How do we show respect to other cultures? Mention 

some examples  
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• Is it important to learn about different cultures? Why? 

 
CASE STUDIES 
What do you think? Think about the culture of your own 

group (from organization to nation—you decide!), especially 

if there is some conflict going on within it (e.g., new views 

on how the organization should operate; struggles around 

new views of the role of men and women or immigrants in 

an organization). Which are some of the dominant cultural 

premises, ways of action, or meanings? 

 

Debriefing and reflection (30min)  
• How do you handle cultural differences? Present 

ways to Overcome Cultural Barrier 

• Why is it important to accommodate cultural 

differences? 

• Provide some of personal benefits in learning about 

other cultures 

• Discussion on different cultural contexts, practices 

approaches 

• Think about your own community and the types of 

intolerance that are present. 

• Re-assess, re-evaluation 

RESOURCES (Human, 

technical and other 

needed to implement 

the tool) 

Human Resources: 
• Trainers & trainees 

• Experts-facilitators-mediators-participants 

Technical and other material 
• set of textbooks, worksheets,  

• software,  

• Learning theories and teaching practices. 

• Audiovisual material 

• Handouts 

• Scripts 

• Quiz 

• Case studies 

• Scenarios roles/scripts 

• Questions 

EXPECTED RESULTS / 
BENEFITS OF THE TOOL 
FOR THE TARGET 
GROUPS 

EXPECTED LEARNING OUTCOMES/RESULTS 

The expected learning outcomes are: 

•  Competencies-Skills development 

• Development of standards for intercultural mediation 

practice  

• Co-mediating with a mediator of different cultural 

background 

• learners mediators to gain knowledge and experience 

about the different cultural contexts that are relevant to 

mediation 
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• Describe and evaluate universal ethical approaches and 

ethical relativism 

• Distinguish between various research focuses in 

intercultural communication 

• Share experiences and practices 

• Encourage life long learning 

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL (ex. 

Link, book reference). 

Byram, M. (1997). Teaching and assessing intercultural 

communicative competence. Multilingual Matters. 

Savage, C. A. (1996). Culture and Mediation: A Red Herring. 

Journal of Gender & the Law, 5, 269-309. 

Skourtou, E. (2014). Educational Studies and Cultural 

Mediation: Notes to a Case Study from Rhodes. In Arvanitis, 

Eugenia, and Achilles Kameas (eds.) Intercultural Mediation in 

Europe: Narratives of Professional Transformation. 

Champaign, IL: Common Ground Research Networks. 

Morrison et al., 1994 

Law, S. F. (2009). Culturally sensitive mediation: The 

importance of culture in mediation accreditation. Australian 

Dispute Resolution Journal, 20(3), 162-171. 

Digital educational content 
Opengov.gr 

https://publications.iom.int/system/files/pdf/wmr_2020.pdf  

www.getcustoms.com/germany. 

National Accreditation Standard for Mediators, Mediator 

Accreditation in Australia Report, 8th National Mediation 

Conference (Hobart, Tasmania, 3-5 May 2006) p 14, 

http://www.mediationconference.com.au/html/Accreditatio

n.html viewed 

February 2007. 

WHY DID YOU CHOOSE 
THE TOOL?  

Scenario Roles/scripts:  
Role-playing and simulations can be used to learn about 

intercultural negotiation and conflict resolution concepts. 

Such scenarios should provide the opportunity to consider 

multiple issues driven by diverse values, assumptions and 

contexts.  

Teamwork/ Questions & answers and discussion 
The teamwork techniques were selected to elaborate 

barriers in communication and ways to deal with them 

effectively, enabling participants to discuss within the group, 

since each one of them will have personal experiences to 

share, aiming towards a pluralistic view. The participants’ 

points of view and reference to practical examples will be 

supplementing existing knowledge. 

Regarding the appropriate teaching methodology, it might 

be helpful that the special characteristics of the trainee 

mediator’s mentality should be taken into consideration. 

Considering the above, all methodologies offer motivation 

for learning about intercultural awareness and mediation in 
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order to enter/re-enter into the intercultural environment, 

labor and social market.  The entire training course is based 

on the combination of experiential exercises and theory, 

therefore intertwining play with theoretical knowledge 

WHICH ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

All elements can be transferred to similar contexts. 

WHICH ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO OTHER 
CONTEXT? WHY? 

N/A  
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MODULE: INTERCULTURAL COMPETENCE TOWARDS 
ISSUES OF DISCRIMINATION AND INTOLERANCE 

 
TITLE OF THE 
TOOL  

TAKSIDI FIGIS (ESCAPE JOURNEY) 

SHORT 
DESCRIPTION OF 
THE ACTIVITY 

Level of complexity: difficult  

Time: 16h  

Group size: up to 15 participants  

FIELD OF THE 
BEST PRACTICE 
(more than one 

answer possible) 

• Education  

• Fighting discrimination against people from other cultures 

• Respect for diversity 

TAGET GROUPS 
AFFECTED BY THE 
TOOL (more than 

one answer 

possible) 

Young people (from 13-18 years old) 

The game targets the broad audience. 

It is also suitable to be used as an educational tool oriented to 

adult education. 

GENERAL 
OBJECTIVE OF 
THE TOOL 

Playing the game “Taksidi Figis”, the learners will be able to 

identify through the headliner a young refugee who is forced to 

leave his country and faces a series of difficulties and dilemmas 

along his journey and upon his arrival in the country of asylum.  

NAME OF 
INSTITUTION 
WHICH 
DEVELOPED THE 
TOOL (if different 

than the partner).   

UNHCR The Refugee Agency 

HOW DID YOU 
COME ACROSS 
THIS PRACTICE? 

Trainings, projects and activities concerning intercultural 

mediation 

DETAILED 
DESCRIPTION OF 
THE TOOL (max 1 

page) 

It is a free online interactive game that conveys the player on a 

journey of escape: from the moment of persecution to the search 

for asylum and security. It is aimed mainly at young people (from 

13-18 years old) and its goal is to inform and raise awareness on 

issues related to refugees and asylum, as well as broader issues of 

human rights, acceptance and multiculturalism. Through this 

game, the players-learners will be well-informed and familiarized 

with the meaning and the importance of immigration in an 

experiential way. After the completion of this module, the players- 

learners will have come a step closer to the understanding of 

people from different cultures.. It contains activities, missions and 

discussions, as well as exercises and role-playing games [role play] 

in the classroom.  

The game includes a “Guide for Teachers” in order to facilitate the 

educational process rendering the game “Taksidi Figis” an 

educational tool in the context of the lesson. 
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Unit 1. War 

Introduction: This part of the game presents the difficulties and 

dangers the refugees may face.  At this stage the player is 

questioned by representatives of the government and comes upon 

a number of charges against him. Students here will conceive the 

importance of human rights in their lives and that the existence of 

an oppressive regime may have catastrophic consequences for 

citizens. 

Session 1. Interrogation  

Session 2. You have to leave! 

Session 3. Out of the city! 

Session 4. Out of the country! 

Exercises: 1. Assessment 2. Comprehension exercise 3. Motivation 

exercises 4. Conversation 5. Group conversation 6. Exercises for 

emotional motivation 

 

Unit 2. Uncertainty 

Introduction: In this unit, the players will confront the difficulties of 

immigrants/ refugees who have to face in a new and unfamiliar 

country. Additionally, this unit aims at the clear comprehension of 

persecution which is a basic condition for giving protection to 

people who seek asylum. There are provided information regarding 

the factors that can influence the mindset of a community and how 

each one of us is often led to stereotypes and prejudices about 

different subjects and groups of people including refugees. 

Session 1. Search a shelter to sleep at night! 

Session 2. Search for a translator! 

Session 3. Refugee or Immigrant? 

Session 4.  New in the classroom! 

Exercises: 1. Assessment 2. Comprehension exercise 3. Motivation 

exercises 4. Conversation 5. Group conversation 6. Exercises for 

emotional motivation 

 

Unit 3. New life 

Introduction:  In this last unit, the main purpose is to give a clear 

sense to the players regarding the obstacles that refugees/ 

immigrants meet in the attempt to construct a new life in a new 

country. Fundamental topic of the unit is the prejudices that they 

face when they search for a new job, the creation of prejudices, 

negative attitudes and perceptions of people or groups of different 

people and finally ways for the elimination of prejudices and 

discrimination. 

Session 1. Search for a new job! 

Session 2. Time to go shopping! 

Session 3. What is your origin? 

Session 4. Your first home! 
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Exercises: 1. Assessment 2. Comprehension exercise 3. Motivation 

exercises 4. Conversation 5. Group conversation 6. Exercises for 

emotional motivation 

 

Methodological tools 

• Distance learning 

• Self-assessment exercises 

• Audiovisual material (films and videos)  

• Active learning 

• Interactive content 

• “Edutainment” 

RESOURCES 
(Human, technical 

and other needed 

to implement the 

tool) 

 

• Hardware device (e.g. smartphone, tablet, desktop etc.)  

• Internet Connection 

• Personal notes 

• Account to InterMEDs platform 

 

EXPECTED 
RESULTS / 
BENEFITS OF THE 
TOOL FOR THE 
TARGET GROUPS 

• Fighting discrimination and recognizing the equality of 

cultures 

• Reinforcement of different cultural groups 

• Consolidation of the importance of intercultural 

communication 

• Cinema and films and other forms of art are used as a tool 

for depicting life stories of integrated refugees/ 

immigrants.  

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL 
(ex. Link, book 

reference). 

• Asylum Service, Cypriot government 

http://www.moi.gov.cy/moi/asylum/asylumservice.nsf/inde

x_gr/index_gr?opendocument  

• Kisa- Equality, Support, Antiracism https://kisa.org.cy/  

• The UNHCR- The UN Refugee Agency 

https://www.unhcr.org/  

• Full description of the Game to implement in person is here 

An awareness game confronting the plight of refugees 

https://www.unhcr.org/473dc1772.pdf  

 

WHY DID YOU 
CHOOSE THE 
TOOL?  

This game provides wide access to a broad educational field 

where the learner is able to reach additional texts, real refugee 

stories, short films etc. The players will have the opportunity to 

learn about human rights issues, asylum law, fighting issues of 

discrimination and intolerance. Additionally, players are required 

to analyze, synthesize, and use critical thinking skills in order to 

play and execute moves. In substance, the game status is used as 
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an educational resource combining entertainment and education. 

Using such an innovative educational tool, we meet with success 

the objectives of InterMEDs project. More specifically, a 

substantial purpose of the project concerns the promotion of the 

exchange of different cultures, with the key-skills of social 

responsibility and intercultural understanding, developing skills to 

in order to use arts, culture, media, in order for the enhancement 

of respect, tolerance, cooperation and communities coalition. 

WHICH ELEMENTS 
OF THE TOOL ARE 
TRANSFERABLE? 

All 

WHICH ELEMENTS 
OF THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO 
OTHER CONTEXT? 
WHY? 

None 

 

 

TITLE OF THE 
TOOL  

INTERCULTURAL COMPETENCE TOWARDS ISSUES OF 
DISCRIMINATION AND INTOLERANCE  

SHORT 
DESCRIPTION OF 
THE ACTIVITY 

Level of complexity: medium 

Time:  9h 

Group size:  up to 30 people  

 

Educational methodology: Digital distance learning, individual 

learning  

FIELD OF THE 
BEST PRACTICE 
(more than one 

answer possible) 

• Intercultural mediation 

• Cultural education 

• Acquisition of intercultural competence 

TARGET GROUPS 
AFFECTED BY THE 
TOOL (more than 

one answer 

possible) 

• Staff/ volunteers from NGOs 

• Public bodies 

• Local associations of citizens or immigrants 

• Professionals such as psychologists, sociologists, etc.  

• Stakeholders, persons interested to undertake the 

responsibility of being intermediators in their social 

contexts 

 

GENERAL 
OBJECTIVE OF 
THE TOOL 

 The main objectives of this module: 

o To enable participants to develop a greater understanding 

of interculturalism and multiculturalism 

o To grow the value of respect towards the people who 

come from different backgrounds and bring different 

experiences.  
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NAME OF 
INSTITUTION 
WHICH 
DEVELOPED THE 
TOOL (if different 

than the partner).   

Xenios Polis. Culture, Science & Action   

HOW DID YOU 
COME ACROSS 
THIS PRACTICE? 

 

Content creation 

DETAILED 
DESCRIPTION OF 
THE TOOL (max 1 

page) 

Unit 1. Intercultural Competence: fundamental principles 

Introduction: This unit is dedicated to the simple explanation of 

the fundamental principles of the intercultural competence, such 

as the continuum of intercultural competence. The unit begins 

with the analysing of some basic definitions (e.g. “global village”), 

in order to proceed to the main content of the unit, which is the 

pointing out of the importance of the intercultural competence 

and cultural intelligence.  

Input: Icebreaker exercise – Reflection video: Cultural 

Competence (Arts - Monash University) 

Session 1. Useful definitions  

Session 2. Stages towards the acquisition of intercultural 

competence 

Session 3. Cultural intelligence (CQ) 

Self-assessment activities: Questions of multiple choice, sorting, 

gap-filling, matching 

Icebreaker exercise: How culturally intelligent are you?  

 

Unit 2. Issues of discrimination 

Introduction: The main topic of this unit is to record and clarify the 

conceptual meaning of discrimination and the types of 

discrimination, as well. The discrimination is divided into main 

categories in order to illustrate the main content of the unit. The 

development of this unit has been proceeded using alternative 

educational methodologies such as case studies. The last session 

of the unit refers to the elimination of any type of discrimination. 

In this session, it has been underlined that inclusive education, 

(inter)national institutions, and NGOs are able to instigate the 

balanced coexistence and cooperation of culturally different 

social groups and communities. 

Session 1. Useful definitions (e.g. direct/indirect discrimination) 

Session 2. Types of discrimination (tribal, religious discrimination) 

Icebreaker exercise: Do you remember the case of George Floyde 

in the United States?  

Session 3. Elimination of discrimination: Case studies 

Self-assessment activities: Questions of multiple choice, sorting, 

gap-filling, matching 
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Unit 3. Intercultural Mediation 

Introduction: This last unit describes the role and the importance 

of intercultural mediation in the context of a multicultural society. 

An intercultural mediator acts as a "bridge of communication" and 

mutual understanding of cultural differences. One of the main 

tasks of an intercultural mediator is to facilitate refugees/ 

immigrants to communicate effectively in their daily lives. In this 

unit, it is crucial for the learners to understand the familiarization 

with new cultures and diversity (cultural sensitivity), 

communication skills (enrich intercultural dialogue), and 

intercultural competence are the necessary traits not only for 

those who choose the profession of the mediator, but also for 

every individual.  

Session 1. Role and responsibilities of an intercultural mediator  

Session 2. Fields of interventions (education, workplace, social 

services, law, health, family) 

Session 3. Ways of enhancing the role of an intercultural mediator 

Case studies: museums, games 

Self-assessment activities: Questions of multiple choice, sorting, 

gap-filling, matching 

 

Methodological tools used for the development of the module:  
• Distance learning 

• Self-assessment exercises 

• Audiovisual material 

• Active learning 

• Interactive content 

RESOURCES 
(Human, technical 

and other needed 

to implement the 

tool) 

• Power point presentation follows each session Appendix 

2.1  

• Hardware device (e.g. smartphone, tablet, desktop etc.)  

• Internet Connection 

• Personal notes 

• Account to InterMEDs platform 

EXPECTED 
RESULTS / 
BENEFITS OF THE 
TOOL FOR THE 
TARGET GROUPS 

• Understanding the intercultural society  

• Enhancing the role of n intercultural mediator 

• Recognition of the role of an intercultural mediator 

• Support of culturally different social groups 

• Development of cultural skills (e.g. cultural intelligence) 

• Elimination of discrimination towards different civilizations 

and cultures 

• Promotion of social diversity 

 

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL 
(ex. Link, book 

reference). 

• Action Aid https://www.actionaid.gr/faqs  

• Amnesty International https://www.amnesty.gr/ 
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• Career Cliff, What is cultural competence in the workplace? 

Principles [online] https://www.careercliff.com/what-is-

cultural-competence-in-the-workplace-principles/ 

• Cultural Competence: An Important Skill Set for the 21st 

Century [online] 

https://extensionpublications.unl.edu/assets/html/g1375/bu

ild/g1375.htm?fbclid=IwAR2A5A1CYmwrotvU28FM-

pDAFHliQO8_3vbMXPdSvv8Dlio_56FTMgg8qUg  

•  Cultural Intelligence by P. Christopher Earley and Elaine 

Mosakowski    https://hbr.org/2004/10/cultural-

intelligence?fbclid=IwAR3Z4Ky-

lz4Xl0gQ7lRVejCKPV71Blxg6J9MSpzx-

X4FSHiDZFHn3sRg8aA  

•  EU actions against discrimination, European Commission 

https://ec.europa.eu/social/home.jsp?langId=en  

•  Guidelines on combating discrimination 

https://www.migpolgroup.com/_old/public/docs/Greece.pd

f 

• Human Aid https://www.humanaid.gr/ 

• Human Rights Watch https://www.hrw.org/ 

• Intercultural communication, BCcampus Open Education 

https://pressbooks.bccampus.ca/professionalcomms/chapt

er/8-1-intercultural-communication/  

• Intercultural competence, but what is it? by Dr. Christa 

Uehlinger http://sietar.ch/intercultural-competence-but-

what-is-it-by-dr-christa-uehlinger/  

• Intercultural mediation: What does it involve? by O'Sullivan 

Mediation https://osullivanmediation.com.au/intercultural-

mediation-what-does-it-involve/  

• Intercultural Mediator Profile and Related Learning 

Outcomes, TIME project  www.mediation-time.eu  

• Museum of Islamic Art 

https://www.benaki.org/index.php?option=com_buildings

&view=building&id=3&lang=el  

•  My Life as a Refugee https://unric.org/en/my-life-as-a-

refugee/  

•  Religion or belief discrimination, Equality and Human 

Rights Commission 

https://www.equalityhumanrights.com/en/advice-and-

guidance/religion-or-belief-discrimination  
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• The United Nations High Commissioner for Refugees 

https://www.unhcr.org/gr/  

• Together We Defend Human Rights 

https://gr.humanrights.com/voices-for-human-

rights/nelson-mandela.html  

• Self-study Course for Trainers of Intercultural Mediators, 

TIME project http://www.mediation-

time.eu/images/TIME_O5_Trainer_Course_Module_7.pdf  

• Valiant Hearts https://www.ubisoft.com/en-

gb/game/valiant-hearts  

• What is intercultural competence, and why is it important? 

Monash University https://www.monash.edu/arts/monash-

intercultural-lab/about-the-monash-intercultural-lab/what-

is-intercultural-competence  

• What is intercultural competence?, Sabine McKinnon, 

Global Perspectives Project, GCU LEAD 

https://www.gcu.ac.uk/media/gcalwebv2/theuniversity/cen

tresprojects/globalperspectives/Definition_of_Intercultural

_competence.pdf  

• What's the difference between race and ethnicity? by 
Emma Bryce https://www.livescience.com/difference-

between-race-ethnicity.html  

Greek Bibliography 

• Γκότοβος, Α. (2003) Εκπαίδευση και ετερότητα, Αθήνα: 

Μεταίχμιο Εργαστήριο Διαπολιτισμικών και 

Μεταναστευτικών Μελετών 

http://www.ediamme.edc.uoc.gr/index.php?information  

• Δαμανάκης, Μ., Πολυπολιτισμική – Διαπολιτισμική 

Αγωγή. Αφετηρία, στόχοι, προοπτικές. 

• Κυριακάκης, Γ., Μιχαηλίδου, Μ. (2006) Η προσέγγιση του 

άλλου: ιδεολογία, μεθοδολογία και ερευνητική πρακτική, 

Αθήνα: Μεταίχμιο  

• H Πύλη για την Ελληνική Γλώσσα https://www.greek-

language.gr/greekLang/index.html 

• «Ποιον έχω απέναντι μου» 

https://www.synigoros.gr/resources/toolip/doc/2014/03/21/

web.pdf#page=41 
 

WHY DID YOU 
CHOOSE THE 
TOOL?  

This module that was developed by Xenios Polis for the purposes 

of the project, provides diverse activities that are able to 

concentrate a learning tool, that it will deal with issues of 

discrimination and intolerance in real life.  
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WHICH ELEMENTS 
OF THE TOOL ARE 
TRANSFERABLE? 

All 

WHICH ELEMENTS 
OF THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO 
OTHER CONTEXT? 
WHY? 

None 
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MODULE: COMMUNITY UNDERSTANDING AND 
COOPERATION 

 
TITLE OF THE TOOL  WHAT I STAND FOR  

SHORT DESCRIPTION 
OF THE ACTIVITY 

Level of complexity: medium 

Time: 60 min  

Group size: up to 20 participants 

 

FIELD OF THE BEST 
PRACTICE (more than 

one answer possible) 

Youth Count! Democracy Challenge: UK Youth and UK 

Cabinet Office, 2015 

 

TARGET GROUPS 
AFFECTED BY THE 
TOOL (more than one 

answer possible) 

This tool is most suited to participants aged 14 and over. 

Activities should be tested out by the InterMEDS in their own 

settings as part of training and can then be run with groups of 

young people or community members as part of programmes 

run by the InterMEDS.   

 

GENERAL OBJECTIVE 
OF THE TOOL 

• Support participants in practicing the process of 

telling, listening, interrogating and creating’ 

• Enable participants to develop a greater 

understanding of those in their communities who 

come from different backgrounds and bring different 

experience in the group  

• Encourage participants to think and apply 

collaborative change-making process for their 

communities  

 

NAME OF INSTITUTION 
WHICH DEVELOPED 
THE TOOL (if different 

than the partner). HOW 
DID YOU COME 
ACROSS THIS 
PRACTICE? 

UK Youth and the UK Cabinet Office  

These sources are drawn from openly available tools 

highlighted by youth work partners and the work of artists 

and practitioners involved with Organization Peshkar.  

DETAILED 
DESCRIPTION OF THE 
TOOL (max 1 page) 

Welcome participants at the session and introduce the session 

objectives  

 

Each participant will need a small (A5) photo of themselves 

(they could replace this with a drawing of themselves or 

something that they feel symbolizes them).  

 

Activity 1 (5 minutes) 
Ask the participant to imagine themselves in a position of 

responsibility such as a public representative (in the UK this 

could be an MP or a local councilor).  
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 They don’t belong to any party, they are independent and 

want to make a positive difference to society based on the 

things that they believe in.  

 

On the back of their photo, ask them to write between three 

and five things that they stand for, that they would use as their 

‘policies’.  (15 min)  

 

As prompts, you can ask them to consider things that they enjoy 

or feel are important to their lives: Eg. Phil, you love to cycle, 

would you want to build more cycle lanes or make learning to 

ride a bike compulsory for children?  

 

It would be helpful to the facilitator to have some knowledge of 

the participants before the workshop so consider how to make 

this happen. Are you working alongside a youth worker who 

knows the group well? Are you going to ask them to share some 

detail in a registration process?  

 

Activity 2 (25 min)  
The next step for this activity is to enable the candidates to 

canvas their peers for support. Each person gets a select 

period of time to talk about one of their chosen policies and 

take questions from the group. They should have about five 

minutes to think and plan their speech.  

 
Activity 3 (15min) 
After each candidate has presented and answered questions, 

instruct the participants to group together with other 

candidates who they think have similar values to them. Take 

some time to consider whether those groupings are what 

people may have expected, consider the different cultural 

make-up of the group. Instruct each of the groups to finally, 

collectively design a party name, logo and slogan for the new 

grouping.  

 

 

RESOURCES (Human, 

technical and other 

needed to implement 

the tool) 

‘What I stand for’: A5 photos of each young person OR time to 

create a drawing or symbolic representation using card, 

colored pens.  

Flipchart paper 

Colored pens 

 

EXPECTED RESULTS / 
BENEFITS OF THE TOOL 
FOR THE TARGET 
GROUPS 

‘What I stand for’. This tool helps young people to share value-

driven ideas about themselves within the low-risk 

environment of what is, ostensibly, a role-playing game. By 

focusing on policies, we enable the young people to share 

beliefs and concepts that they feel drive them. They also then 
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have the chance to develop a sense of collective with other 

people in the group they may not have expected.  

 

 

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL (ex. 

Link, book reference). 

UK Cabinet Office & UK Youth- Positive About Youth, 2015 

„Youth count! Democracy challenge“  

https://tinyurl.com/y3fwoyk9 

WHY DID YOU CHOOSE 
THE TOOL?  

This tool uses an active process, rooted in democracy to help 

participants to talk about themselves and their values in a 

distanced way. It also provides a process whereby participants 

can find things in common through values and beliefs rather 

than personal characteristics.  

WHICH ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

All elements of the tool are transferable. Youth workers will 

need to adapt ‘What I stand for’ to reflect the political 

language and structures appropriate to their community.  

All activities can be run online if necessary and are suitable for 

groups of between 5 and 20 participants. Minimum age of 

participants taking part in the workshops should be 14.  

WHICH ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO OTHER 
CONTEXT? WHY? 

None  

 

  TITLE OF THE TOOL HOT POTATOES 

SHORT DESCRIPTION OF 
THE ACTIVITY 

Level of complexity: Difficult  

Time: 60 min  

Group size: up to 20 participants 

 

This tool enables participants to discuss difficult and 

contentious issues in a structured and respectful way. This 

tool recognizes that an important art of community 

understanding is to discus and interrogate those issues that 

we may feel are more difficult to talk about or have language 

surrounding them that may be potentially dangerous or 

offensive. In this activity a strong debate contract is key.  

 

FIELD OF THE BEST 
PRACTICE (more than 

one answer possible) 

Youth Count! Democracy Challenge: UK Youth and UK 

Cabinet Office, 2015 

 

TARGET GROUPS 
AFFECTED BY THE TOOL 

This tool is most suited to participants aged 14 and over. 

Activities should be tested out by the InterMEDS in their own 
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(more than one answer 

possible) 

settings as part of training and can then be run with groups 

of young people or community members as part of 

programmes run by the InterMEDS.   

GENERAL OBJECTIVE OF 
THE TOOL 

This module consists of a series of activities that are 

designed to support participants to move through a process 

of ‘telling, listening, interrogating and creating’. The 

objective is to enable participants to develop a greater 

understanding of those in their communities who come from 

different backgrounds and bring different experiences, 

thinking about how this greater understanding can lead to a 

collaborative change-making process.  

NAME OF INSTITUTION 
WHICH DEVELOPED THE 
TOOL (if different than 

the partner). HOW DID 
YOU COME ACROSS THIS 
PRACTICE? 

 

UK Youth and the UK Cabinet Office 

 

These sources are drawn from openly available tools 

highlighted by youth work partners and the work of artists 

and practitioners involved with Peshkar.  

DETAILED DESCRIPTION 
OF THE TOOL (max 1 

page) 

Welcome participants at the session  

 

Activity 1 
First display the sheet with ‘Hot Potatoes’ (download here). 

Ask the young people to shout out which they feel are the 

most contentious issues, which ones people get more riled 

up about in society, whether that is on the street or on social 

media. Ask them to add any additional ones to the sheet if 

they need to. 

  

Give everyone some sticky notes and a pen.  Ask them to 

choose three of the issues from the flipchart paper that they 

want to discuss with the group. For each one, they should 

write the issue, followed by ‘I believe…’ or ‘I don’t believe’ 

and a statement relating to that issue.  

 

The group should all be in agreement as to how to proceed 

and what to do in case of any disagreements that escalate so 

that they can then self-regulate.  

As the young people to stick all the sticky notes onto a piece 

of flipchart paper and organise them into small groups of 

issues that are related, similar or directly contradictory. 

 

Activity 2  
 

Each group should then come and pick one or two ‘hot 

potatoes’ that they want the group to discuss. This should 

be because they agree or disagree with the statement or 

that they simply found the topic interesting and want to 

interrogate it more.  Then move round group by group with 
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each introducing the topic they have chosen, giving their 

thoughts and then opening up to others to contribute. Give 

each topic no more than five minutes but allow for some to 

be returned to if there is time and need.  

 

You can provide more structure to this activity by using a 

debate structure such as the one described here  

https://virtualspeech.com/blog/guide-to-debating. 

Facilitators should set their own time limits to each side of 

the debate and encourage active listening and responding 

from the group.  

 

Debriefing activity (10min)  
Ask the young people to feed back on the conversation and 

how it felt to take part at the end of the activity.  

 

RESOURCES (Human, 

technical and other 

needed to implement the 

tool) 

‘Hot Potatoes’: two sheets of flipchart paper, one with the 

hot potatoes list already written out.  

Sticky notes 

Pens 

 

EXPECTED RESULTS / 
BENEFITS OF THE TOOL 
FOR THE TARGET 
GROUPS 

‘Hot Potatoes’. This tool helps young people to interrogate 

issues that they feel impact their society, some of which may 

be concerning migration and cultural cohesion if these issues 

have been in the media recently. It enables young people to 

express views in a safe space and gain deeper understanding 

of one another.  

 

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL (ex. 

Link, book reference). 

UK Cabinet Office & UK Youth- Positive About Youth, 2015 

„Youth count! Democracy challenge“  

https://tinyurl.com/y3fwoyk9 

 

Gini Beqiri, “Complete Guide to Debating: How to Improve 

your Debating Skills, Article published by Virtual Speech, 2018   

Read on December 2020, 

https://virtualspeech.com/blog/guide-to-debating 

 

WHY DID YOU CHOOSE 
THE TOOL?  

This tool is a great way of helping people from different 

backgrounds explore and interrogate issues that may push 

them apart in normal society.  It is vital for community 

understanding that groups are able to be honest about 

those issues that highlight difference.  

 

WHICH ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

All elements of the tool are transferable.  

 

‘Hot potatoes’ will need to be adapted to include issues that 

are most relevant to the country. Workers should ensure 
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that they create their own version of the template in 

advance of the workshop.  

All activities can be run online if necessary and are suitable 

for groups of between 5 and 20 participants. Minimum age 

of participants taking part in the workshops should be 14.  

 

WHICH ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO OTHER 
CONTEXT? WHY? 

None  
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TITLE OF THE TOOL  
 SHARING SKILLS AND MAKING CHANGE  

SHORT DESCRIPTION OF 
THE ACTIVITY 

Level of complexity: medium 

Time: 60 min 

Group size: up to 20 people 

 
This final tool comprises two activities that are designed to bring 

the reflection back inwards to the individual, asking them to 

reflect on their own skills, strengths and weaknesses to then 

explore what makes an effective team and, therefore, effective 

cooperation and change-making.  

 
FIELD OF THE BEST 
PRACTICE (more than one 

answer possible) 

Arts and Communities Programme: Arts Council England, 2017 

‘Shout about your Skills’: Steph Meskell-Brocken and Street Style 

Surgery, 2013- present 

TARGET GROUPS 
AFFECTED BY THE TOOL 
(more than one answer 

possible) 

This tool is most suited to participants aged 14 and over. Activities 

should be tested out by the InterMEDS in their own settings as 

part of training and can then be run with groups of young people 

or community members as part of programmes run by the 

InterMEDS.   

GENERAL OBJECTIVE OF 
THE TOOL 

This module consists of a series of activities that are designed to 

support participants to move through a process of ‘telling, 

listening, interrogating and creating’. The objective is to enable 

participants to develop a greater understanding of those in their 

communities who come from different backgrounds and bring 

different experiences, thinking about how this greater 

understanding can lead to a collaborative change-making process.  

NAME OF INSTITUTION 
WHICH DEVELOPED THE 
TOOL (if different than the 

partner). HOW DID YOU 
COME ACROSS THIS 
PRACTICE? 

 

Andy Parkinson and Jamie Buttrick’s Arts Council England 

commissioned report which synthesises tools and advice from 

four UK projects in Bristol, Burnley, Birmingham and Bradford.  

Steph Meskell-Brocken.  

 

These sources are drawn from openly available tools highlighted 

by youth work partners and the work of artists and practitioners 

involved with Peshkar.  

DETAILED DESCRIPTION OF 
THE TOOL (max 1 page) 

ACTIVITY 1 
 

‘Sharing skills and making change’ (up to 20 young people, 2 

hours) 

Step 1: Personal skills audit. Ask each young person to think of an 

achievement from their lives, something from within their home-

life or externally, in school college etc. They can share these in 

small or whole groups as an introductory activity.  

Step 2: We will then go through a process of ‘dissecting’ that 

achievement to consider what skills have been used to make that 

achievement. They should write all those skills down on their own 

piece of paper. Provide an example of what this process looks like 

ie. 

‘my achievement is running my own business’ 

‘the skills I need to achieve this are: maths skills, listening skills, 

good communication (written and verbal), ability to drive to travel 

to meetings, flexibility… etc.’ 
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Step 3: Those skills will then be grouped into three categories: 

specific, transferable and personal.  

Specific: skills that are directly related to knowledge gained or 

needed for a specific task or subject (ie. how to play football). 

Transferable: skills that can be learnt and then applied in any 

context (ie. communication, teamwork). 

Personal: Attributes of an individual’s personality that cannot 

really be learnt (ie. sense of humour, sensitivity to others).  

 

Step 4: Participants will then move around the room, looking for 

other to fill any gaps that they feel they have in their own audits. 

From this they should create small teams of 3-5. They should looks 

to balance each of their three categories and resist the temptation 

to gather with those who are similar to them.  

 

ACTIVITY 2 
Step 1: Share the examples of community practice from the 

appendix with the groups and allow them some time to read 

through them considering the questions:  

• what were the different groups and communities involved 

in the project?  

• who led the project and did this leadership change at any 

point? where did the power sit in the project?  

 

Step 2: It’s now time for the groups to plan their own project. Ask 

them to consider the questions:  

• what is the mission?  

• who will it help?  

• who’s stories will be told?  

• who holds the power?  

• what will the end goal/ product be?  

• how will you know it’s been successful?  

They should design a project that helps to satisfy a goal in their 

community. Some examples could be: 

An anti-litter campaign in their local area 

A multi-cultural arts festival 

An intergenerational sports day.  

 
 

RESOURCES (Human, 

technical and other needed 

to implement the tool) 

‘Sharing skills and making change’: A4 paper 

Pens 

Examples of community practice ( Appendix 3.1) 

Flipchart paper 

 

EXPECTED RESULTS / 
BENEFITS OF THE TOOL 
FOR THE TARGET GROUPS 

 

‘Sharing skills and making change’. This tool helps to support 

young people to recognise their own skills and attributes and 

think about how different skills complement each other and are 

needed to make an effective team. They then also come together, 

synthesizing their similarities and differences into a project that 
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reflects the experiences and passions of those in the group in 

effective co-operation.  

 

REFERENCES OR 
DOCUMENTATION ABOUT 
THE TOOL (ex. Link, book 

reference). 

Art Council England, 2017 Using Art and Communities to Build 
Cohesion 

https://flowhesionfoundation.org.uk/website/wp-

content/uploads/2020/01/Using-Art_and_Communities-to-build-

cohesion_report-2017.pdf 

 

WHY DID YOU CHOOSE THE 
TOOL?  

This tool is the ideal end point for the module as it enables 

participants t think about their own skills and how they help bring 

together successful teams and gives the opportunity for 

participants to apply their knowledge to a practical project.   

WHICH ELEMENTS OF THE 
TOOL ARE TRANSFERABLE? 

All elements of the tool are transferable.  

Youth workers may wish to use local examples of practice for 

‘Sharing skills and making change’.  

 

All activities can be run online if necessary and are suitable for 

groups of between 5 and 20 participants. Minimum age of 

participants taking part in the workshops should be 14.  

 

WHICH ELEMENTS OF THE 
TOOL ARE IMPOSSIBLE TO 
TRANSFER TO OTHER 
CONTEXT? WHY? 

None  
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MODULE: GUIDANCE AND MENTORING SKILLS 
TITLE OF THE 
TOOL  BECOMING AN EFFECTIVE LISTENER 

SHORT 
DESCRIPTION OF 
THE ACTIVITY 

Leve of complexity: Medium/high  

Time: 60 min  

Group size: max 20 participants  

The estimated time required is around 60 minutes: 10 minutes for 

introduction; 20 minutes for the conversation/debate; 15 minutes 

for presentations and 15 minutes for debriefing.  

FIELD OF THE 
BEST PRACTICE  

§ Active listening activity. 

§ Debate, discussion and speaking activity. 

§ Group speaking and listening exercise. 

TAGET GROUPS 
AFFECTED BY THE 
TOOL  

This tool is primarily addressed at the practical training of 

individuals, who will act as specific intermediators between the 

exchange of different cultures. The tool is also designed to be 

adaptable to any other target groups. For example, it can be used 

to engage and empower women or youth from the local 

communities. 

GENERAL 
OBJECTIVE OF 
THE TOOL 

• Introduce the participants to the concept of effective listening 

and the basic skills required to be an effective listener.  

• Participants will practice effective few listening techniques and 

assess their own listening abilities 

NAME OF 
INSTITUTION 
WHICH 
DEVELOPED THE 
TOOL. 
HOW DID YOU 
COME ACROSS 
THIS PRACTICE? 

This tool is an adaptation of the “A mile in their shoes” exercise 

listed in the index of “7 Target active listen games, exercises and 

activities for adults” of the “GLS project – God listening skills made 

habitual” available at https://www.goodlisteningskills.org/active-

listening-games-exercises-activities/  

DETAILED 
DESCRIPTION OF 
THE TOOL  

Preparation 
Read about “effective listening” and “active listening”.  Search for 

similar articles in your native language. 

Select the topics for the conversations/debates. Topics can 

comprise current events (e.g., choose some headlines in the news); 

cultural similarities and differences (e.g., foods, gender roles, 

clothing, Celebrations, parenting). If you already know the 

participants try to identify topics that they can relate to. 

Prepare the instructions for the conversation/debate. This include 

creating the “mediator card”, a checklist with the main 

characteristics of an effective listener. Alternatively, you can have 
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the participants working individually on this checklist before the 

activity take place. This option will imply a group discussion to 

narrow down the options selected by the participants. Doing it you 

will have to add extra time to the activity. 

Activity 1 
General introduction of the activity. 

Divide the group (max. 20 pax) in smaller groups of three people, 

where two will be carrying out the conversation/debate and one 

person will be the intercultural mediator.  

Give instructions cards to the mediator. The mediator can’t show 

the “mediator card”. His/her only function is to give the initial 

instructions and then set back. The mediator will then analyse the 

conversation, take note of the key aspects, and make sure the time 

is followed (20 minutes). 

Example of aspects the mediator should consider during the 

analysis: attention, attitude, and adjustment of the two people 

during the conversation.  

During the conversation, the facilitator should also circulate among 

the groups to collect impression, provide feedback if needed. Or 

simple take notes for the debriefing. 

After the conversations are over get the entire group back together 

and give room for the mediators to present the results of their 

analysis. 

Make sure to divide the time of the presentations according the 

number of groups. Instigate the mediators to make the 

presentation focusing three main points: attention, attitude, and 

adjustment of the two people during the conversation. 

Also outline that this is not an assessment but an exercise to raise 

awareness about the core skills of an effective listener. 

Debriefing (15min) 
Take notes of the mediators’ presentation. Cross the information 

provided by the mediators with your previous research. 

Summarize the key concepts in a whiteboard. In addition, conclude 

with a visualization of a video that can illustrate the topic. 

Remember - “Active listening is being humble and hunting and 

searching for the best idea possible.” (Laurie Buchanan) 

 

RESOURCES 
§ White board/flipchart. 

§ Paper, pen’s, markers, etc. 
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§ Computer/PC with video projector. 

 

EXPECTED 
RESULTS / 
BENEFITS OF THE 
TOOL FOR THE 
TARGET GROUPS 

Upon the completion of this activity, it is expected the participants 

to: 

§ Improve key communication skills. 

§ Differentiate between passive listening and effective 

listening. 

§ Incorporate key concepts and techniques related to 

effective listening. 

§ Reflect on their listening skills and abilities. 

 

REFERENCES OR 
DOCUMENTATIO
N ABOUT THE 
TOOL 

7 Target active listen games, exercises and activities for adults. 

(n.d.). Retrieved from The GLS Project: 

https://www.goodlisteningskills.org/active-listening-games-

exercises-activities/ 

8 Steps to be an effective listener. (n.d.). Retrieved from 

Designlab: https://trydesignlab.com/blog/being-an-effective-

listener/ 

 

Active Listening: The Most Important Skill for Effective Mentors. 

(s.d.). Retrieved from de Mentorloop: 

https://mentorloop.com/blog/activ e-listening/ 

 

Goddu, J. Q. (n.d.). Three A's of active listening. Retrieved from 

Lumen learning: 

https://courses.lumenlearning.com/publicspeaking/chapter/chapte

r-4-three-as-of-active-listening/  

 

Kliem, R. (2008). Applying active and effective listening. In R. 

Kliem, Effective communication for project management. Taylor & 

Francis Group, LLC. 

 

Listening Effectively: Three A’s of Active Listening. (n.d.). 

Retrieved from Lumen Learning: 

https://courses.lumenlearning.com/publicspeaking/chapter/chapte

r-4-three-as-of-active-listening/  

 

WaterNet. (2003). Advanced mediation skills course book. 

Retrieved from UnescoDoc Digital Library: 

https://unesdoc.unesco.org/ark:/48223/pf0000133319  

 

WHY DID YOU 
CHOOSE THE 
TOOL?  

The versatility of the activity allows room for discussion, sharing 

ideas and different points of view. This aspect is essential to the 

project objectives of empowering individual with skills to foster 

curiosity, to strength the ability to listen and endure different points 

of view, to be open minded and gain self-confidence. Additionally, 

having a mediator conducting an analysis during the conversation’s 
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enrolment is a technique used to lead the participants to learn 

abstract concepts.  

 

WHICH 
ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

This activity can be transfer to any training context. The promotion 

of debates/conversation exercises are keen to stimulate guidance 

and mentoring techniques that are essential in a mediation role.  

WHICH 
ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO 
OTHER CONTEXT? 
WHY? 

This tool is not suitable for online setting.  
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TITLE OF THE 
TOOL  

TRUST COMES FIRST: BUILDING AUTHENIC 
RELATIONSHIPS 

SHORT 
DESCRIPTION 
OF THE 
ACTIVITY 

Leve of complexity: high  

Time: Preparations 8 hours, session 30 min  

Group size: up to 15 participants  

For online enrolment, the facilitator must define the time accordingly 

the availability of the groups. 

FIELD OF THE 
BEST PRACTICE 

§ Community engagement activities. 

§ Community development and participatory actions. 

§ Building intercultural understanding and trust. 

TAGET GROUPS 
AFFECTED BY 
THE TOOL  

This tool is designed to be implemented by the future InterMed 

mediators. 

GENERAL 
OBJECTIVE OF 
THE TOOL 

Building cultural understanding is a key skill for any intercultural 

mediator. The way to master this skill is by modelling authentic 

relationships with (and between) different members of a community. 

Building authentic relationships is also a core skill in mentorship. 

Trustful relations can only come from natural, genuine, and honest 

enrolments. Mentoring is based on individuals respect and trust. 

Mentorship demands people to be aware of their prejudices, 

unconscious bias, and personal points of view, especially when 

mentoring across intercultural environments.  

A good intercultural mediator must be prepared to architect 

authentic relationships in communities with different cultural 

backgrounds. This activity will set the bases to challenge a group of 

individuals, with different cultural backgrounds, to develop a new 

culinary dish. Having groups of people working around a common 

topic like gastronomy, is of great benefit to start having people to 

create relations. 

NAME OF 
INSTITUTION 
WHICH 
DEVELOPED 
THE TOOL. 
HOW DID YOU 
COME ACROSS 
THIS PRACTICE? 

The tool was designed by Mindshift and it was inspired by different 

projects that use food and gastronomy to enrol and empower 

people from different cultural background. Some examples of those 

projects are:  

§ Mezze Portugal by Pão a Pão - integration of Middle East 

refugees 

§ Refugee Food Festival 

§ Next Door Family 
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DETAILED 
DESCRIPTION 
OF THE TOOL  

Preparation 
1. Search and read for articles and resources about trust building in 

intercultural environments. This will be the factual support of your 

activity. 
2. Arrange a simple management system to plan, implement and 

evaluate the activity. This could be a simple frame with: when? 

(timing); what? (tasks); who? (responsibilities); and how? 

(resources needed). 

3. Find a volunteer to help you implement the activity. Preferably, 

someone you trust. 

4. Decide if you will undertake the activity onsite or online. 

Development 
Getting the groups together 

1. Join between two and four groups of people, each group 

containing between two to five elements. Think of a number that 

you can easily manage. 

2. All groups must have different cultural backgrounds. If the people 

of the groups are from the same country, try to arrange groups 

with people from regions with different habits and traditions. 

The “secret ingredient” challenge 

1. Explain the challenge: leading a group of individuals from different 

cultural backgrounds into prepare a meal following a recipe that 

was secretly developed by all. 

2. Distribute a handout where each group will have to complete the 

following: 1) Country/region/place; 2) Indicate three ingredients 

that are fundamental in any dish in your country; 3) Give simple 

instructions on how these ingredients should and shouldn’t be 

prepared like in a traditional recipe. 

3. Collect the groups handouts and gather all the information into a 

unique recipe - the intercultural food recipe. 

4. Give back the recipes to the groups and explain that they will have 

to prepare the meal without changing anything.  

5. If the activity is taking place onsite, steps three and four can be 

prepared in advanced to save time. You can opt to e-mail the 

instructions before the cooking activity takes place. 

6. If the activity is taking place online, each group will cook the meal 

in their own settings and will have to record the process in a simply 

homemade video. Instigate the groups to be creative. 

7. Once the meals are cooked everybody will be challenged to taste 

all the dishes. If onsite, all groups taste all the meals prepared. If 
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online, the groups only taste what they have prepared. Who will 

dare to? Will this be a new intercultural dish? 

8. After the degustation, engage the groups in finding a suitable 

name for the dish they have created. 

9. Transversal notes: the groups can only find out each other cultural 

backgrounds after steps two and three are completed. They can’t 

add or change the recipe. Instructions must be strictly followed. 

Close up 
Participants feedback, broadcasting the results 

1. To conclude the activity: 

a. If onsite (while people are enjoying/or not enjoying the 

results of their new culinary creation), engage the groups 

in discussions about the following topics, for example: was 

it difficult to follow the instructions? What was the biggest 

challenge? What is the most important ingredient in your 

country recipes? 

b. If online, make a virtual call and mediate a conversation 

about the topics indicated in the previous point. 

2. Challenge the groups to continue this activity with the following 

options: 

a. Create intercultural cook evenings. 

b. Set up an online shared intercultural cookbook. 

RESOURCES 

§ 1 facilitator and 1 volunteer. 

§ Place to cook community centre kitchen, a school canteen, a 

hospitality school. 

§ Computer, smartphone with internet connection. 

§ Microphone and camera. 

§ Online shared platform: Google; Slack; Facebook; WhatsApp; 

Teams, etc. 

EXPECTED 
RESULTS / 
BENEFITS OF 
THE TOOL FOR 
THE TARGET 
GROUPS 

It is expected the participants enrolled in this activity to: 

§ Celebrate key aspects of their cultural heritage. 

§ Appreciate key aspects of other cultures. 

§ Manage cultural differences. 

§ Create relationships with people from other cultures. 

§ Share common interesting’s to find out about similarities and 

differences in different cultures. in different  

REFERENCES 
OR 
DOCUMENTATI
ON ABOUT THE 
TOOL  

What is a intercultural mediator? (n.d.). Retrieved from IGI GLobal 

Publisher of Timely Knowledge: https://www.igi-

global.com/dictionary/translator-intercultural-competence/45051  
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A tool for community building: intercultural cooking evening! (2018). 

Retrieved from European Youth Portal: 

https://europa.eu/youth/uk/article/39/62794_en 

Gil, J. F. (n.d). Food as a key medium for social inclusion and 

intercultural dialogie: a taste of lessons learned from European 

initiatives. Retrieved from Die Agronauten: 

https://www.agronauten.net/wp-

content/uploads/2018/03/FR_report_final-version_ENG.pdf 

 

Learning by intercultural cooking. (s.d.). Retrieved from  

https://interculturalcooking.com/ 

 

Li, P. (2013). Inter-cultural and trust-building. The contexts and 

strategies to adaptive learning in acculturation. Retrieved from 

ResearchGate: 

https://www.researchgate.net/publication/322222738_Inter-

cultural_trust_and_trust-

building_The_contexts_and_strategies_of_adaptive_learning_in_ac

culturation 

 

Materassi, L. (2016). Food as an “inter-cultural object. A diversity 

experience among immigrants in Italy:. Retrieved from "Sociologia 

On line”: https://revista.aps.pt/pt/food-as-an-inter-cultural-object-a-

diversity-experience-among-immigrants-in-italy/  

 

Molinsky, A. G. (2016). How to build trust on your cross-cultural 

team. Retrieved from Harvard Business Review: 

https://hbr.org/2016/06/how-to-build-trust-on-your-cross-cultural-

team  

 

Reddy, G. D. (2020). Food, culture, and identity in multicultural 

societies: Insights from Singapore. Retrieved from ScienceDiret: 

https://doi.org/10.1016/j.appet.2020.104633  

 

Sercive, S. I. (2015). Multicultural recipe booklet. Retrieved from 

Catalyst Foundation: http://www.catalystfoundation.com.au/wp-

content/uploads/2016/08/harmony_day_multicultural_recipes_by_sis

_staff.pdf  

 

Tara's Multicultural Table. (s.d.). Retrieved from Recipes around the 

world: https://tarasmulticulturaltable.com/recipe-index/recipes-

around-the-world/  

 

WHY DID YOU 
CHOOSE THE 
TOOL?  

Creating trustful bonds take time and it is also essential to do it based 

on common traits and genuine interest. The food topic is transversal 

in any culture, and it has been proved in different projects to be an 

easy way to engage people. It is not a magic formula, but it can be a 
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first step to the creation of meaningful relation between people with 

different background.   

WHICH 
ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE
? 

The tool allows the facilitator to conduct the activity according the 

needs and expectations of the target groups. For that reason, all 

elements of the tool can be transferable.  

WHICH 
ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO 
OTHER 
CONTEXT? 
WHY? 

NA 
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TITLE OF THE TOOL  ENCOURAGING: THE ABILITY TO EMPOWER 

SHORT 
DESCRIPTION OF 
THE ACTIVITY 

Level of complexity: medium 

Time: 70 min  

Group size: 15- 20 participants  

The ability to empower other is intrinsic to any mentor. This 

requires giving constructive feedback, offering different 

perspectives, encouragement, and support. These are also 

essential skills in a role of an intercultural mediator. 

This activity is for face-to-face training and workshops. The total 

estimated time for its development is 70 minutes that should be 

arranged as followed: 

§ 10 minutes for introduction. 

§ 30 minutes do conduct the “positive feedback” exercise 

§ 20 minutes for the participant’s individual presentations. 

§ 10 minutes for debriefing. 

The trainer/facilitator must do some readings about the module 

main topics and prepare the supporting material required for this 

activity, having in consideration the different cultural background 

of the groups involved. 

The activity can be implemented with a total group of 15/20 

participants. 

FIELD OF THE BEST 
PRACTICE 

§ Group dynamics. 

§ Team building, exercise. 

TAGET GROUPS 
AFFECTED BY THE 
TOOL  

This tool is primarily addressed at the practical training of 

individuals who will act as intermediators between the exchange 

of different cultures. The tool is also designed to be adaptable to 

any other target groups. For example, it can be used to engage 

and empower women or youth from the local communities. 

GENERAL 
OBJECTIVE OF THE 
TOOL 

Empowerment can be differently understood in many fields (e.g., 

education, psychology, economics, sociology). At an individual 

lever, it can be related to the act of encouraging self-belief, self-

reliance to be conscious of one’s own potential.  

Encouraging is a way to empower other people. In mentoring that 

can be done by giving positive feedback. Mentors inspire other to 

achieve their potential by enforcing their qualities and outlining 

needs/areas for improvement. That is the difference from a 

positive feedback and a negative feedback. In a negative 

feedback, the tone is always demoralising.  

These competences are also required in a mediation role. An 

intercultural mediator must be someone whiling to inspire other 
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or achieve their potential or just grow. In this activity the 

participants will be challenged to practice positive feedback 

giving, an ability that ability requires also observing and listen. The 

goal is to lead them to make a self-analysis at their own 

encouraging and empowerment skills. 

NAME OF 
INSTITUTION 
WHICH 
DEVELOPED THE 
TOOL. HOW DID 
YOU COME 
ACROSS THIS 
PRACTICE? 

This tool is an adaptation of the following exercises: 

§ Giving positive feedback to each other game. 

§ BINGO: giving and receiving positive feedback 

DETAILED 
DESCRIPTION OF 
THE TOOL 

Preparation 
1. Select and research for two small tasks-challenges that 

encourages cooperation (e.g., creative task, decision, and 

problem-solving task) that can be easily completed in 15 

minutes. 

Development  
1. Introduce the following topics: encouraging; empowerment; 

positive feedback; negative feedback. Don’t forget to relate 

them with the abilities needed to be an intercultural mediator. 

2. Divide the group in two small groups: group A (the doers); 

group B (the observers). 
3. Distribute large pieces of papers and ask people in the groups 

to stick them on each other’s back. Also distribute a marker to 

everybody. 
4. Ask people in group B to sit back and observe while you brief 

group A in the task-challenge. 

5. Engage group A in a previously prepared task. They should 

complete the task in 10 minutes. Have someone on the group 

to control the time. 
6. Go back to group B and ask them to observe the behaviour of 

individuals in group B. Anytime they observe something 

positive about someone’s attitude they should go and write it 

down on the participant’s paper. 

7. Participants in group B should be advised to ask for permission 

when writing on the papers. They should also be proactive and 

use the time of the task to write their positive remarks. 

8. Participants in group A can’t tell each other what they have 

written in their back paper. 

9. Once all back papers in group A are filled and the task is 

complete, change de groups position: people of group A (the 
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doers) will now be the observers and people of group B (the 

observers) will become the doers. 

10. Repeat the explanations given in steps 3., 4. and 5. 

11. This process will finish when the second task is completed and 

everybody in the group has a positive feedback written in their 

backs. 

Debriefing  
1. Get the group all together again and seat them in a circle so 

they can see each other’s faces. Ask them to take off their 

“back papers”. 

2. In turns (one at a time with no interruptions), all will be asked 

to read their “positive feedback” and answer the following 

questions:  

a. Is this statement true? Was I conscient about it? 

b. Is it the first time someone tells this about me?  

c. How often do I receive positive feedback?  

d. Am I usually am encouraging person? 

3. The questions are just to guide the individual’s interventions. 

The facilitator can make different questions if needed. 

4. During the individual’s presentation, the facilitator must take 

notes of the different comments to then relate it with the 

topics that were presented in the beginning of the session. 

5. Remarks to conclude the activity: 

a. The importance of giving and receiving positive 

feedback. 

b. The difference between a positive and a negative 

feedback. 

c. How to turn negative feedbacks into encouraging 

statements to help the other person to improve their 

skills and behaviours. 

d. How giving positive feedbacks can empower people. 

RESOURCES  

§ Paper (format A3 sheets). 

§ Markers and pens. 

§ White board or flipchart. 

EXPECTED 
RESULTS / 
BENEFITS OF THE 
TOOL FOR THE 
TARGET GROUPS 

Upon the completion of this activity, it is expected the participants 

to: 

§ Distinguish between the concepts of empowerment, 

encouragement, positive feedback and negative 

feedback. 

§ Assess their own ability to provide positive feedback and 

encourage other people. 
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§ Recognise empowerment and positive feedback as an 

important skill to the role of an intercultural mediator. 

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL  

Constructive feedback: a supportive communication tool to 

address specific issues or concerns (n.d.). Retrieved from CFI: 

https://corporatefinanceinstitute.com/resources/careers/soft-

skills/constructive-feedback/  

 

Porathe, Christine (2016). Give your team more positive feedback. 

Retrieved from Harvard Business Review: 

https://hbr.org/2016/10/give-your-team-more-effective-positive-

feedback  

 

Hardavella, Georgia et. al. (2017). How to give and receive 

feedback effectevly. Retrieved from Breathe: 

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC5709796/  

 

How to give useful feedback and advice. (n.d.). Retrieved from 

Free management library: 

https://managementhelp.org/communicationsskills/feedback.htm  

 

Reh, F. Jonh (2018). How to give positive feedback. Retrieved from 

Careers: https://www.thebalancecareers.com/giving-positive-

feedback-2275335  

 

The Importance of Positive Feedback and How Deliver It to 

Others (2019). Retrieved from Indeed Career Guide: 

https://www.indeed.com/career-advice/career-

development/importance-of-positive-feedback  

 

Why we need to give more positive feedback (2019). Retrieved 

from T-Three: https://www.t-three.com/soak/insights/why-we-

need-to-give-more-positive-feedback  

WHY DID YOU 
CHOOSE THE 
TOOL?  

This group dynamic exercise was chosen because it will help 

participants to practice their observation and listening skills. The 

activity will also demand them to reflect on their own abilities to 

provide positive and constructive feedback. The role of an 

intercultural mediator involves dealing with people from different 

cultural backgrounds daily. That requires skills to create a positive 

atmosphere for cooperation.  

WHICH ELEMENTS 
OF THE TOOL ARE 
TRANSFERABLE? 

The tool, as a group dynamic, can be adapted to explore and 

analyse other skills that the intercultural mediators.  

WHICH ELEMENTS 
OF THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO 
OTHER CONTEXT? 
WHY? 

NA 



 82 

 

TITLE OF THE 
TOOL  

INQUISITIVENESS: THE MINDSET OF A LIFELONG 
LEARNER 

SHORT 
DESCRIPTION 
OF THE 
ACTIVITY 

Level of complexity: medium 

Time: 12h 

Group size: 15-20 people  

Lifelong learning is transversal. We should continue to learn in the 

different phases of our lives. It can be a conscious or an unconscious 

process; it can also be formal or informal. One aspect that 

distinguishes both processes is a natural urge for knowledge. This can 

be called “being inquisitive”. 

The proposed activity will put participants in contact with a learning 

methodology based on inquiry principles, allowing them to reflect on 

their own learning styles. 

The trainer/facilitator must do some readings about the module main 

topics and prepare the supporting material required for this activity, 

having in consideration the different cultural background of the 

groups involved. 

The activity is designed to be developed exclusively online. For that 

reason, the total time to allocate to it will depend on the facilitator’s 

objectives confronted also with the participants’ needs. It is 

suggested to do it in a total of 12 hours distributed in online 

asynchronous and synchronous sessions. The activity is more suitable 

for a total group of 15/20 people. 

 

FIELD OF THE 
BEST PRACTICE 
(more than one 

answer 

possible) 

§ Inquiry-oriented learning. 

§ Project-based learning. 

§ Problem-based learning. 

TAGET GROUPS 
AFFECTED BY 
THE TOOL  

This tool is primarily addressed at the practical training of individuals 

who will act as intermediators between the exchange of different 

cultures. The tool is also designed to be adaptable to any other target 

groups. For example, it can be used to engage and empower women 

or youth from the local communities. 

GENERAL 
OBJECTIVE OF 
THE TOOL 

According to Tom March “a WebQuest is a scaffolded learning 

structure that uses links to essential resources on the World Wide 

Web and an authentic task to motivate students’ investigation of a 

central, open-ended question, development of individual expertise 

and participation in a final group process that attempts to transform 

newly acquired information into a more sophisticated understanding. 

The best WebQuests do this in a way that inspires students to see 
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richer thematic relationships, facilitate a contribution to the real 

world of learning and reflect on their own metacognitive processes.” 

The WebQuest methodology promotes and instigates a continuous 

learning process. When mentoring in a specific area, mentors need to 

be updated on topics and subjects. Only that way is possible to advice 

mentees about their field of expertise. Intercultural mediators must 

acknowledge the importance of continuous learning. Continuous 

learning is both important in mentorship and mediation processes.  

 

The proposed activity will engage participants in developing a 

WebQuest. By undergoing through this process, they will come across 

with different learning strategies and with new sources of 

information. 

NAME OF 
INSTITUTION 
WHICH 
DEVELOPED 
THE TOOL HOW 
DID YOU COME 
ACROSS THIS 
PRACTICE? 

The activity was structured by Mindshift based on the potentialities 

of the WebQuest methodology to foster an inquiry-based learning 

process. 

DETAILED 
DESCRIPTION 
OF THE TOOL 

1. Explain the WebQuest methodology and present the different 

available platforms to create it. Use the online Google WebQuest 

Template to explain the process. Suggest the participants to work 

with this free template. 
2. When introducing the inquisitiveness concept relate it with the 

WebQuest methodology that is based on the principles of inquiry. 

3. After the explanations, give time for the participants to explore 

the Google WebQuest Template. The template is available in 

English, but it can be easily translated with Google Translator. 

Revise the translation previously and make any adaptions to avoid 

language’s mistakes. 

4. Divide the participants into groups of three or four people. 

5. Explain the main task to the groups. Each group will have to create 

a WebQuest that will be solved by all the participants.  

6. For example, with a total of 20 participants you will have at least 

five smaller groups, the result will then be five different 

WebQuests. 

7. Have each of the groups searching for a common topic of interest. 

It should be a topic in which they feel comfortable about but still 

need some additional information. 

8. The facilitator must mediate this process by giving topic 

suggestions accordingly the objectives of the training session.  
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9. After choosing the topic, the groups can initiate the WebQuest 

development phase. 

10. Since this is an online activity, give a suitable time frame for the 

participants to complete the task.  

11. When all WebQuests are completed, participants must send them 

to be validated by the facilitator. 

12. After this validation, the WebQuests can be published to be 

completed by all participants.  

13. Distribute randomly the WebQuests for the groups to complete 

them. Remember to give a time frame to complete this task. 

14. Set up a synchronous session to correct and validate the tasks. 

Have each group that created a WebQuest in charge of presenting 

the solutions.  

15. When closing the activity ask for the participants’ feedback on the 

following:  

a. What was the biggest challenged faced and why? 

b. What was the easiest thing to do and why? 

c. Indicate the advantages and disadvantages of this 

knowledge construction process.  

RESOURCES  

§ Computer, PC with internet connection. 

§ Microphone and camera. 

§ Online shared platform: Google; Slack; Facebook; WhatsApp; 

Teams, etc. 

EXPECTED 
RESULTS / 
BENEFITS OF 
THE TOOL FOR 
THE TARGET 
GROUPS 

It is expected the participants enrolled in this activity to: 

§ Acquire fundamental knowledge about the WebQuest 

pedagogical methodology. 

§ Recognise the potentialities and limitations of using the 

WebQuest in formal and informal learning processes. 

§ Demonstrate autonomy in conducting a self-led study 

programme. 

REFERENCES 
OR 
DOCUMENTATI
ON ABOUT THE 
TOOL  

Google WebQuest Template: 

https://sites.google.com/site/studentwebquesttemplate/  

 

Inquiry-based learning (n.d). Retrieved from Center for Teaching and 

Learning. Queen’s University: https://www.queensu.ca/ctl/teaching-

support/instructional-strategies/inquiry-based-learning  

 

Inquiry-based Learning: 4 essential principles for the ELT classroom 

(2020). Retrieved from Oxford University Press ELT: 

https://oupeltglobalblog.com/2020/01/29/inquiry-based-elt-

classroom/  

 

Khalaf, Bilal, (2018). Traditional and inquiry-based learning pedagogy: 

a systematic critical review. Retrieved from ResearchGate: 
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https://www.researchgate.net/publication/327829328_Traditional_a

nd_Inquiry-

Based_Learning_Pedagogy_A_Systematic_Critical_Review 

 

Papas, Christopher (2014). Instructional Design Models and Theories: 

Inquiry-based Learning Model. Retrieved from eLearning Industry: 

https://elearningindustry.com/inquiry-based-learning-model  

 

March, Tom (n.d.). What Webquests are really?. Retrieved from 

TomMarch.com: https://tommarch.com/writings/what-webquests-

are/ 

 

Star, Linda (2000). Creating a WebQuest it’s easier than you think. 

Retrieved from Education World: 

https://www.educationworld.com/a_tech/tech/tech011.shtml  

 

What is inquiry-based learning and how is it effective? (2018). 

Retrieved from Grade Power Learning: 

https://gradepowerlearning.com/what-is-inquiry-based-learning/  

 

WHY DID YOU 
CHOOSE THE 
TOOL?  

The reason why the WebQuest process is chosen as a central task 

development in this activity has two main purposes: 1) to learn about 

a pedagogical methodology that is learner-centred, and 2) it gives 

participants the possibility to construct their learning process while 

being engaged in their own topics of interest.  

WHICH 
ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE
? 

WebQuests are usually used in formal education but its potentialities 

can be oriented to other learning contexts. Due to its versatile 

characteristic it can be used to teach and learn any subject. 

WHICH 
ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO 
OTHER 
CONTEXT? 
WHY? 

N/A 
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MODULE: HUMAN RIGHTS AND COALITION LOCALITY 
TITLE OF THE TOOL FUNDAMENTALS OF HUMAN RIGHTS  

SHORT DESCRIPTION 
OF THE ACTIVITY 

Level of complexity: easy  

Time: 90 min  

Group size: up to 25 participants  

 

Tips for online: Ask participants to work individually instead of 

small groups and provide online tools where they can draw and 

make then visible for the rest of the group.   

FIELD OF THE BEST 
PRACTICE (more than 

one answer possible) 

§ Human Rights Education Manuals 

TAGET GROUPS 
AFFECTED BY THE 
TOOL (more than one 

answer possible) 

Main target are young people and young adults with none or 

limited knowledge of HR.  

GENERAL OBJECTIVE 
OF THE TOOL 

• To understand the rights contained in the Universal 

Declaration of Human Rights (UDHR)  

• Know to explain at least 6 rights from UDHR 

• Work in teams to explore and learn HR 

NAME OF 
INSTITUTION WHICH 
DEVELOPED THE 
TOOL (if different than 

the partner). HOW DID 
YOU COME ACROSS 
THIS PRACTICE? 

• UN Declaration of Human Rights  

• Adapted from the following documents:  

Council of Europe, Bookmarks and Compass Manuals for Human 

Rights Education, 2015 (download here).  

Trainings, projects and activities for Human Rights Education  

No Hate speech movement https://www.coe.int/en/web/no-

hate-campaign  

DETAILED 
DESCRIPTION OF THE 
TOOL (max 1 page) 

Welcome participants to the session, present the topic of the 

session and goals of the session.  

 

Activity 1 (starter).  Start by asking them the following 

questions: (10min)  

Ask participants what they understand by human rights. Write 

suggestions on a flipchart and prompt with further questions, 

if necessary.  

For example:  

• Who has human rights?  

• Can you name any human rights?  

• Where do human rights come from?  

• Do human rights apply online? (optional question) 
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• Provide a brief summary of human rights, for example: 

Human rights belong to everyone, and they are “laws for 

governments”. Human rights mean that governments have to 

make sure that individuals are protected from unfair treatment, 

extreme abuse and violence, amongst other things. Human 

rights are important because they protect us, and because they 

mean we shouldn’t behave towards others in a way that does 

not respect their rights. 

 

Activity 2 (Main activity) 

Instruct participants to divide in small groups of 5-8 

people.  (5min)  

Provide them with Universal Declaration of HR, allow 

participants to review it and learn more about it for around (10 

min).  

 

Before the session, select 12 rights (select 12 Articles from the 

UDHR) you would like the group to know and excersise, make 

sure to include the baisics from each groups of rights.  

 

Ask participants to separate in smaller groups and explain the 

rules of the activity (45min): 

• There will be total 12 round of guessing  

• Each group would have to nominate a person who will 

get a  card  with HR Article from the facilitator  

• When the person returns to the group has to explain to 

the group without talking what ist he right about. Their 

task is to convey the right written on the card to the 

rest of their team without speaking. They are allowed 

to draw pictures, use gestures or mime, but cannot use 

any other props to communicate the right written on 

the card. 

• The group write their answers in a paper and they give 

the answer back tot he facilitator.  

• The group that has maximum guesses wins.   

DEBRIEFING (20 min).  
Return the groups in plenary. Ask them to de-role from the 

activity.  

Start the process of debrief asking the following questions: 

Reflection on the game: 

• Which of the rights were most difficult to 

communicate? Why? 
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• What conclusions can you draw about communication: 

why is it often difficult to understand each other? Is it 

the fault of the ‘communicator’ or the ‘listener’, or 

both? 

• What emotions do you feel towards your team now? 

What do you feel towards the other team? 

• Think about competitive games: why do we often 

attach ourselves to one team rather than another? 

• Is this attachment based on reason? Can you think of 

any parallels in real life? 

Reflections on Human Rights: 

Were any of the rights particularly difficult to understand? 

Do you think you could ‘do without’ any of these rights? If so, 

which ones? 

What are common rights that are violated, can you give a 

concreate example you know? 

 

Provide conclusion remarks and close the session ( 1-2min) 

RESOURCES (Human, 

technical and other 

needed to implement 

the tool) 

Recommended to have 2-3 facilitators the game activity will be 

faster and participants to be in separate rooms.  

Handouts of UDHR Universal Declaration of Human Rights 

https://www.un.org/en/universal-declaration-human-rights/  

 

Handout with Selected Articles recommended (Article1, 2, 3, 5, 

11, 12, 14, 18, 19, 20, 21, 27).   

EXPECTED RESULTS / 
BENEFITS OF THE 
TOOL FOR THE 
TARGET GROUPS 

• Gain a basic understanding of UN Declaration of Human 

Rights  

• Be able to identify and explain at least 5 rights from the 

Declaration  

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL (ex. 

Link, book reference). 

Bookmarks: Manual combating hate speech online through 
HR Education  https://rm.coe.int/bookmarksen2020-

web2/16809e5789  

Compass: Manual for Human Rights Education with Young 
people  
https://www.coe.int/en/web/compass/chapter-4  

Universal Declaration of Human Rights 
https://www.un.org/en/universal-declaration-human-rights/   

WHY DID YOU 
CHOOSE THE TOOL?  

It’s easy and it covers the basics of HR  

WHICH ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

Most of the elements are transferable.  

WHICH ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 

There are no such elements.   
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TRANSFER TO OTHER 
CONTEXT? WHY? 

 

TITLE OF THE TOOL COMBATING DISCRIMINATION AND INTOLERANCE   

SHORT DESCRIPTION 
OF THE ACTIVITY 

Level of complexity: Medium 

Time: 80 minutes  

Group size: up to 30 people   

FIELD OF THE BEST 
PRACTICE (more than 

one answer possible) 

Human Rights Education  

Combating discrimination  

Empathy building   

TAGET GROUPS 
AFFECTED BY THE 
TOOL (more than one 

answer possible) 

Young people and Adults  

GENERAL OBJECTIVE 
OF THE TOOL 

• To be more aware of discrimination in our daily lives 

• To promote empathy with those who are discriminated 

against 

• To learn how to be assertive in situations of discrimination 

• To reflect upon actions that can be taken to prevent 

discrimination 

NAME OF 
INSTITUTION WHICH 
DEVELOPED THE TOOL 

(if different than the 

partner). HOW DID 
YOU COME ACROSS 
THIS PRACTICE?  

Council of Europe  

DETAILED 
DESCRIPTION OF THE 
TOOL (max 1 page) 

1. Ask each person to think of one occasion when they felt 

discriminated against or one situation when they saw 

someone else being discriminated against.  

2. Divide the group into smaller groups of 3-4 persons. Ask the 

participants in the smaller groups to ask each person to 

describe their situation to the group very briefly and, for each 

situation, to describe:  

– how the situation arose and what actually happened;  

– how the person who was discriminated against felt;  

– how the person who discriminated felt;  

– how they responded and what happened after the incident.  

3. After each participant has offered their presentation, the 

rest of the group should give their own ideas about what they 

would have done in the same situation and work out other 

possible ways of responding. Ask the groups to finalise each 

round by listing on a flip chart paper actions that could be 

taken against discrimination. 



 90 

4. After 30 minutes, bring the groups back together and share 

the list of actions. Identify together the common points and 

sum them up.  

 

Talk about discrimination in general using the following 

questions as guidelines. 

• What are the most common reasons that lead people 

to discriminate? 

• Where is this behaviour learned? 

• How important is it to challenge discrimination? 

• Looking at the list of ideas for action against 

discrimination, discuss with the group whether they 

could undertake those actions in the future, when they 

are confronted with discrimination. Why? Why not? 

• What else could be done? 

Summarize and conclude the session.  

RESOURCES (Human, 

technical and other 

needed to implement 

the tool) 

Facilitator  

Flipchart paper  

Markers   

EXPECTED RESULTS / 
BENEFITS OF THE 
TOOL FOR THE 
TARGET GROUPS 

Recognize discrimination and know at east 2-3 strategies how 

to respond to it 

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL (ex. 

Link, book reference). 

Oana Nestian Sandu & Nadine Lyamouri-Bajja (2018), T-Kit 4 

Intercultural Learning, Council of Europe 

Available online click  here  

WHY DID YOU 
CHOOSE THE TOOL?  

Shares individual and real stories on discriminations allows 

time for reflection and ideas how to react and combat such 

situations  

WHICH ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

All. 

WHICH ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO OTHER 
CONTEXT? WHY? 

None. 

 

 

TITLE OF THE TOOL UNDERSTANDING HATE SPEECH    
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SHORT DESCRIPTION 
OF THE ACTIVITY 

Level of complexity: Medium  

Group size: 10-25 people  

Time: 60 minutes  

FIELD OF THE BEST 
PRACTICE (more than 

one answer possible) 

Human Rights Education  

No Hate Speech Movement organized by Council of Europe  

TAGET GROUPS 
AFFECTED BY THE 
TOOL (more than one 

answer possible) 

Young people and Adults  

GENERAL OBJECTIVE 
OF THE TOOL 

• To understand different forms of hate speech online 

and their consequences for victims and society 

• To explore possible responses to hate speech 

online/offline environment 

NAME OF 
INSTITUTION WHICH 
DEVELOPED THE TOOL 

(if different than the 

partner). HOW DID 
YOU COME ACROSS 
THIS PRACTICE?  

Council of Europe - No Hate Speech Movement- developed 

series of activity campaigns and educational materials to 

combat hate speech online.  

CID was actively engaged in organizing Summer Schools and 

Winter Schools for Human Rights Education and Combating 

Hate Speech for young people from Macedonia.  CID staff has 

been actively engaged in implementation of Campaign 

activities Nationally and Internationally.   
DETAILED 
DESCRIPTION OF THE 
TOOL (max 1 page) 

Activity 1. In plenary ask participants (5-7min) 

• What is hate speech? 

• Provide examples of online and offline hate speeches 

from their local communities  

• What are the common target groups for hate speech? 

Provide an short input on what is hate speech and how does 

affect the victims. (see reference in Bookmarks or Compass).  

 

Activity 2.  

1. Explain to participants that they will analyze some real 

examples of hate speech online/offline, looking particularly at 

the impact on the victims themselves and on society.  

2. Divide participants into groups and give each group one 

example of hate speech online from the case studies (see 

attachment). ( 3min)  

3. Ask them to discuss their case and answer the questions. Tell 

them they have 15 minutes for the task.  (15min)  

4. Debrief (30min)  
Go through each of the examples asking for the groups’ 

responses. Make a note of responses to the questions on a 

flipchart. If groups give similar answers, indicate this by 

underlining the first instance, or put a number next to it to 

indicate that more than one group arrived at the same answer. 

After all the groups have presented their results, review the 
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two flipchart sheets, and use the following questions to reflect 

on the activity with the whole group: 

• What did you think about the activity? What were your 

feelings about the example you analysed? 

• What were the most common ‘consequences’ of hate 

speech listed by groups? 

• Did the groups targeted by hate speech in the examples 

have anything in common? 

• Were there any similarities in the consequences, 

regardless of the target group of hate speech? 

• What might some of the consequences be if this 

behavior spreads online, and no-one does anything to 

address the problem? 

• What tools or methods can you think of for addressing 

hate speech? 

• What can we do if we come across examples like these 

in daily life? 

Summarize and conclude the session (5min).  

RESOURCES (Human, 

technical and other 

needed to implement 

the tool) 

Facilitator  

Print outs of Case Studies (Appendix 5.1) 

Pens 

Flipchart papers. Prepare two flipchart papers, with the titles 

‘Consequences for victims’ and ‘Consequences for society’. 

EXPECTED RESULTS / 
BENEFITS OF THE 
TOOL FOR THE 
TARGET GROUPS 

• Be able to detect hate speech identify consequences 

for the victims and society  

•  React “adequately” towards hate speech  

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL (ex. 

Link, book reference). 

Ellie Keen & Mara Georgescu (2020) Bookmarks – A manual for 

combating hate speech online through human right education, 

Council of Europe  

Publication available online click here  

  

WHY DID YOU 
CHOOSE THE TOOL?  

Based on the learning objectives of the tool and its level of 

complexity  

WHICH ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

Most of them.  

WHICH ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO OTHER 
CONTEXT? WHY? 

None.  
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TITLE OF THE TOOL CHALLENGE PREJUDICES AND STEREOTYPES FOR 
MINORITY GROUPS  

SHORT DESCRIPTION 
OF THE ACTIVITY 

Level of complexity: Difficult  

Group size: min 5 max 40  

Time: 90-120 minutes 

FIELD OF THE BEST 
PRACTICE (more than 

one answer possible) 

Human Rights Education  

European Projects  

Intercultural learning  

Inclusion  

TAGET GROUPS 
AFFECTED BY THE 
TOOL (more than one 

answer possible) 

Young People and Adults  

GENERAL OBJECTIVE 
OF THE TOOL 

To challenge participant's stereotypes and prejudice about 

other people and minorities, and about the images and 

associations the text raises. 

• To reflect on the perception’s different participants, have of 

minorities. 

• To raise self-awareness about the limits of tolerance. 

• To confront the different values and stereotypes of the 

participants. 

NAME OF 
INSTITUTION WHICH 
DEVELOPED THE TOOL 

(if different than the 

partner). HOW DID 
YOU COME ACROSS 
THIS PRACTICE? 

Council of Europe  

European Trainings on Human Rights Education, Intercultural 

Dialogue  

DETAILED 
DESCRIPTION OF THE 
TOOL (max 1 page) 

Description of all activity: 
1. Instruct participants what they have to do 

2. Briefly describe the scenario and tell them to read the 

descriptions of the people travelling on the train. 

3. Provide them with a printed copy of the activity sheet to 

each person. 

4. Instruct to work individually and to choose the three 

people they would most like to travel with and the three they 

would least like to travel with. Provide max 15 minutes to do 

this.  

5. Once everybody has made their individual choices, ask 

them to form into groups of four to five and to: (45min)  

• Share their individual choices and the reasons for them. 

• Compare their choices and reasons and check where there 

are similarities. 

• Come up with a common list (the three pluses and the three 

minuses) by consensus. 

6. In plenary, ask each group to present their conclusions 

including the reasons for their common choices. They should 
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also say in which "cases" there was most disagreement within 

the group. 

Debriefing (30-40min) 
The debriefing and discussion will be based on the group's 

reports. Comparing the different results is a good way to 

introduce the discussion. 

You may continue by asking questions such as: 

• How realistic are the situations presented? 

• Has anyone in the group experienced a similar situation in 

real life? 

• What were the major factors that determined your 

individual decisions? 

• If the groups did not manage to reach common conclusions, 

why was this? 

• What was most difficult? 

• What factors prevented you coming to a consensus? 

• Which stereotypes does the list of passengers evoke? 

• Are the stereotypes in the descriptions given or in our 

minds and imagination? 

• Where do we get these images from? 

• How would it feel to be in a situation in which nobody 

would want to share a train compartment with you? 

 

Summarize and provide a short input what are stereotypes and 

prejudices (5-10min).   

Provide space for Q&A 5min.  

RESOURCES (Human, 

technical and other 

needed to implement 

the tool) 

Facilitator  

Copy of activity sheets for each participant (Appendix 5.2) 

Pens/Pencils  

EXPECTED RESULTS / 
BENEFITS OF THE 
TOOL FOR THE 
TARGET GROUPS 

• Challenge own stereotypes and prejudices  

• Be self-aware how stereotypes influence our own 

perceptions around ourselves   

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL (ex. 

Link, book reference). 

Council of Europe All Equal All different – Educational Pack p. 

31  

http://www.eycb.coe.int/edupack/31.html  

WHY DID YOU 
CHOOSE THE TOOL?  

Challenges own stereotypes for minority groups   

WHICH ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

All activity can be adapted for online session.   

WHICH ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO OTHER 
CONTEXT? WHY? 

This activity can be implemented with any target group  
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TITLE OF THE TOOL TAKE AN ACTION AGAINST DISCRIMINATION AND 
RACISM   

SHORT DESCRIPTION 
OF THE ACTIVITY 

Level of complexity: Medium 

Time: 90 minutes  

Group size: up to 30 people   

FIELD OF THE BEST 
PRACTICE (more than 

one answer possible) 

Human Rights  

Combating discrimination and intolerance   

TAGET GROUPS 
AFFECTED BY THE 
TOOL (more than one 

answer possible) 

Young people and Adults  

GENERAL OBJECTIVE 
OF THE TOOL 

• To mobilize and develop activities combating 

discrimination and promoting human rights values and 

principles  

• Explore offline and online opportunities to combat 

discrimination through campaigning  

NAME OF 
INSTITUTION WHICH 
DEVELOPED THE TOOL 

(if different than the 

partner). HOW DID 
YOU COME ACROSS 
THIS PRACTICE?  

Council of Europe  

DETAILED 
DESCRIPTION OF THE 
TOOL (max 1 page) 

1. Ask participants to work in pairs and discuss campaigns they 

know are successful in combating discriminations offline or 

online.  

2.  Ask the pairs to share out in groups of 4-5 people, share 

out the examples of campaigns and answer the following 

questions for 1 example: 

– What is the problem the project is tackling? 

– What is the aim of the project? 

– What methods does the project use to achieve their aim? 

3. Ask each of the groups to present their examples and 

information 

4. In a flipchart paper write down the methods used for each 

of the examples.  

5. Provide a short input on how to organize a successful 

campaign ( 5-10min)  

Examples from United for Intercultural Actions Campaigns or 

others  

http://www.unitedagainstracism.org/campaigns/  
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6. Now ask participants to go back to the same examples and 

work in the groups to explore and draft ideas on how they 

could organize a campaign online for the same example.  

 

DEBRIEFING 

Use the debriefing to review the results of the working 

groups with participants and to reflect on the 

advantages and disadvantages of using the Internet to 

address racism and discrimination. Use some of the following 

questions: 

• Do you think the suggestions of the groups could be 

implemented successfully? 

• Do you think they would help in achieving the aim? 

• What are the advantages of using the Internet as a 

campaigning tool? 

• What are the disadvantages or limits of online 

campaigning? 

• Are you aware of any online campaigns against racism 

and discrimination? 

• How could you use the Internet to campaign against 

racism and discrimination? 

Summarize and conclude.  

RESOURCES (Human, 

technical and other 

needed to implement 

the tool) 

Facilitator  

Flipchart paper  

Markers   

EXPECTED RESULTS / 
BENEFITS OF THE 
TOOL FOR THE 
TARGET GROUPS 

Know few methods how to organize a campaign against 

discrimination and racism 

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL (ex. 

Link, book reference). 

Ellie Keen & Mara Georgescu (2020) Bookmarks – A manual for 

combating hate speech online through human right education, 

Council of Europe  

Publication available online click here  

 

Additional reading materials for facilitators:  

https://www.coe.int/en/web/compass/simple-actions-for-

human-rights#Public%20actions  

WHY DID YOU 
CHOOSE THE TOOL?  

Provide concreate examples on how to organize a campaign  

WHICH ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

Yes, this can be adapted and added real examples or case 

studies for which participants need to develop a campaign  
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WHICH ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO OTHER 
CONTEXT? WHY? 

None.  
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MODULE: CULTURAL REFLECTION AND POSITIVE 
EXCHANGE 

 
TITLE OF THE TOOL   THE ONION MODEL OF IDENTITY 

SHORT DESCRIPTION 
OF THE ACTIVITY 

Level of complexity: Medium  

Time:  30 - 40 minutes 

Group size: max. 15 participants 

 

The tool can also be used online  

FIELD OF THE BEST 
PRACTICE (more than 

one answer possible) 

Field of school, youth education, adult education, work with people 

with migrant background 

TAGET GROUPS 
AFFECTED BY THE TOOL 
(more than one answer 

possible) 

The tool is suitable for young people aged 16 years and older 

GENERAL OBJECTIVE OF 
THE TOOL 

• Participants will reflect on their own identity(ies), and 

discover multidimensionality of identities 

• Participants will experience the dynamics and 

changeability of identities and reflecting the tension 

between self-determination and external attribution. 

NAME OF INSTITUTION 
WHICH DEVELOPED THE 
TOOL (if different than 

the partner). HOW DID 
YOU COME ACROSS 
THIS PRACTICE? 

Anne Frank Training Centre, Centre for Political Education and 

Counselling, Frankfurt, Germany  

 

Activity Research 

DETAILED DESCRIPTION 
OF THE TOOL (max 1 

page) 

In this activity, the participants are invited to deal with aspects of 

(their own) identity. By attempting to limit themselves to a few 

aspects of their own identity and reflecting on this approach, they 

experience the multidimensionality and complexity of identity(ies), 

the dynamics and changeability and the tension between internal and 

external ascriptions. 

 

Activity 1 (10min)  
Invite the participants to sit in a circle. Introduce the activity by asking 

them what belongs to identity or what are aspects of identity.  

Participants are invited to share their ideas and the moderator writes 

down everything that is said on a large paper visible to all.  

 

These aspects could be for example the following: name, age, origin, 

gender, religion, culture, family/friends, profession, biography, 

nationality, citizenship, education, hobby, language, political views, 

associations, and so on. It is important to mention that the list is not 

complete and that there are still many facets and aspects of identity 

that may not appear in the list. (stop gathering after approx. 10- 15 

minutes) 

 

Activity 2 (10min) 
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In the second step the participants are asked to consider in an 

individual work: "What are aspects of my own identity?" The 

participants can refer to the points they have collected on the list and, 

if necessary, to consider further aspects, if they still consider some to 

be missing. Participants should think about the question individually 

and then decide on the three most important aspects of their 

personal identity. They can represent these in the form of an onion, a 

pyramid, a cake etc.  

The moderator must point out that this part of the exercise is not 

public. All aspects remain private. Nobody has to reveal their own 

identity afterwards in the group. This is especially important to get 

the participants involved in the process. (approx. 5 - 7 minutes) 

 

Reflection and debriefing (20 min)  
When all participants have finished the individual work, the 

moderator introduces the next phase. The participants are asked to 

discuss the individual work with a partner of their choice.  

 

The following guiding questions are helpful:  

• What was it like to have to decide on three aspects?  

• Was it difficult or easy?  

• How is the reflection on identity? 

The moderator explains again that the results of the individual work 

(may) remain private - nobody has to present his or her identity. The 

exchange in pairs is exclusively about reflecting on the thought and 

decision-making process during the individual work. (approx. 5 - 7 

minutes) 

 

After the exchange in pairs has ended, the moderator in the plenum 

asks whether anyone would like to report something interesting, 

exciting, or important from the exchange. Again, this is not about 

presenting one's own identity images. (max. 10 minutes) 

 

RESOURCES (Human, 

technical and other 

needed to implement 

the tool) 

Paper, Pens, flipchart paper, markers  

EXPECTED RESULTS / 
BENEFITS OF THE TOOL 
FOR THE TARGET 
GROUPS 

Support the right to self-determination, enable the participants to 

understand themselves as an individual, raise awareness on the multi-

characterization of each identity and realize the 

differences/similarities among the group 

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL (ex. 

Link, book reference). 

https://politischbilden.de/material/identitaetszwiebel 

https://www.bs-anne-frank.de/ 

WHY DID YOU CHOOSE 
THE TOOL?  

The tool is a mediate way to reflect their own aspects of (cultural) 

identity in a group setting and to reflect on internal and external 

ascriptions. Furthermore, the activity enables the participants to 

understand themselves as an individual and consider the diversity 

among the group as a benefit. 
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WHICH ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

The element of the tool is transferable to work on the subject of 

discrimination 

 

WHICH ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO OTHER 
CONTEXT? WHY? 

None. 

 

TITLE OF THE TOOL   THE PUZZLE OF MY FAMILY 

SHORT DESCRIPTION 
OF THE ACTIVITY 

Level of complexity: Medium 

Time: approx. 40 minutes 

Group size: between 8 and 16 participants 

 

The tool can also be used online 

FIELD OF THE BEST 
PRACTICE (more than 

one answer possible) 

Field of school education, adult education, biography work 

TAGET GROUPS 
AFFECTED BY THE TOOL 
(more than one answer 

possible) 

Young people aged 14 and over, more suitable for older teens and 

adults 

GENERAL OBJECTIVE OF 
THE TOOL 

• Participants reflect on experiences of flight and/or migration 

in their families as well as get to know each other with their 

(family) stories.  

• By comparing the past and one's own present, the participant 

can recognize the changeability of social conditions and at 

the same time identify continuities within. 

NAME OF INSTITUTION 
WHICH DEVELOPED THE 
TOOL (if different than 

the partner). HOW DID 
YOU COME ACROSS 
THIS PRACTICE? 

Anne Frank Training Centre, Centre for Political Education and 

Counselling, Frankfurt, Germany  

 

Activity Research 

DETAILED DESCRIPTION 
OF THE TOOL (max 1 

page) 

In this activity, the participants are invited to create a puzzle 

regarding the life stories of their family members and learn about 

their family backgrounds and possible migration history. A trusting 

and respectful relationship is the prerequisite for this method. 

Immediately intervene if those participants with (family) flight and 

migration experiences are made "strangers" (for example as a Turk 

or American addressed if their parents are from Turkey or the USA). 

Furthermore, it is important to note that not all people know their 

families (stories). If necessary, adapt the task so that participants 

who know nothing or not much about their families of origin can work 

on it. For example, ask about their social environment, important 

caregivers, or friends. 

 

Activity 1 (10min)  
The first part of the activity is biography work by considering the 

places where the participants and their families have lived. Therefore, 

invite the participants to think about places where they, their parents 
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and grandparents have lived and to draw this on a world map. This 

step should be done in individual work.  

 

Activity 2 (20min) 
The second step is about telling the family history by partner work. 

Divide the group in pairs and ask each pair to choose one person to 

shares their story first and then switch to the second person. Note 

that it is important that each participant can decide for themselves 

what he/she wants to tell. The step last 15 minutes.  

 

Then ask the participants to position themselves on an imaginary 

world map in four rounds. Marks the place where the participants are 

located. After each round ask the participants if they want to share 

something. In each round the trainer asks a question on which the 

participants must position themselves on the world map.  

Round 1: Where are you living right now? 

Round 2: Where are you born? 

Round 3: A place where one of your parents lives or has lived 

Round 4: A place where one of your grandparent’s lives or has lived  

 

Debriefing (10min) 
Ask the group comes back together (in their actual roles not 

imaginary) to reflect on the activity.  

 

Questions for the reflection could be  

• How did you feel in the activity? 

• What did you notice about yourself as you participated in this 

activity? 

• How can you relate this activity with daily life? 

• What are some insights you got during this activity? 

RESOURCES (Human, 

technical and other 

needed to implement 

the tool) 

Writing Material, a world map, markers  

EXPECTED RESULTS / 
BENEFITS OF THE TOOL 
FOR THE TARGET 
GROUPS 

The activity fosters confrontation and reflection with their own family 

history. Through the activity the group get to know each other with 

their (family) stories. Furthermore, they learn that there are different 

forms of migration and flight. 

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL (ex. 

Link, book reference). 

https://www.fluchtpunkte.net/lernmodule 

https://politischbilden.de/material/daspuzzlemeinerfamilie 

WHY DID YOU CHOOSE 
THE TOOL?  

This tool is a mediate way to consider on their cultural family history 

and to reflects on how the participant can deal with it. 

WHICH ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

The first two working steps are also transferable to consider any 

other topic. The third step is transferable to an introductory activity 

by getting to know from which parts of the world or the country the 

participants coming from 

WHICH ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 

None.  
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TRANSFER TO OTHER 
CONTEXT? WHY? 

 

TITLE OF THE TOOL   INTERCULTURAL CHALLENGE  

SHORT DESCRIPTION 
OF THE ACTIVITY 

Level of complexity: Medium 

Time: approx. 30-40 minutes 

Group size:  8 and 16 participants 

 

 

FIELD OF THE BEST 
PRACTICE (more than 

one answer possible) 

Field of school education, adult education, training with 

professionals in the field of migration, volunteer education, 

teacher education 

TAGET GROUPS 
AFFECTED BY THE 
TOOL (more than one 

answer possible) 

Young people aged 17 and over, more suitable for older young 

people and adults 

GENERAL OBJECTIVE 
OF THE TOOL 

• The participants are encouraged to explore their 

emotions and thoughts in interculturally challenging 

situations and to reflect on their own attitudes and 

behavior to achieve a better common understanding of 

intercultural behaviors.   

NAME OF 
INSTITUTION WHICH 
DEVELOPED THE 
TOOL (if different 

than the partner). 
HOW DID YOU COME 
ACROSS THIS 
PRACTICE? 

Caritas Wien, Austria Project “ZusammenReden” for interactive 

workshops with schoolteachers 

 

 

DETAILED 
DESCRIPTION OF THE 
TOOL (max 1 page) 

The participants are invited to put themselves into a given 

intercultural situation and think about how they would react in 

this situation. This activity fosters reflection on participant’s 

intercultural understanding and interaction.  

 

Activity 1 ( 20-25min) 
In the first part of the activity, the participants are divided into 

two to five small groups, depending on the group size. Each 

group will put themselves in one of the following case studies. 

 

1.Imagine you are working in a bank. A Syrian man, about 50 

years old, comes regularly to your branch and asks to transfer 

the amounts from various bills on his behalf. He always carries 

cash, many documents and old payment slips with him and 

spreads them out in front of you. You have already explained 

him several times how the online transfer works and how the 

transfer works using the devices in the foyer. Nevertheless, he 

comes to your counter every month with the same request. 
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2. Imagine you are working as a teacher in a primary school. The 

parents of a Syrian student come to your office to explain that 

their daughter will not be attending swimming lessons. 

 

3. You are invited to a Bosnian friend's house and drinking juice. 

After you have drunk your juice, your gaze wanders briefly. 

When you look up again, your glass is full again. This scenario is 

repeated several times. 

 

4. As a representative of a volunteer initiative, you visit a 

refugee quarter to publicize an offer of your initiative. Families 

from Afghanistan, Iraq and Syria live in the quarter. You meet a 

man and want to shake his hand. Instead of giving it to you, he 

puts his right hand on his chest.    

 

5. You have recently become friends with an Iraqi woman. 

Today you call her to make an appointment for a walk. It should 

be a short call because you are in a hurry, but your friend first 

asks about the state of your family in general, then about your 

children, husband, and cousin she met last week, etc. 

 

The case studies deal with more or less "cultural" 

misunderstandings.  

In the first step, each person takes two minutes to answer the 

questions below for themselves. Then the questions are 

discussed in the small groups.   

 

Debriefing (15min) 
Finally, all examples are discussed and reflect in the large group 

and the group evaluates possible ways of communication and 

behavior in these situations. The reflection will be orientated on 

the following questions: 

• What do you think about the situation? 

• How do you feel about that? 

• What need do I have? 

• What do I do/say? 

RESOURCES (Human, 

technical and other 

needed to implement 

the tool) 

Writing Material, Flip Chart/ Digital Presentation of the Case 

Studies (Appendix 6.1) and ready questions  

EXPECTED RESULTS / 
BENEFITS OF THE 
TOOL FOR THE 
TARGET GROUPS 

The activity fosters reflection on their own cultural imprints and 

identities and understand the concept of intercultural 

competence and intercultural understanding. Furthermore, the 

activity practices possible ways of communication in 

challenging intercultural situations. 
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REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL (ex. 

Link, book reference). 

https://www.caritas-wien.at 

https://www.caritas-wien.at/hilfe-angebote/asyl-

integration/miteinander/zusammenreden/ueber-

zusammenreden/ 

WHY DID YOU 
CHOOSE THE TOOL?  

This tool is a difficult way to consider and reflect the own 

cultural imprints and identities in situations where it comes to 

intercultural misunderstandings with people from different 

cultural background. In addition, the tool aims to find ways of 

communication and understanding to foster a positive 

exchange. 

WHICH ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

The first two working steps are also transferable to consider 

any other topic. The third step is transferable to an introductory 

activity by getting to know from which parts of the world or the 

country the participants coming from.  

The tool can also be used online. 

WHICH ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO OTHER 
CONTEXT? WHY? 

None.  
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MODULE: CONFLICT TRANSFORMATION 
TITLE OF THE TOOL THEORY OF CONFLICT TRANSFORMATION  

SHORT DESCRIPTION 
OF THE ACTIVITY 

Level of complexity: easy  

Time:  30 min  

Group size: up to 25 people 

 

The Activity previews the input on types of conflicts and 

provides a basic input on mediation technique. Presentation is 

enclosed.  

FIELD OF THE BEST 
PRACTICE  

Conflict resolution  

TAGET GROUPS 
AFFECTED BY THE 
TOOL  

Mediators, Social Workers, Youth Workers  

GENERAL OBJECTIVE 
OF THE TOOL 

- To understand different types of conflicts and mediation 

techniques;  

- Apply the knowledge in real life scenarios  

NAME OF 
INSTITUTION WHICH 
DEVELOPED THE 
TOOL. 
HOW DID YOU COME 
ACROSS THIS 
PRACTICE? 

OTB Europe, the material was developed during 2015 for a 

training activity supported by European Youth Foundation.  

DETAILED 
DESCRIPTION OF THE 
TOOL  

The input is prepared within 15 slides (see Appendix 6.1). After 

each slide, the participant(s) are asked to intervene using 

INTELLIGENT INTERRUPTIONS as a method. A step-by-step 

guide for the presented is the following:  

1. Present a slide  

2. Choose the number  

3. Participant is given a task  

 

INTELLIGENT INTERRUPTIONS: 

1. Apply! 

(- by presenting personal action plans) 

2. Disagree! 

(- by raising major issues) 

3. Illustrate! 

(- by providing a real or imaginary example) 

4. Paraphrase! 

(- key points by listing them) 

5. Personalize! 

(- by sharing emotional reactions) 

6. Question! 

(- by firing off five or more questions about — and beyond — 

the recently presented content) 
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RESOURCES 

- Projector, Flip chart, Markers,  

- Cards with double numbers Appendix 7.1 

- Power point presentation Appendix 7.2  

 

EXPECTED RESULTS / 
BENEFITS OF THE 
TOOL FOR THE 
TARGET GROUPS 

It is expected that each participant will:  

o Gain an improved understanding of different types of 

conflicts;   

o Be able to use this knowledge when analysing a conflict in 

a real context;  

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL 

John Paul Lederach (2003), Little Book of Conflict 

Transformation: Clear Articulation Of The Guiding Principles By A 

Pioneer In The Field, The Little Books of Justice and 

Peacebuilding Series 

WHY DID YOU 
CHOOSE THE TOOL?  

The theoretical input is necessary before applying the 

knowledge in real human context.    

WHICH ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

The presentation could be translated and all learners could use 

them in their own context.  

In order to make this tool accessible for people who different 

have communication needs (i.e. those who cannot 

communicate verbally), intelligent interruptions could be using 

non-verbal methodology (i.e. by using signs). 

WHICH ELEMENTS 
OF THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO OTHER 
CONTEXT? WHY? 

None 

 

 

TITLE OF THE TOOL  CONNECTING THEORY AND PRACTICE (CTP)  

SHORT DESCRIPTION 
OF THE ACTIVITY 

Level: difficult  
Time: 3h  
Group size: up to 25 people  

 

A group of seven activities provides a framework to explore 

different elements of conflicts and their relation to the reality. 

The activities are providing collaborative space for the group 

learning and creative expressions.  

FIELD OF THE BEST 
PRACTICE  

Non-Formal education  

TAGET GROUPS 
AFFECTED BY THE 
TOOL  

Mediators, Social Workers, Youth Workers  

GENERAL OBJECTIVE 
OF THE TOOL 

- Participants will explore different types of conflicts 

- Participants will identify and analyze conflicts in 

particular environments 
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- Participants will identify basic assumptions 

associated with conflict resolution 

NAME OF 
INSTITUTION WHICH 
DEVELOPED THE 
TOOL. 
HOW DID YOU COME 
ACROSS THIS 
PRACTICE? 

OTB Europe, the material was developed during 2015 for a 

training activity supported by European Youth Foundation. 

DETAILED 
DESCRIPTION OF THE 
TOOL  

Activity 1: Exercise about sharing personal experiences (40 
min) 
Divide participants into small groups (4-6 members). 

Ask each participant to select a conflict situation that he/she has 

experienced (personally or professionally) that has been 

resolved. 

Ask each participant individually to analyze the conflict 

according to questions on the handout and write down their 

responses.  

- Who was involved in the conflict? 

- What was the conflict about: relationship, interest, 

values or anything else?  

- How and why did the conflict end? 

- Were you satisfied with the outcome? 

- Is there a continuation of this conflict? 

Reconvene participants and ask: Did you learn anything new 

about this conflict or yourself? 

 
Activity 2: Levels of Controversy (20min)  
Differences 

- People are different by birth. 

- Differences make life interesting.  

- Difference in itself is not a cause for conflict, but 

difference can be a source for conflict. 

Disagreement 

- Disagreement begins when people express their 

preferences and priorities in comparison with other 

people's preferences and priorities. 

- Disagreement can be harmless and have no 

consequences, with no need to resolve the 

disagreement. 

Problem 

- Problems occur when disagreements or differences 

cause some consequences for at least one party. 

Problems could be avoided, but they are disturbing, 

costly, or both. 

- People's daily lives are a series of solved problems. 
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- Unresolved problems will potentially escalate 

further. 

Dispute 

- Disputes occur when more than one party 

acknowledges the differences and the problem. 

- In a dispute, at least one party expresses its desire to 

solve the problem. 

Conflict 

- In a conflict, all parties are willing to invest in the 

escalation of the dispute in order to "win" or at least 

not lose. 

- In a conflict, the parties feel that their goals are 

incompatible. 

Violence 

- At this stage, the parties act to damage, hurt, or 

exploit resources in order to "win" or not lose the 

conflict. 

- Violence is not only physical; it can be emotional or 

psychological. 

War 

- Parties are so engaged in their violence that they use 

violence to damage the other side's source of power. 

- In this stage, parties often forget or ignore their basic 

differences and the developments that led them to 

war. 

 

The first stage of conflict resolution is to Identify, Legitimize, 

and Acknowledge the existence of conflicts. 

 
Activity 3: ‘Opening’ Exercise (20min) 
Ask each participant to pair up with another person and, facing 

his/her partner, make a fist with the right hand. Ask participants 

to place their left hands onto the closed fist of their partner’s. 

Ask participants not to speak to their partners, and explain that 

when a trainer gives the starting signal "Go," each person will 

have 30 seconds to open the fist of his/her partner. 

After 30 seconds, ask each pair to identify themselves with one 

of the following groups: 

• Pairs where both fists were opened; 

• Pairs where one fist was opened; 

• Pairs where no fists were opened; 

 

Ask each of the 3 groups to address the question: How did it feel 

to do the exercise? 

Trainer Note: This exercise illustrates competing, 

accommodating, compromising, avoiding, and collaborating 

conflict styles that will be explored more fully during the TC. 
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Trainers should refer back to the exercise when processing the 

exercise on conflict styles. 

 

Activity 4: My Conflict Style (20min)  
Ask participant(s) to look at the list and identify which type they 

are in terms of conflict style.  

#1: Avoiding  

- People who chose the avoiding style do not get 

involved in a conflict.  

- A person choosing the avoiding style might say "you 

decide and leave me out of it".   

#2: Competing  

- Choosing a competitive style means that a person is 

putting his/her interest before anyone else's 

interests. 

#3: Compromising  

- People choose a compromising style when it is 

important for them to satisfy some of their interests, 

but not all of them.  

- People who compromise are likely to say "let's split 

the difference" or "something is better than 

nothing." 

#4: Accommodating  

- People who choose an accommodating style put 

their interests last and let others have what they 

want.  

- Many times, these people believe that keeping a 

good friendship is more important than anything 

else. 

#5: Cooperative Problem-Solving  

- Choosing a cooperative problem-solving style 

enables people to work together so everyone can 

win.  

- Using this style, people try to find a solution that will 

help everyone meet their interests and help 

everyone maintain a good relationship.  

*Make a round of sharing and ask the group to identify 

similarities and differences.  

 

Activity 5: Interests & Positions (15minutes)  
Provide participants with definitions:   

 

1. Positions are the responses or actions a person will take to 

meet his/her needs, and are the demands presented in a 

conflict situation. 

2. Interests are the needs, concerns, and values that motivate 

each person. 
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1. Position represents what the person wants.  

2. Interest represents why he/she wants it. 

 

Activity 6: Value of Separating Interest from Position (20min) 
- Separating interests from positions assists parties involved 

in the conflict to focus on the issues involved rather than 

dealing with ideological or situational reactions. 

- Focusing on interests rather than positions increases 

communication and the possibility of agreement, therefore 

increasing productivity. 

- Identifying interests is a step in defining and analysing the 

conflict and is necessary for developing a way to resolve it. 

 
EXERCISE 
Ask participants to work in pairs to identify the interest of the 

speaker for each position. Use the first one or two as examples. 

Help participants see that what is being asked for is not a 

response to the statement, but what they think is the 

motivation behind the statement. 

 

For each position listed, identify the interest of the speaker 

1. Position: I was very angry about the last meeting. I will not 

come again. 

Interest:  

 

2. Position: If you continue to be negative about everything, 

then I suggest you skip these meetings.  

Interest:  

 

3. Position: This committee isn't accomplishing anything; I'm 

dropping out. 

Interest:  

 

4. Position: These people did not fulfil their promises to attend 

the meeting; therefore, we cannot trust them again. 

Interest:  

 

5. Position: If you put me down one more time, I'll have to ask 

that one of us be taken off this assignment. 

Interest:  

 

6. Position: You do not have to do everything in this 

organization; otherwise you will soon burn out.  

Interest:  

 

 
Activity 7: Small Group Exercise Negotiation (40min) 

- Conduct the Exercise “Balkan Orange”;  
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- Divide the large group into pairs;  

- State that each person in the pair will play a specific 

role for which they will receive information;  

- Distribute the role descriptions. 

 

Ask the pairs to talk to each other to solve the problem. Give 

this instruction just as it is stated and allow only 5 minutes. 

 

Reconvene the group and lead a discussion with questions such 

as:  

How many of you solved the problem? 

How did you solve the problem? 

What was the most difficult aspect in the interaction? 

Did you have a strategy before or during the negotiation? 

 

Debriefing 

Help participants draw their learning from the activity by asking 

questions such as: 

o How does this relate to your conflict style? To what we 

learned about communication? 

o What did you discover about negotiation? About 

separating interests from position? 

 

RESOURCES 

- Flipchart, markers, pens, A4 paper, printer  

- Role play samples Appendix 7.3 

- My conflict style list Appendix 7.4  

EXPECTED RESULTS / 
BENEFITS OF THE 
TOOL FOR THE 
TARGET GROUPS 

It is expected that each participant will:  

 

o Improved skills and competences when mediating 

interpersonal conflicts;   

o Be able to evaluate and adapt in diverse situations 

where the mediation of conflicts is required;  

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL 

N/A  

 

WHY DID YOU 
CHOOSE THE TOOL?  

Because it provides diverse activities that could help 

INTERMEDs to deal with conflicts in real life.   

WHICH ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

The activities are prepared to explore theoretical concepts and 

make a bridge to the reality so all aspects can be adapted in 

different contexts.  

WHICH ELEMENTS 
OF THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO OTHER 
CONTEXT? WHY? 

None.  

 

TITLE OF THE TOOL  THEATRE AS TOOL TO WORK WITH CONFLICTS  
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SHORT DESCRIPTION 
OF THE ACTIVITY 

Level of complexity: difficult  

Time: 3h and 30 min 

Group size: up to 25 people 

 

The activity offers theatre as a tool to work on understating 

and exploring different conflicts in a creative way. The forum 

theatre techniques combined in 5 constative short activities 

provides a solid base to discover different contexts of conflicts 

and look for possible ways to transform them.   

FIELD OF THE BEST 
PRACTICE  

Theatre  

TAGET GROUPS 
AFFECTED BY THE 
TOOL  

Young people, minorities, disadvantaged groups  

GENERAL OBJECTIVE 
OF THE TOOL 

To use interactive theatre techniques for presenting different 

kinds of conflict reflecting young people’s situation in the 

conflict regions.  

NAME OF 
INSTITUTION WHICH 
DEVELOPED THE 
TOOL. 
HOW DID YOU COME 
ACROSS THIS 
PRACTICE? 

More information about the concept could be found Below. 

Prior to using the tool, practitioners should get thoroughly 

acquainted with the concept and the process here  

- Theatre of the oppressed and Forum theatre of 

Augusto Boal:   

https://dramaresource.com/tag/augusto-boal/  

 

DETAILED 
DESCRIPTION OF THE 
TOOL  

Activity 1: Reflection on the topic / choosing the situation 
(30min)  
Share your personal experience of conflict connected with the 

issue chosen or share the situations you have witnessed. After 

sharing (each member of the group should say something from 

experience or if not why he decided to choose that topic), 

choose the situation you will put in drama form. It can be a 

compilation/mixture of a few experiences. In this first step you 

should have defined the situation of conflict you will represent 

in one sentence. 

 
Activity 2: Roles (30 min)  
When you have defined the situation, think about 

roles/characters. Even if the situation is abstract you should 

find very specific /real characters who represent those 

attitudes.  

Who is (or can be) involved in the case? Who is the main 

character (victim)? Who is the main persecutor? Who is the 

rescuer? It is important to have visible 3-4 MAIN CHARACTERS. 

Who else can be here? Choose other actors in the situation, 

what the characters’ characteristics are, their background and 

the position they are representing. For the consideration of the 

facilitators, a “Joker Character” could be introduced, based on 

the circumstances.  
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Make the characters real persons – do not use them as mouth 

to tell ideas and general concepts. Do not make debate and 

propaganda as political tribune and just faking that you are 

using drama. Make real drama – that means real human beings, 

stage, and passion. 

 
Activity 3: Scenario developing (60 min)  
When you have defined the main topic of the story and 

characters, try to develop the scenario. It will be easier if you 

try to define scenes and the main topic for each scene. That 

means scene 1: one sentence describing what is happening in 

scene one. Scenes should grow concerning tension. The main 

conflict shouldn’t be in the first scene. Decide when the drama 

will be cut. REMEMBER, THE CONFLICT SHOULD BE SHOWN IN 

AN UNSOLVED FORM! Do not search for the solution. The main 

character (victim) should struggle but s/he should LOSE at the 

end. Try to show mistakes of the character (think: it will be 

good to do this thing / and then choose for the character to do 

the opposite). Do not make it easy for him/her (life is not easy). 

But also, do not make it impossible for him/her to resist (that is 

not realistic either). 

 
Activity 4: Scenario practice (60 min)  
When you have defined scenes (they can be changed during 

exercising, this is ok, that is just a necessary frame to start), go 

with scene1, then 2 etc and – improvise! That is the way to 

develop text and relations / drama actually. After each scene 

discuss: what works? What was good? What can be changed (in 

what direction)? After you are satisfied with the scene, define 

the first sentence (how it starts), define the last sentence (how 

the scene is ended). Go for the next scene. Here you could have 

many great ideas / getting some new characters, changing the 

order of the scenes, finding motivations of the characters you 

haven’t been aware of before etc. BE FREE, just let your 

creative self to go for it. And be patient – in some moments it 

can look completely chaotic and it may seem that you will not 

come up with anything. This is a necessary and normal part of 

creation,  enjoy the chaos and believe in the process - the story 

will come out. 

 

Activity 5: Practicing drama (30 min)  
After you have agreed how the scenes look like and decided on 

some general text of characters, ask yourself: 

1. Is the story clear?  

2. Is it clear what the main issues causing conflict are?  

3. Is it clear who the 3 main characters are?  

4. Do I care for the main character (protagonist)?  

5. Do I feel empathy? 
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After you answer those questions, practice the drama. Exercise 

it a few times. Be sure that you know the text. There should be 

AS LITTLE IMPROVISING AS POSSIBLE. You can, of course, 

change the text a little bit, but you should try to repeat the 

drama in the same way. This is important for interventions 

afterwards. 

Be aware of the time – do not extend for more than 15 min. 

RESOURCES 
Notebooks, pens, flipchart, place for performance to be shown 

like a stage  

EXPECTED RESULTS / 
BENEFITS OF THE 
TOOL FOR THE 
TARGET GROUPS 

It is expected that each participant will:  

- Explore theatre when working with different target groups 

on conflicts;  

- Be able to apply those methods when working with 

different groups;  

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL 

https://dramaresource.com/forum-theatre/  

https://pharecircus.org/how-to-change-the-world-with-forum-

theatre/  

WHY DID YOU 
CHOOSE THE TOOL?  

Forum theatre is a proven tool to work on conflicts in a creative 

way.  

WHICH ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

The tool is transferable to every country’s context.  

WHICH ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO OTHER 
CONTEXT? WHY? 

None.  
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MODULE: EXPLOITATION OF CULTURE AND ARTS ‘TANKS’ 
FROM BOTH COMMUNITIES, TOWARDS PRACTICAL 

INTERCULTURAL EXCHANGE 
 

TITLE OF THE TOOL  THE CULTURAL ICEBERG  

SHORT DESCRIPTION 
OF THE ACTIVITY 

Level of complexity: easy 

Time: 75min 

Group size: up to 25 people 

 

The participants will explore tangible and intangible features 

of culture and their correlation using the iceberg analogy.  

 

FIELD OF THE BEST 
PRACTICE (more than 

one answer possible) 

§ Intercultural understanding  

§ Tangible and intangible cultural heritage 

§ Critical thinking  

§ Active listening  

§ Mutual understanding  

TAGET GROUPS 
AFFECTED BY THE 
TOOL (more than one 

answer possible) 

Staff and volunteers from NGOs, public bodies, local 

associations of citizens of immigrants  

Professionals such as psychologists, sociologists etc. 

People interested to undertake the responsibility of being 

intermediators in their social contexts 

GENERAL OBJECTIVE 
OF THE TOOL 

• To help the participants understand the concept of 

culture by exploring different cultures around the 

world 

• Participants will experience the   process of mapping 

various cultures around the world by sharing views and 

beliefs about places or features of those places 

NAME OF 
INSTITUTION WHICH 
DEVELOPED THE 
TOOL (if different 

than the partner). 
HOW DID YOU COME 
ACROSS THIS 
PRACTICE? 

Council of Europe 2012 “A HANDBOOK FOR TEACHERS - Cultural 

Heritage and Cultural Diversity Lessons” supported by EU/CoE 

Support to the Promotion of Cultural Diversity (PCDK) 

 

Came across this practice during the research process before 

developing this module.  

DETAILED 
DESCRIPTION OF THE 
TOOL (max 1 page) 

Activity 1 – Introduction (10 minutes) 
At the beginning of the session, write the following statement 

on the board:  

Culture influences how we see the world, ourselves and 
others. 

 

Ask the participants to discuss in groups of 3 or 4 how they 

understand the above statements and then share their views 

with the rest of the groups. (10 minutes) 
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Activity 2 (25 minutes) 
Tell the participants that they are going to explore various 

cultures around the world in order to understand how people 

live in various places globally. Divide participants in different 

groups (of 4 or 5 people) and provide them post its and pens. 

Each group will be given a tablet that will contain information 

for one of different countries (appendix 8.1)  

The participants will be asked to watch the video and explore 

each countries culture through the google arts and culture 

website and then write down on their post its various 

characteristics of those countries. (10m) Every group will then 

have 5 minutes to discuss what they have written internally.  

Ask each group to place their post its on the map and explain 

their ideas to the rest of the groups. (15 min) 

Ask the participants if everyone had the same ideas as the 

other people in their group about the countries they explored 

earlier. Then explain to them that the idea of culture is a 

difficult one to define and that in fact, there is no unanimity for 

a definition on culture. So, it is normal that everyone 

understands it regarding their own backgrounds and 

experiences.  

 

Activity 3 (30 minutes) 
Write the word “metaphor” on the board and then explain to 

the participants that sometimes in order to understand 

complex ideas or concepts (like culture), it is easier to relate 

them with something we know and understand. A useful 

metaphor for culture is an iceberg.  

 

- Ask participants what they know about the size and 

shape of icebergs.  

- How much of it is above water?  

- How much of it is underwater? 

 

Point out that only about 20% of an iceberg is visible above the 

water surface, all of the rest is below. In that manner, culture 

is comparable with an iceberg; some of its features are visible 

(tangible) while many others can only be realized or 

understood through its growth (intangible). Equally to an 

iceberg, the tangible part of culture forms only a small part of 

a much bigger whole; and, intangible aspects affect and 

sometimes generate the tangible ones. Ask the participants 

whether they can provide some examples of tangible and 

intangible features of culture (e.g. values, holiday customs and 

traditions).  

Ask participants to draw an iceberg with a clear line defining 

the part of the iceberg that is above the water’s surface and 
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the bigger part that is below the surface. Later, hand out the 

features of culture worksheet (appendix 8.2) and ask them to 

discuss in their groups which of those features are placed 

above the line (tangible) and which ones below the line 

(intangible). Point out that there are two empty spaces on the 

worksheet for them to fill in other features of culture they 

consider to be important. (15m)  

Draw an iceberg on the board and discuss with all of the 

groups the results of their work while placing each feature 

above or below the defining line. If the same features appear 

to be both tangible and intangible, pay special attention and 

discuss with the participants why this is happening (different 

groups have different ideas and views about the same 

features regarding their own experiences and backgrounds). 

(15m)   

Sample questions to ask:  

o How do the invisible aspects of culture influence the 

visible ones? 

o Why is it important to understand the relationship 

between the two? 

 
Activity 4 – Debriefing (10 minutes) 
Initiate a discussion with the participants by asking questions 

like:  

- Is culture simple or complex? What does it tell us? 

- Are different features of culture interrelated? How? 

- How do intangible features of culture affect tangible ones?  

To conclude the session, try to write a definition of culture 

using the ideas of the participants regarding tangible and 

intangible features of culture:  

Examples:  

- The way particular groups of people live and their 

common behaviors and mindsets 

-  Traditions (food, music, art etc.), knowledge and 

shared beliefs passed from one generation to another  

 

RESOURCES (Human, 

technical and other 

needed to implement 

the tool) 

o Plain pieces of paper 

o White board  

o Tablets (1 for each group) 

o Information about different cultures Appendix 8.1 

o ‘Features of culture’ sheet Appendix 8.2 

 

EXPECTED RESULTS / 
BENEFITS OF THE 
TOOL FOR THE 
TARGET GROUPS 

After the session, the participants will be able to:  
- Identify the tangible and intangible features of culture  

- Explain how culture is diverse by nature, and this diversity is 

demonstrated in all forms of cultural heritage  

- Compare their own culture with those of others around the 

world  
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- Describe how the intangible features of culture affect the 

tangible ones  

 

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL (ex. 

Link, book reference). 

Byram, M. (1997). Teaching and assesing intercultural 
communicative competence. Multilingual Matters. 

de Leo, J. (2010). Education for Intercultural understanding. 
Bangkok: UNESCO. 

Europe, C. o. (2015). A Handbook for Teachers - Cultural Heritage 
and Cultural Diversity Lessons. Council of Europe. 

 

Source: https://edoc.coe.int/en/cultural-heritage/6551-cultural-

heritage-and-cultural-diversity-lessons-a-handbook-for-

teacher.html 

 

 

WHY DID YOU 
CHOOSE THE TOOL?  

This tool was chosen due to the way it uses the metaphor of the 

iceberg to help participants understand culture and its various 

features, using as focal points tangible and intangible cultural 

heritage.  

WHICH ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

All the elements of the tool are transferable to various contexts.   

 

WHICH ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO OTHER 
CONTEXT? WHY? 

None.  

TITLE OF THE TOOL  THE CULTURAL PUZZLE  

SHORT DESCRIPTION 
OF THE ACTIVITY 

Level of complexity: medium  

Time: 75 min 

Group size: up to 25 people 

 

Participants will create a visual display (cultural puzzle) to 

illustrate different features of intangible heritage. The cultural 

puzzle will be used as a metaphor in order to demonstrate 

how intangible heritage affects and develops the cultural 

identity of a community.  

 

FIELD OF THE BEST 
PRACTICE (more than 

one answer possible) 

§ Intercultural understanding  

§ Intangible cultural heritage  

§ Heritage and diversity  

§ Heritage and identity  

§ Mutual understanding  

§ Critical thinking  

§ Active listening  
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TAGET GROUPS 
AFFECTED BY THE 
TOOL (more than one 

answer possible) 

Staff and volunteers from NGOs, public bodies, local 

associations of citizens of immigrants  

Professionals such as psychologists, sociologists etc. 

People interested to undertake the responsibility of being 

intermediators in their social contexts. 

GENERAL OBJECTIVE 
OF THE TOOL 

The main purpose of this lesson is to familiar participants with 

the concept of intangible heritage and the ways it is 

interconnected with the broader concept of culture and 

identity.  

NAME OF 
INSTITUTION WHICH 
DEVELOPED THE 
TOOL (if different 

than the partner). 
HOW DID YOU COME 
ACROSS THIS 
PRACTICE? 

Council of Europe  

I came across this practice during the research process before 

developing this module. 

DETAILED 
DESCRIPTION OF THE 
TOOL (max 1 page) 

Activity 1 – Introduction (10 minutes) 
Write the words ‘intangible cultural heritage’ on the board and 

ask the participants to tell you the first thing that comes into 

their mind when they see those words. Use their ideas to 

create a cluster diagram (sample: appendix 8.3) on the board 

that will remain there until the end of the session. Expected 

answers: storytelling, music, dance, food, language (idioms 

and expressions), clothing, handy crafts, rituals – special 

ceremonies and performances, etc. (10m)  

 
Activity 2 (50 minutes) 
Participants will create an intangible culture puzzle in order to 

visually demonstrate the various aspects of intangible cultural 

heritage. Participants will be divided in groups of 4/5 people. 

Each participant will be given a piece of a jigsaw puzzle 

(appendix 8.4). Each group will be focusing on one aspect of 

intangible heritage from the ones written on the cluster 

diagram previously created. For example, group 1 will be 

focusing on music and dance, group 2 on food, group 3 on 

rituals and ceremonies etc. The members of each group will 

have to brainstorm in order to create a list with various ideas 

that represent their own culture’s intangible heritage focusing 

on the aspect given to their group. After creating the list, the 

participants will have to illustrate their jigsaw puzzle using 

ideas from their lists. (15 m) When they finish, the members of 

each group will discuss with their groups about their ideas and 

talk about each one’s intangible cultural heritage and try to 

identify similarities and differences between them. (10 m) 

After the discussion is finished, the participants from each 

group will move around in order to create new diverse groups. 

For example, a person from the music group, the food group, 
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etc. will join together to form a new group. Then the 

participants will discuss with their new groups about their 

intangible cultural heritage. Each group will create a group 

puzzle using the jigsaw puzzle pieces from each participant. 

(15m) At the end, one by one, each group will present their 

puzzles to the whole group and they will then create a bigger 

puzzle. (10m) 

 

Debriefing (15 minutes) 
Talk with the participants about their ideas and point out that 

individual aspects of each culture complete the full picture of 

each culture’s intangible heritage. In addition, ask them how 

each culture complements one another and how all of them 

together form the bigger puzzle (picture) of our global 

intangible cultural heritage. Ask follow-up questions like:  

- Can you spot differences and similarities between your 

own intangible heritage and the other ones illustrated 

on the puzzle?    

- What can we say about those similarities and 

differences?  

- Is every culture complete distinct or completely the 

same with another one? Does it have to be? 

- What about people? How are we affected from our 

own culture?  

- What else could be reflected on those pictures? 

- Which intangible heritage is represented in the whole 

jigsaw puzzle?  

 

RESOURCES (Human, 

technical and other 

needed to implement 

the tool) 

White board  

Markers  

Color pencils  

Sample cluster diagram Appendix 8.3 

Jigsaw puzzle pieces Appendix 8.4 

EXPECTED RESULTS / 
BENEFITS OF THE 
TOOL FOR THE 
TARGET GROUPS 

After the session, the participants will be able to: 
- Understand and explain the meaning of intangible cultural 

heritage 

- Name various features of intangible cultural heritage  

- Define the ways in which intangible heritage defines and 

affects culture and vice versa  

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL (ex. 

Link, book reference). 

Byram, M. (1997). Teaching and assesing intercultural 
communicative competence. Multilingual Matters. 

de Leo, J. (2010). Education for Intercultural understanding. 
Bangkok: UNESCO. 

Europe, C. o. (2015). A Handbook for Teachers - Cultural Heritage 
and Cultural Diversity Lessons. Council of Europe. 
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Source: https://edoc.coe.int/en/cultural-heritage/6551-cultural-

heritage-and-cultural-diversity-lessons-a-handbook-for-

teacher.html 

 

WHY DID YOU 
CHOOSE THE TOOL?  

The culture puzzle tool was chosen as a way for the participants 

to visually comprehend the diversity of our global intangible 

cultural heritage and its various features. The puzzle is used as 

a metaphor that illustrates the interconnections between 

cultural heritage and identity and it’s a way to point out that we 

live in a diverse world due to the numerous cultures that form 

this world.  

WHICH ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

The idea of the culture puzzle can be transferable in various 

contexts due to its general character.  

 

WHICH ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO OTHER 
CONTEXT? WHY? 

None.  

TITLE OF THE TOOL  NATIONAL SYMBOLS AROUND THE WORLD  

SHORT DESCRIPTION 
OF THE ACTIVITY 

Level of complexity: difficult  

Time: 60 min 

Group size: up to 25 people  

  

Participants will explore various national symbols and consider 

their meaning and relevance today. They will also make their 

own inclusive and respectful symbols.  

FIELD OF THE BEST 
PRACTICE (more than 

one answer possible) 

National symbols and identity  

Mutual understanding  

 

TAGET GROUPS 
AFFECTED BY THE 
TOOL (more than one 

answer possible) 

- Staff and volunteers from NGOs, public bodies, local 

associations of citizens of immigrants  

- Professionals such as psychologists, sociologists etc. 

- People interested to undertake the responsibility of being 

intermediators in their social contexts. 

GENERAL OBJECTIVE 
OF THE TOOL 

Students explore symbols of nationalism and consider their 

meaning and relevance today. 

 

NAME OF 
INSTITUTION WHICH 
DEVELOPED THE 
TOOL (if different 

than the partner). 
HOW DID YOU COME 
ACROSS THIS 
PRACTICE? 

UNESCO 

I came across this practice during the research process before 

developing this module. 
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DETAILED 
DESCRIPTION OF THE 
TOOL (max 1 page) 

Introduction (10 minutes) 
On audio/video play the national anthem of Cyprus.  Then, ask 

the participants if they know what this songs symbolises. Let 

them know that is the national anthem of The Republic of 

Cyprus and point out that each county, has its own national 

symbols chosen for numerous reasons throughout history.  

 

Activity 1 (15 min) 
Ask the participants to discuss in their groups about the 

national symbols of their own country. Move around and 

facilitate the discussion asking various targeted questions to 

them. (15min) 

Sample questions: 

- What is your national flag, coat of arms, national 

anthem and flora and fauna emblems? 

- What are their origins? Why and when were they 

chosen?  

- What do they represent?  

- Do they still portray the country and the people of 

today? 

- Are they appropriate for the country today? 

- Do you feel that those symbols reflect your own point 

of view?  

 
Activity 2 (20min)  
Participants will be split into groups and each group will be 

focusing on the national symbols of various countries around 

the world. Each group will be given a tablet in order to visit 

http://anthemworld.com/ and choose one national anthem to 

listen to. Move around and facilitate the discussion asking 

various targeted questions to them. Give each group 10 

minutes to discuss internally and then facilitate a discussion 

with all of the groups regarding the symbolisms of the national 

anthem and use their answers to create a cluster diagram 

about national anthems.  

Sample questions to ask throughout the activity: 

Listen carefully to the song  

à What sentiments does the music evoke?  

àIs it sentimental, emotional, stirring, evocative, warlike, etc.?  

àIs the melody easy to remember? Play it several times. Can 

you hum along with it? 

Read the lyrics 

à What sentiments do they evoke? 

à Are the lyrics patriotic? Are they stirring? 

à Do they ask a religious figure for protection for their 

country, their monarchy or government or themselves? 

à Do they sing the praises of a religious figure, their monarchy 

or government or the motherland? 
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à Are they a call to arms? Do they record a struggle or victory? 

à What is their main purpose? 

When was the anthem adopted? 

àWhat can you find about the history of the country at that 

time?  

àHow do you think the historical context might affect the 

national anthem (lyrics/music)?  

àDo you think lyrics should be changed to be more relevant 

to a country’s current circumstances? 

What about the ideas and beliefs the anthem promotes? 

àIn your opinion, do you believe national symbols and 

national anthems in particular influence the way we consider 

and sometimes stereotype people? 

àAs the world becomes more diverse, should nationalism and 

patriotism be promoted, or is it best to adopt a more global 

approach? Or can both coexist? 

 

Activity 3 (20min)  
Ask the participants to design a personal, family, or community 

anthem, flag or coat of arms. Have each participant present 

their creation to the whole group and facilitate a discussion 

about national symbols diversity and inclusivity.  

Sample questions to ask during the activity:  

àWhat moments in time would you narrate or represent?  

àWhat values would you advocate or advertise? 

àWould your symbol be permanent or would you consider 

adapting/changing it though time?  

 

Debriefing (15 minutes) 
Facilitate a discussion about national symbols diversity and 

inclusivity in order to sum up the session and connect all the 

dots.  

Sample questions to ask during the activity:  

àWhat about your country’s present national symbols?  

àDo you think is inclusive of all the cultures/communities that 

currently exist in your country? 

àIf not, would you change it in order to include everyone? 

Why?  

 

RESOURCES (Human, 

technical and other 

needed to implement 

the tool) 

Tablets  

National anthem website (http://anthemworld.com/) 

National anthem of Cyprus link:  

(https://www.youtube.com/watch?v=oVeetIa3BCk) 

White board  

Markers  

Plain pieces of paper  

Pencils  
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EXPECTED RESULTS / 
BENEFITS OF THE 
TOOL FOR THE 
TARGET GROUPS 

After the session, the participants will be able to: 
- Explain that each county has its own national symbols, 

chosen for numerous reasons throughout history.  

- Define the meaning national symbols have to the citizens of 

the country.  

- Reflect on whether national symbols promote inclusivity and 

respect for diversity.  

REFERENCES OR 
DOCUMENTATION 
ABOUT THE TOOL (ex. 

Link, book reference). 

De Leo, J (2010) Education for Intercultural understanding 

Bankgkok: UNESCO 

ISBN 978-92-9223-329-7 (Print version) 

ISBN 978-92-9223-330-3 (Electronic version) 
WHY DID YOU 
CHOOSE THE TOOL?  

Provides opportunities for discussion on sensitive topics  

WHICH ELEMENTS OF 
THE TOOL ARE 
TRANSFERABLE? 

Yes, potentially this too can be done online. Facilitator should 

be very sensitive and prepared when leading discussions. 

Should be aware of the group ahead of time if potential 

tensions may appear, know how to work with the group.  

WHICH ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE TO 
TRANSFER TO OTHER 
CONTEXT? WHY? 

None.  

TITLE OF THE 
TOOL  

 THE HIDDEN STORIES BEHIND PORTRAITS  

SHORT 
DESCRIPTION 
OF THE 
ACTIVITY 

Level of complexity: medium 

Time: 60 min 

Group size: up to 25 people 

Portraits reveal a lot about the culture and personal story of the 

person portrayed. In this session, participants will explore a variety of 

portraits in order to understand the hidden meanings behind a 

portrait and how art can tell us a lot about a person’s story and 

culture.  

FIELD OF THE 
BEST PRACTICE 
(more than one 

answer 

possible) 

Mutual understanding  

Culture and identity  

Personal stories  

TAGET GROUPS 
AFFECTED BY 
THE TOOL 
(more than one 

answer 

possible) 

- Staff and volunteers from NGOs, public bodies, local associations of 

citizens of immigrants  

- Professionals such as psychologists, sociologists etc. 

- People interested to undertake the responsibility of being 

intermediators in their social contexts. 
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GENERAL 
OBJECTIVE OF 
THE TOOL 

In this session, participants will explore a variety of portraits in order 

to understand the hidden meanings behind a portrait and how art can 

tell us a lot about a person’s story and culture. 

NAME OF 
INSTITUTION 
WHICH 
DEVELOPED 
THE TOOL (if 

different than 

the partner). 
HOW DID YOU 
COME ACROSS 
THIS 
PRACTICE? 

 

I came across this practice during the research process before 

developing this module. 

DETAILED 
DESCRIPTION 
OF THE TOOL 

(max 1 page) 

Activity 1 – What is a portrait? (10 minutes) 
Introduce portraiture as an art form by showing both examples and 

non-examples of portraits (e.g. Landscapes, still life etc. – (appendix 

8.5). Ask the participants to describe what is distinct about a portrait 

and make a cluster diagram on the board with those characteristics. 

(try to implement in the discussion possible previous experiences in 

museums that participants might had with portraits) 

Sample examples of characteristics 

• Facial expressions  

• Pose  

• Clothing  

• Hairstyle  

• Setting 

• Objects  

• Colour  

• Medium: the materials used to make the artwork (eg. Paint, pencils, 

clay, woo, marble, photography, video) 

• Scale  

• Artistic style  

 Activity 2 – What can we learn from a portrait? (25 minutes) 
Divide the participants in groups and give them a portrait each 

(appendix 8.6). Then, ask them to think about the possible questions 

we might ask a portrait in order to ‘unlock’ it. When they finish, write 

their questions on the board, and ask them to choose some of those 

questions to create a discovery kit in order to unlock their portraits. 

(Examples of questions in appendix 8.6.1) 

 

At the end, ask each group to present their portraits and then facilitate 

a discussion about the hidden meanings and stories of a portrait. 

Explain that, when you choose to draw a person, you are making a 
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choice regarding the story you are going to tell about that person. No 

portrait is a neutral portrait, every portrait is affected by the artist’s 

and the siter’s (the person illustrated) culture and personal story. This 

is why portraits are so fascinating because we can learn a lot of things 

from them such as clothing, daily habits, social status, etc.  

 

Activity 3 (25 minutes) 
Ask participants to make their own self-portraits using a picture frame 

given to them (appendix 8.7). They are free to choose the medium 

they will use and they will also be provided with a camera in case they 

would like to use it. Then, they will need to present their portrait and 

explain what does each element of the portrait represents about 

themselves and about their culture.  

(Useful phrases: as you can see, portraits are just like people; they 

have more than one face and meaning. We need to be more open and 

respectful towards people from other cultures even if we can’t really 

understand their culture. Because the same happens with them.) 

RESOURCES 
(Human, 

technical and 

other needed 

to implement 

the tool) 

White board  

Markers  

Plain pieces of paper  

Pencils 

Paint  

Introduce portraiture Appendix 8.5  

Portraits Appendix 8.6 and examples of questions  

Appendix 8.6.1 

Picture frame Appendix 8.7 

EXPECTED 
RESULTS / 
BENEFITS OF 
THE TOOL FOR 
THE TARGET 
GROUPS 

After the session, the participants will be able to: 
- Recognise a portrait.  

- Explain the features of a portrait.  

- Relate cultural influences and historical elements that a portrait 

reveals. 

 

REFERENCES 
OR 
DOCUMENTATI
ON ABOUT THE 
TOOL (ex. Link, 

book 

reference). 

University of Houston, College of Education, Lesson Plans  

http://www.fm.coe.uh.edu/resources/portrait_detectives/portrait_de

tectives.html 

 

WHY DID YOU 
CHOOSE THE 
TOOL?  

I chose this activity for its potential to help students understand how 

art and culture are interrelated. They will explore portraits of various 

people, from different cultures so as to understand not only the 

particular features of a portrait but also, the heading meanings it 

might entail. Just like people. Nothing has only one face and meaning 

and we need to learn thinking critically about the meanings and 

stories we face in our everyday lives. 

WHICH 
ELEMENTS OF 

 

This tool can be facilitated online. 
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THE TOOL ARE 
TRANSFERABL
E? 

WHICH 
ELEMENTS OF 
THE TOOL ARE 
IMPOSSIBLE 
TO TRANSFER 
TO OTHER 
CONTEXT? 
WHY? 

None.  
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